=========================================================================
Date:         Thu, 1 Feb 1996 06:42:00 EST5EDT4,M4.1.0,M10.5.0
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         KARL SCHNAPP <kschnapp@TOPCAT.BRIDGEW.EDU>
Subject:      Re: WPA Home Page
X-cc:         kschnapp@bridgew.edu
 
Other links that I'd like made to a WPA homepage:
 
        > descriptions of writing programs (i.e., the results of a
          self-study of FY writing; courses and requirements for
          undergrad writing minors or writing concentrations;
          courses and requirements for grad programs in rhetoric,
          comp., tech/professional writing, etc.)
 
Karl Schnapp
Bridgewater State College
Bridgewater MA 02325
kschnapp@bridgew.edu
=========================================================================
Date:         Thu, 1 Feb 1996 08:28:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <dhrobert@MAILBOX.SAMFORD.EDU>
Subject:      Re: WPA Home Page
 
At 06:42 AM 2/1/96 EST5EDT4,M4.1.0, KARL SCHNAPP sent the following:
>Other links that I'd like made to a WPA homepage:
>
>        > descriptions of writing programs (i.e., the results of a
>          self-study of FY writing; courses and requirements for
>          undergrad writing minors or writing concentrations;
>          courses and requirements for grad programs in rhetoric,
>          comp., tech/professional writing, etc.)
 
 
Karl and others,
 
You migh consider linking to my page for schools that offer
rhet degrees.  I am happy to maintain my current page of those
links and to add others anyone sends.  Check this url:
 
http>//writing.samford.edu/ling.htm
 
-------------
David Roberts
Professor of English
Samford University
Birmingham, AL 35229-2207 USA
(205) 870-2964
http://writing.samford.edu
=========================================================================
Date:         Thu, 1 Feb 1996 06:31:28 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: WPA Home Page
 
>At the WPA Executive Committee meeting held during MLA, we decided to put a
>WPA home page on line.  Though the page will probably be "housed"
>eventually at Miami University, during the next two weeks I will be
>developing the first version, with the good help of Mark Haas here at
>Illinois State.  The Executive Committee suggested a number of materials
>that might be accessible through the home page; the Portland Resolution and
>similar professional statements constitute one obvious category.  We also
>identified things like job descriptions, survey results (how big is your
>freshman writing class?  how much do you pay TA's, etc.), calls for papers
>and convention announcements, and bibliographies.
>
>My question to readers of the list is this:  what other categories of
>materials (or even specific documents) should WPA make available through
>the home page? I'd appreciate your suggestions and assure you that I'll
>take them seriously.
>
>Note:  if your own program has a home page that you would like/be willing
>to have linked through the WPA home page, please let me know, and we can
>build you in at the ground floor.
>
>Doug
>
>
>Doug Hesse
>Director of Writing Programs
>Professor of English
>Editor, WPA:  Writing Program Administration
>Illinois State University, Normal IL 61790-4240
>ddhesse@ilstu.edu  (voice:  309-438-7596)
 
Victor--FYI.  Sue
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Thu, 1 Feb 1996 08:39:23 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "J.L. McClure" <jmcclure@BLUE.WEEG.UIOWA.EDU>
Subject:      Non-Comp WPA
 
>A WPA should not be assigned to
>direct a program against her or his will or without appropriate training in
>rhetoric and composition and commensurate workplace experience.
 
This sentence from the Portland Resolution touches on a problem that arose
in my department a couple of weeks ago.  The Associate Dean of English
(administrative head of the department, including comp classes) is taking an
80% leave of absence next year.  The Vice President of Instruction has
announced an internal search for a temporary replacement.  The title of the
temp will be "Administrative Intern," and is open to any faculty or staff at
the college (this is a community college) who has at least an M.A.--no
training or experience in rhetoric or composition required.  There are a
number of faculty in other departments who have administrative ambitions,
and it's believed by many that the function of this internship is to provide
one of these people with administrative experience for their vita (none of
us English faculty have administrative ambitions, and though one of my
colleagues is applying or the position, she may be a long shot--primarily
because she's an ardent leader in our union, as well as lacking in
administrative ambitions).  The "intern" will have all of the duties and
responsibilities of the full-time associate dean, including staffing and
evaluation of full-time faculty.  This has, of course, raised a number of
concerns among the English faculty.  Does anyone know of a comparable
situation, and if so, how did things work out?  Is there anything untoward
about this situation?  Any comments or suggestions?
 
J.L. McClure
English Department
Kirkwood Community College
6301 Kirkwood Blvd. SW
Cedar Rapids IA  52406
(319) 398-5411, ext. 5837
jmcclure@blue.weeg.uiowa.edu
=========================================================================
Date:         Thu, 1 Feb 1996 09:48:12 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: WPA Home Page
 
=============================extracted text=================
My question to readers of the list is this:  what other categories of
materials (or even specific documents) should WPA make available through
the home page? I'd appreciate your suggestions and assure you that I'll
take them seriously.
 
Doug Hesse
Director of Writing Programs
Professor of English
Editor, WPA:  Writing Program Administration
Illinois State University, Normal IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
==============================end extracted text=================
Doug,
        Program review information.
=========================================================================
Date:         Thu, 1 Feb 1996 08:03:09 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: WPA Home Page
 
Apologies for my recent forward of Doug Hesse's message about the WPA home
page  back to all of you!  It was supposed to go to our director of
composition, but I hit the wrong key.  Must be getting old.  Sue
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Thu, 1 Feb 1996 09:54:12 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce Leland <Bruce_Leland@CCMAIL.WIU.EDU>
Subject:      Re: WPA Home Page
 
Doug:  Be sure to include info about the Consultant/Evaluator program--both the
advantages  for a WPA visit and instructions about how to arrange one.
 
If you want to pursue the idea of posting the list archives, get in touch with
Fred Kemp at TTU.  He maintains the Alliance for Computers and Writing web
page, which includes searchable archives (searchable by subject, author, or
date).
 
 
Bruce
 
 
Bruce Leland
Western Illinois University
=========================================================================
Date:         Thu, 1 Feb 1996 11:10:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roark Mulligan <mulligan@CNU.EDU>
Subject:      Re: Rethinking the 2-semester Fresh. comp. sequence
In-Reply-To:  <199602010437.XAA22630@lynx.dac.neu.edu>
 
In an ideal university, I would say we are going to have freshman take a
two semester sequence and the focus in this sequence will be on
developing the students critical thinking through reading and writing.  I
wouldn't differentiate which skills will be covered in which class, since
this division would be arbitary.  But I have seen at two univeristies that
this idealism can be detrimental.  When general education requirements
were reviewed and people asked why are there two compositions courses, if
the same skills are covered in each course, the idealist response was not
persuasive.  The university wanted to be able to distinguish the two
courses and to justify each independently.
 
Roark Mulligan
Christopher Newport University
=========================================================================
Date:         Thu, 1 Feb 1996 11:09:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@SMTPGATE.MUC.EDU>
Subject:      Re: WPA Home Page -Reply
 
One (admittedly LONG TERM) project might be to archive the journal
WPA.  I know that when I was working on my dissertation, it was
virtually impossible to find back issues.  If nothing else, at least
a comprehensive bibliography would be an excellent first place to
start--(are you listening Doug?  What are grad students for if not
for massive bibliographies...lord knows I did a few in my time
there).
 
Regards;
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
216/823-3153
lowekf@muc.edu
=========================================================================
Date:         Thu, 1 Feb 1996 11:57:53 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: WPA Home Page
 
Doug,
Was there any discussion about posting job openings?  I can see benefits
and drawbacks, but that's something that might prove helpful.
Bill
 
>what other categories of
>materials (or even specific documents) should WPA make available through
>the home page? I'd appreciate your suggestions and assure you that I'll
>take them seriously.
>
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Thu, 1 Feb 1996 09:05:08 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Non-Comp WPA
In-Reply-To:  <199602011439.IAA40308@ns-mx.uiowa.edu> from "J.L. McClure" at
              Feb 1, 96 08:39:23 am
 
JL: It's hard to take this issue as seriously as it deserves, since it is
so rich in comic possibilities; where is our Moliere when we need him?
But I have seen writing programs "administered" by those ignorant of the
field, sometimes from such outlyers as home economics, and have actually
heard the argument that ignorance is valuable for an administrator since
he/she will not then get caught up in the field's controversies.  Such a
vision of administration as mindless paper pushing does have its
defenders (are you squirming, David?), but things get really dicey as
soon as something of substance like curriculum or faculty evaluation gets
involved.  Ignorance, despite the example of numerous university
presidents and regents, has its limitations and can be destructive when
entrusted with power.  The trouble is, those who appoint administrators
sometimes value ignorance so highly, out of some personal commitment to
it, that argument is useless; you then have to depend on character, that
old-fashioned virtue whose absence in college administration is more
notable than the presence of ignorance.  Since writing programs are
generally seen, even by the relatively informed, as a remedial activity
of no significance, it is entirely consistent to view it as a training
ground for the terminally administrative.  In short, I think you gotta
eat it once it's served.  --Ed White
 
 
 
> > >A WPA
should not be assigned to
> >direct a program against her or his will or without appropriate training in
> >rhetoric and composition and commensurate workplace experience.
>
> This sentence from the Portland Resolution touches on a problem that arose
> in my department a couple of weeks ago.  The Associate Dean of English
> (administrative head of the department, including comp classes) is taking an
> 80% leave of absence next year.  The Vice President of Instruction has
> announced an internal search for a temporary replacement.  The title of the
> temp will be "Administrative Intern," and is open to any faculty or staff at
> the college (this is a community college) who has at least an M.A.--no
> training or experience in rhetoric or composition required.  There are a
> number of faculty in other departments who have administrative ambitions,
> and it's believed by many that the function of this internship is to provide
> one of these people with administrative experience for their vita (none of
> us English faculty have administrative ambitions, and though one of my
> colleagues is applying or the position, she may be a long shot--primarily
> because she's an ardent leader in our union, as well as lacking in
> administrative ambitions).  The "intern" will have all of the duties and
> responsibilities of the full-time associate dean, including staffing and
> evaluation of full-time faculty.  This has, of course, raised a number of
> concerns among the English faculty.  Does anyone know of a comparable
> situation, and if so, how did things work out?  Is there anything untoward
> about this situation?  Any comments or suggestions?
>
> J.L. McClure
> English Department
> Kirkwood Community College
> 6301 Kirkwood Blvd. SW
> Cedar Rapids IA  52406
> (319) 398-5411, ext. 5837
> jmcclure@blue.weeg.uiowa.edu
>
=========================================================================
Date:         Thu, 1 Feb 1996 10:52:51 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce Leland <Bruce_Leland@CCMAIL.WIU.EDU>
Subject:      Re: WPA Home Page
 
Our campus server recently changed our addresses, and I recently re-subscribed
to the list with my new address.  I sent my first message from the new address
this morning and listserv rejected it.  So I'll try again:
 
Doug--The WPA home page ought to advertise the consultant/evaluator program
(complete with testamonials?) and include instructions for arranging a WPA
visit.
 
If you want to pursue the idea of making the WPA-L archives available, you
might contact Fred Kemp at Texas Tech.  He maintains the Alliance for Computers
and Writing web pages, which include a sortable archive of the ACW list (the
archive is available sorted by author, subject, or date).
 
Bruce
 
 
Bruce Leland
Western Illinois University
=========================================================================
Date:         Thu, 1 Feb 1996 11:13:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rachelle Smith <SMITHRAC@ESUMAIL.EMPORIA.EDU>
Subject:      job description -Reply
 
Richard:
 
Yes, I think you're right, and I have made it a priority to talk to folks
informally.  The faculty as a whole will discuss the WPA's job description
and no doubt suggest revisions.  After reading the Portland Resolution, I
have a much clearer sense of what WPA's as a group do (whew!) and I
now feel more confident about my recommendations.
 
Thanks for all the suggestions!
=========================================================================
Date:         Thu, 1 Feb 1996 13:55:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Cooper <ecooper@FELIX.VCU.EDU>
Subject:      Re: WPA Home Page
 
extracted text:
>
>If you want to pursue the idea of posting the list archives, get in touch with
>Fred Kemp at TTU.  He maintains the Alliance for Computers and Writing web
>page, which includes searchable archives (searchable by subject, author, or
>date).
 
David,   The setup for the ACW-l  archives is really quite good.  You might
just want to borrow/import their code for the WPA-l archives.  It should be
relatively easy to do.
Elizabeth J. Cooper
Virginia Commonwealth University
ecooper@felix.vcu.edu
(804) 828-1331
FAX: (804) 828-2171
=========================================================================
Date:         Thu, 1 Feb 1996 13:58:15 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peters <PETERS@GAMMA.IS.TCU.EDU>
Subject:      Re: WPA Home Page
 
My question to readers of the list is this:  what other categories of
materials (or even specific documents) should WPA make available through
the home page? I'd appreciate your suggestions and assure you that I'll
take them seriously.
 
Doug,
 
        One important category might be a compilation of midyear or end-of-year
reports in which various WPAs send in distillations of what their programs have
accomplished.  I'm finding that the Writing Center dictum of "document,
document, document" is proving true as well for the changes I've sought to make
in the Comp Program at TCU.  While not the same thing as a job description,
these reports would provide all of us with a wonderful data base and tool from
which to work and rethink and institute change.  On the local front, the
reports, when distributed to faculty, provide a corrective to the old chestnut
that "anyone can direct a program," while at the same time they provide a way
of getting faculty feedback on what different folks would _like_ to see
happening.  It would also be a very useful source for new-comers to WPA, who,
like me, may have had to start from a baseline and build up (which happens,
ironically, even in institutions whose comp studies offerings are very sound,
but whose teacher-training programs may at one point or another be on the
decline or struggling).  Does any of this make sense?
 
                                        ***********************
                                        Brad Peters
                                        peters@gamma.is.tcu.edu
                                        Texas Christian University
                                        817-921-7240 x6462
                                        ***********************
=========================================================================
Date:         Thu, 1 Feb 1996 15:42:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "[Phil Burns]" <pburns@MECN.MASS.EDU>
Subject:      Re: Rethinking the 2-semester Fresh. comp. sequence
In-Reply-To:  <199602010437.XAA22630@lynx.dac.neu.edu>
 
Kathleen, I fully appreciate your point about "false assumptons and
disappointed expectations," but if to differentiate the sequence on the
principle of "preparation" is risky or otherwise problematic for that
reason, shouldn't there be some _other_ principle that makes sense?  If
not, doesn't "Part II" become just "more of the same"?  And if it's just
that, how much is "enough"?  Anyway, the assumptions and expectations
part of it always seems to be a very difficult problem, no matter how you
cut it.
 
Phil Burns
Worcester State College
pburns@mecn.mass.edu
 
On Wed, 31 Jan 1996, Kathleen Kelly wrote:
 
> I'm returning to Phil B's original post: besides trying to convince
> people at NU that teaching writing is everyone's job, I also try to
> convince people that to imagine one writing course as prep for another
> only leads to false assumptions and disappointed expectations.  I
> instead talk about the writing scene, and how one must start from
> scratch, essentially, in each writing course, following Berthoff's
> "begin where students are."  Now, this problem may not be so bad at
> other places, but our ENG I is "expos" and our ENG II is "writing about
> lit"--and then we have another writing-in-the discipline course.  And
> people insist on talking about prep in this context . . . and I mean
> half of my
> writing colleagues when I say "people."  Sigh.
>
> So, if I could rewrite and revise the I-II writing sequence, I would not box
> skills/strategies/whatever into one or the other, but say something
> like, "ok, here we go again!"  This actually works quite well with the
> instructors that I supervise in a two-course bw sequence--but they're
> all experienced teachers, and we're on the same wavelength, and the
> admin. buys it, too.
>  Kathleen Kelly
>
=========================================================================
Date:         Thu, 1 Feb 1996 15:08:41 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Non-Comp WPA
In-Reply-To:  note of 02/01/96 10:02
 
SQUIRMMMMMM.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 1 Feb 1996 17:37:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         sharon quiroz <squiroz@UMICH.EDU>
Subject:      Re: Re[2]: Course portfolios across the Curriculum
 
Hi Karen,
 
I never got any more info on the project.  What is happening?
=========================================================================
Date:         Thu, 1 Feb 1996 23:17:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: Rethinking the 2-semester Fresh. comp. sequence
In-Reply-To:  <Pine.PMDF.3.91.960201152719.555938493C-100000@mecn.mass.edu>
              from "[Phil Burns]" at Feb 1, 96 03:42:30 pm
 
You're right, Phil, that some other principle is needed--and I copped
out on you by not offering one.  "More of the same" is not a sound basis
for a writing program . . . Kathleen
=========================================================================
Date:         Thu, 1 Feb 1996 21:11:41 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <199602011653.LAA18235@yog.rs.itd.umich.edu> from "Bill Condon"
              at Feb 1, 96 11:57:53 am
 
To everyone who went to the WPA conferenc at Miami U in Fall 94,
Composition in the 21st Century, you remember your fee included the price
of a book, same name as the conference.  I just got my copy today and it
is indeed a handsome specimen; keep an eye out for yours and double-check
if you have changed address in the interim.  The three of us who were in
charge of things (Don Daiker, Lynn Bloom, and me) split up the work; my
job was editing the volume, including the bibliography (combined one for
all 25 chapters) and a real Index.  What has not been made known is that
all royalties go to WPA (the organization), so if the book is a big and
perrenial seller it will provide a kind of endowment for our enterprise.
So you have lots of reasons to buy the book and to get your library to
purchase, oh, a dozen or so copies.  Here's the full cite:  Lynn Z.
Bloom, Donald A. Daiker, and Edward M. White, Eds.  Composition in the
Twenty-First Century: Crisis and Change.  Carbondale, IL: Southern
Illinois UP, 1996.  ISBN: 0-8093-1878-4.  --Ed White
=========================================================================
Date:         Fri, 2 Feb 1996 06:19:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Re: WPA Book
 
Yo, Ed! Congratulations (to you guys, to all the contributors) on the
volume's issue. And on the decision to steer the royalties--that's terrific.
Thank you.
 
Steve North
=========================================================================
Date:         Fri, 2 Feb 1996 12:52:54 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <BCAMBRID@INDYCMS.IUPUI.EDU>
Subject:      Re: WPA Book
In-Reply-To:  Message of Thu, 1 Feb 1996 21:11:41 -0800 from
              <ewhite@WILEY.CSUSB .EDU>
 
Congratulations to Ed, Lynn, and Don on the publishing of the book! The
papers and discussions at that WPA conference were so lively and thought-
provoking that I'm looking forward to having them in print. I've been quoting
from the presented papers up to this time.
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
BCAMBRID@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Fri, 2 Feb 1996 14:45:00 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         HOLLIS@UCIS.VILL.EDU
Subject:      WPA Home Page
 
Something that would be very helpful to me right now, and probably helpful      to others from time to time would be a list of possible speakers on
Writing Across the Curriculum and other related topics for faculty seminars,
workshops, etc.  Perhaps they could be grouped by region in some way.
 
Karyn Hollis
Villanova
=========================================================================
Date:         Fri, 2 Feb 1996 17:02:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <KarinEvans@AOL.COM>
Subject:      Re: WPA Book
 
In a message dated 96-02-02 06:54:44 EST, Ed White writes:
 
>To everyone who went to the WPA conferenc at Miami U in Fall 94,
>Composition in the 21st Century, you remember your fee included the price
>of a book, same name as the conference.  I just got my copy today and it
>is indeed a handsome specimen; keep an eye out for yours and double-check
>if you have changed address in the interim.
 
Does anyone know whom we should contact if our address has indeed changed??
 This is one forwarding thing I never thought of!  I did send my new address
to the WPA organization--is that sufficient, or did they use the addresses we
registered with at the time?
 
Karin Evans
610 S. East Ave.
Oak Park IL  60304
(formerly West Lafayette, IN)
=========================================================================
Date:         Fri, 2 Feb 1996 14:50:00 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         HOLLIS@UCIS.VILL.EDU
Subject:      WAC Workshop Leaders
 
I need to find some outside speakers for WAC workshops we will be holding       soon.  We are mainly interested in a "nuts and bolts" approach, but would
also consider a more "theoretical" perspective too.
 
Does anyone have any good suggestions for people to approach or would any-
one like to volunteer?  Of course, a good stipend is available plus
transportation costs, room and board, etc.  We would prefer someone on the
East Coast.
 
Thanks for your help,
Karyn Hollis
Villanova University
Hollis@ucis.vill.edu
=========================================================================
Date:         Sat, 3 Feb 1996 10:27:53 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BARBARA CAMBRIDGE <BCAMBRID@INDYCMS.IUPUI.EDU>
Subject:      Re: WAC Workshop Leaders
In-Reply-To:  Message of Fri, 2 Feb 1996 14:50:00 EST from
              <HOLLIS@UCIS.VILL.EDU >
 
I would suggest John Trimbur at Worcester Polytechnic University. He has done
workshops at IUPUI that have appealed to faculty across disciplines. His e-mail
is jtrimbur@wpi.edu; his office phone is 508/831-5436. He has worked
extensively with faculty in the sciences so can speak to arts and sciences as
well as the professions.
 
-----
BARBARA CAMBRIDGE
AO138
278-2661
BCAMBRID@INDYCMS.IUPUI.EDU
=========================================================================
Date:         Sat, 3 Feb 1996 12:28:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@SMTPGATE.MUC.EDU>
Subject:      Re: WPA Book -Reply
 
Where can we who weren't there get a hold of this book?  I would like
to order it.
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
lowekf@muc.edu
=========================================================================
Date:         Sat, 3 Feb 1996 10:08:48 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <960202170220_134283933@emout10.mail.aol.com> from "Karin Evans"
              at Feb 2, 96 05:02:22 pm
 
Karin, I suspect that many people who were at the WPA conference in Fall
94, and who therefor have paid for the book, are in your position.  Jeff
can correct me on this, but I suspect that an address change to WPA did
not get sent to SIU press, so the books will be (or have already been)
mailed to the address you gave at the conference. I suggest a phone call
to Curtis Clark at the press, whose number I have as 618 453-6623 to find
out about the mailing; the staff at SIU press shifts about a good deal,
so even that number might be wrong.  If the books have not yet gone out
and if you can get yours mailed to your current address, then things
become easy; if the mailing is done, then you have to deal with your
former address somehow.  Please post what you find out so everyone
will not have the same hassle. --Ed White
=========================================================================
Date:         Sat, 3 Feb 1996 22:20:50 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Book -Reply
In-Reply-To:  <s113581c.085@SMTPGATE.MUC.EDU> from "Kelly Lowe" at Feb 3,
              96 12:28:28 pm
 
Kelly, you could order the book from SIU press, PO Box 3697, Carbondale,
IL 62902-3697, or order it at CCCC in Milwaukee next month, where you can
usually get a a conference discount.  You also probably have a catalogue
from the press in that pile of mail you have been meaning to get to
someday.  --Ed White
>
> Where can we who weren't there get a hold of this book?  I would like
> to order it.
>
> Kelly Lowe
> Director of Writing Programs
> Mount Union College
> Alliance, OH 44601
> lowekf@muc.edu
>
=========================================================================
Date:         Sun, 4 Feb 1996 11:07:40 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <199602031808.KAA27503@wiley.csusb.edu>
 
Ed,
 
        When I saw your original post re your book on Composition in the
21st Century, I called to order a copy and found out it is only available
as a cloth bound text.  Price is about $39.00 bucks.  Although I heartily
endorse the WPA, $39.00 is a bit steep.  One can order an exam copy and
pay for shipping and handling.  SIU press said that would run about
$10-$12.00.
 
Mark Wiley
CSULB
=========================================================================
Date:         Mon, 5 Feb 1996 06:14:19 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: WAC Workshop Leaders
 
>I need to find some outside speakers for WAC workshops we will be holding
> soon.  We are mainly interested in a "nuts and bolts" approach, but would
>also consider a more "theoretical" perspective too.
>
>Does anyone have any good suggestions for people to approach or would any-
>one like to volunteer?  Of course, a good stipend is available plus
>transportation costs, room and board, etc.  We would prefer someone on the
>East Coast.
>
>Thanks for your help,
>Karyn Hollis
>Villanova University
>Hollis@ucis.vill.edu
 
 
Karyn--contact Chris Thaiss at George Mason University, who coordinates the
National Network of WAC programs.
Sue McLeod
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Mon, 5 Feb 1996 08:57:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      invitation to C-fest 96
X-To:         Writing AcrosstheCurriculum <wac-l@POSTOFFICE.CSO.UIUC.EDU>,
              cwa-l@more.net
 
FYI
--Eric
=-=-=-=-=-=-==
 
Sorry for the cross-postings...
 
                        *** Lingua MOO 1996 C-FEST ***
 
What is a C-Fest?  It's a series of online colloquia devoted to topics of
interest developed from discussions on PTissues and Rhetnet email lists. In
the past week, both lists have been discussing the issue of conference
presentations, specifically the trend at CCCC toward larger forums,
roundtables, and fewer formal paper persentations. This first C-fest will
address the issues of extemporaneous talks, the impact of technology on
attention spans, the ethics of giving 2-5 minute talks in the name of
including more presenters, getting lines on vitas, funding, etc.  We want to
hear what you think about this issue.  People are preparing their
presentations now for CCCC, Computers and Writing, and Rhetoric Society of
America, in addition to many regional Writing Center conferences and poposals
due for next year's MLA.
 
The Lingua MOO C-fest will occur beginning next Wednesday, February 7th, at
8:00pm EST.  Several of those who have posted responses to this topic on
PTissues and Rhetnet are facilitating the discussions, and we still need
volunteers for some of the dates.  All YOU have to do is show up and enter
the discussions.  Tell us what you think.  How should our field respond to
this trend in our conferences?  What would you like to tell the conference
organizers?  Now is your chance.  Each C-fest will be recorded and archived
at Lingua MOO and at the PRE/TEXT Conversation and Rhetnet websites.
 
Here's how you can join in these important debates:
 
Dates to attend:
Wed -- 2/7 -- 8pm EST (Facilitators: Michael Salvo, Cynthia Haynes)
Mon -- 2/19 -- 8pm EST (Todd Taylor)
Tue -- 2/27 -- 8pm EST (Joan Richmond)
Wed -- 3/6 -- 8pm EST
Thu -- 3/14 -- 8pm EST
 
As you can see, we chose to rotate days of the week to enable as many as
possible to attend at least once.  We also need more volunteers to act as
faciliators to get the discussions going.  If you cannot attend, the logs of
each session will be available in the room where we meet.  You may register
your email with us at Lingua MOO if you aren't already a player, and then
mail yourself the log to read later, or you can read it there anytime you log
on.  Guests may register their email by typing @email your-address, then both
registered users and guests may type MAILME <number> to have a log of a
C-fest session e-mailed to themselves.
 
Here's how to get to Lingua MOO:
 
1.  Telnet to:  Lingua.utdallas.edu 8888
2.  Log on as a guest if you do not have a character at Lingua.
        (at Lingua welcome screen type: connect guest firstname)
3.  Type 'walk to Colloquium' to get to the seminar room.
4.  Read the instructions in the room description about where to sit and
    how to talk.  There are 3 tables to sit at, and a head table for the
    facilitators.  You may talk at your table and only those at the table
    may hear you, or if you wish to address the entire group, type SU (for
    'speak up') and your text.
5.  To quit the MOO, type @quit.
 
If you want to volunteer to help faciliate discussion on any of these
dates, please email me at cynthiah@utdallas.edu.  I will send brief
notices about the next meeting each week, so please save this for future
reference.  We hope you can join us, and don't worry if you've never
MOOed, it's easy!  Log on in advance and practice anytime.  We have help
tutorials in the Help Kiosk off the main Courtyard where you land when
you log on.
 
See you on February 7th!
 
Cynthia Haynes
cynthiah@utdallas.edu
=========================================================================
Date:         Mon, 5 Feb 1996 10:17:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: WAC Workshop Leaders
 
Karin, my colleague Art Young does WPA workshops all the time. He is
wonderful. And can even talk to engineers. His phone # is 864-656-3062.
Beth Daniell
=========================================================================
Date:         Mon, 5 Feb 1996 10:12:00 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      more on C-fest
X-To:         Writing AcrosstheCurriculum <wac-l@POSTOFFICE.CSO.UIUC.EDU>,
              cwa-l@more.net
 
FYI
--ERic
 
=-=-=-=-=-=
 
---------- Forwarded message ----------
Date: Sun, 4 Feb 1996 10:30:47 -0600
From: Cynthia Haynes <cynthiah@utdallas.edu>
To: Multiple recipients of list <wcenter@unicorn.acs.ttu.edu>
Subject: C-Fest participation
 
In order for this discussion on conference presentation formats at CCCC
and other F2F conferences to be fully participatory, we want to provide
several other sources of participation for those unable to make the
real-time MOO C-Fest series at Lingua MOO.  One person wrote to me from
Amsterdam, for example, and cannot attend due to time zone differences
:)  SO...I'm listing now the websites where the initial list exchanges
are archived, and where subsequent email discussion will appear.  In
addition, for those who also have limited access to WWW browsers, I will
be happy to send by email copies of the transcipts for each C-Fest
session at Lingua MOO if you mail me privately to let me know
(cynthiah@utdallas.edu).
 
To read up on the discussion so far (and in the future), please go to the
PRE/TEXT PTissues webpage at:
 
http://miavx1.muohio.edu/~pretext/Ptissues/CCCC/index.html
 
To read Michael Salvo's RHETNET Snapshot on this issue (and to register
your own response), please go to the RHETNET webpage at:
 
http://www.missouri.edu/~rhetnet/salvo_snap.html
 
To access the transcripts of C-Fest sessions at Lingua MOO (after the
2/7), please go to the Lingua MOO Archive & Resource webpage at:
 
http://wwwpub.utdallas.edu/~cynthiah/lingua_archive/archive.html
 
We hope that in between sessions (and prior to :) folks feel free to
continue the discussions on PTissues and Rhetnet.  In this way, you can
voice your opinions even if you can't attend the MOO sessions.
 
Hope to see you at Lingua MOO on 2/7 at 8pm EST!! (The next session is
2/19 and reminders will be posted.)
 
Cynthia Haynes
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu:7000______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 214-883-6340 - Fax: 214-883-2989
=========================================================================
Date:         Mon, 5 Feb 1996 09:10:58 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <Pine.NXT.3.91.960204110459.3212C-100000@gull.csulb.edu> from
              "Mark Wiley" at Feb 4, 96 11:07:40 am
 
Mark, you're right, $39 is steep.  As editor of the volume, I kept trying
to get our contributors to cut their chapters to the agreed-upon 20 pages
apiece.  Sometime over a beer I'll tell you what THAT was like.  For
instance, the Very Big Name who sent me 60 pages and countered that "I
hoped you would feel the quality was worth the space."  Other Big Names
were extremely cooperative in cutting. But I kept hearing the price going
up as I was editing.  The MLA volume on the politics of assessment
later this year will be even worse; it has so much in it it is likely to
be priced around $50.  Remember this the next time an editor gives you a
space limit!  The best deal for getting these books is to order them at
conventions, where you are likely to get discounts of 20% or more.
                                        --Ed White
=========================================================================
Date:         Mon, 5 Feb 1996 09:13:35 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <Pine.NXT.3.91.960204110459.3212C-100000@gull.csulb.edu> from
              "Mark Wiley" at Feb 4, 96 11:07:40 am
 
Mark, I wrote a reply to your comment on the price of the book, but I'm
not sure whether it went out or not, what with electicity problems.  Did
it arrive?  --Ed White
=========================================================================
Date:         Mon, 5 Feb 1996 10:38:13 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
Subject:      Re: WAC Workshop Leaders
In-Reply-To:  note of 02/05/96 08:17
 
These people have all done beautiful workshops at my campus:
Sue Mcleod- Washington State
Ed White- Cal St. San Bernardino
John Bean- Seattle U
Carol Holder- Cal. St. Polytechnic, Pomona
Susan Ledlow-Chandler/Gilbert Comm. Col.- Phoenix (excellent on cooperative
learning techniques)
 
My thanks again to all of them!!
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Mon, 5 Feb 1996 10:51:05 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: WAC Workshop Leaders
In-Reply-To:  note of 02/05/96 10:40
 
Add Craig Nelson, biologist at Indiana. Really good at capturing those who
cometo the workshop to scoff. Powerful presenter.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 5 Feb 1996 14:44:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth Mirtz <rmirtz@ENGLISH.FSU.EDU>
Subject:      Writing about history
 
Do any WAC colleagues know of a good textbook for a writing course being
taught by history TAs?  They want to teach history, I want them to teach
writing.  A textbook that combines both would help us reach some consensus.
Ruth M. Mirtz
Director, First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
rmirtz@garnet.acns.fsu.edu
=========================================================================
Date:         Mon, 5 Feb 1996 17:07:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <KarinEvans@AOL.COM>
Subject:      Re: WPA Book
 
In a message dated 96-02-04 01:48:50 EST, you write:
 
>Karin, I suspect that many people who were at the WPA conference in Fall
>94, and who therefor have paid for the book, are in your position.  Jeff
>can correct me on this, but I suspect that an address change to WPA did
>not get sent to SIU press, so the books will be (or have already been)
>mailed to the address you gave at the conference. I suggest a phone call
>to Curtis Clark at the press, whose number I have as 618 453-6623 to find
>out about the mailing; the staff at SIU press shifts about a good deal,
>so even that number might be wrong.  If the books have not yet gone out
>and if you can get yours mailed to your current address, then things
>become easy; if the mailing is done, then you have to deal with your
>former address somehow.  Please post what you find out so everyone
>will not have the same hassle. --Ed White
>
>
>
 
Curtis Clark does answer this number--he said the books have gone out over
the last few days.  He said he would give the new address to the fulfullment
department and see what they could do.
 
Karin Evans
=========================================================================
Date:         Mon, 5 Feb 1996 23:58:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dona J. Hickey" <hickey@URVAX.URICH.EDU>
Subject:      Re: WAC Workshop Leaders
 
Craig Neloon also came to our campus and did a wonderful job as David says.
Also, Greg Colomb, and some years earlier, Tori Haring-Smith.
 
Dona Hickey
 
 
>Add Craig Nelson, biologist at Indiana. Really good at capturing those who
>cometo the workshop to scoff. Powerful presenter.
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
 
 
 
________________________________________________________________
Dona J. Hickey                          Department of English
Associate Professor of English          University of Richmond
Director of Composition and WAC         Richmond, VA 23173
                                        Phone: 804-289-8302
hickey@urvax.urich.edu
http://www.urich.edu/~writing/dona.html
 
"Keep Passing the Open Windows"--John Irving, Hotel New Hampshire
=========================================================================
Date:         Tue, 6 Feb 1996 08:05:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Becky Howard, Department of Interdisciplinary Writing,
              Colgate University" <BHOWARD@CENTER.COLGATE.EDU>
Subject:      Re: Writing about history
 
Ruth, one resource they might want to use is Mary Lynn Rampolla's
A Pocket Guide to Writing in History (Bedford, 1995):  very inexpensive,
*very* useful.
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
Hamilton NY 13346
Voice (315) 824-7315;  FAX (315) 824
=========================================================================
Date:         Tue, 6 Feb 1996 07:18:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Glenn Blalock <GBLALOCK@SFASU.EDU>
Subject:      Re: Writing about history
In-Reply-To:  <01I0VWGRRW4I96YYDG@CENTER.COLGATE.EDU>
 
In addition to the Bedford text (which I agree is *very* useful), you
might look at _A Short Guide to Writing about History_, 2nd edition, by
Richard Marius (Harper/Collins).
 
Glenn Blalock
Department of English
Box 13007, SFA Station
Stephen F. Austin State University
Nacogdoches, TX  75962
=========================================================================
Date:         Tue, 6 Feb 1996 06:28:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: Writing about history
 
Ruth, our history dept. (or at least some of it) uses Richard Marius's book
on writing about history--I don't remember the title.  They seem to like
it.
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Tue, 6 Feb 1996 08:05:37 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <199602051713.JAA01294@wiley.csusb.edu>
 
No, Ed, I did not receive any reply re the book.  Disturbances in the
electric current must have prevailed.
 
Mark Wiley
 
On Mon, 5 Feb 1996, Edward White wrote:
 
> Mark, I wrote a reply to your comment on the price of the book, but I'm
> not sure whether it went out or not, what with electicity problems.  Did
> it arrive?  --Ed White
>
=========================================================================
Date:         Tue, 6 Feb 1996 09:37:42 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Writing about history
In-Reply-To:  <199602051944.AA158273@garnet.acns.fsu.edu> from "Ruth Mirtz" at
              Feb 5, 96 02:44:06 pm
 
Ruth, the text I edited with Lynn Bloom (INQUIRY, Prentice-Hall, 1993)
has a section on history that might appeal to the TAs you mention.  It
was used for a while at the community college in Tallahassee, but they
found it pitched a bit too high; it just might work for you.  --Ed White
=========================================================================
Date:         Tue, 6 Feb 1996 09:55:45 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <Pine.NXT.3.91.960206080432.1699C-100000@skimmer.csulb.edu> from
              "Mark Wiley" at Feb 6, 96 08:05:37 am
 
Mark, I sent out another post on the pricing of the book and, would you
believe, there was another electrical blip.  Did the post get out this time?
                                        --Ed White
=========================================================================
Date:         Tue, 6 Feb 1996 09:54:19 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <Pine.NXT.3.91.960206080432.1699C-100000@skimmer.csulb.edu> from
              "Mark Wiley" at Feb 6, 96 08:05:37 am
 
Mark, the price of the book is clearly too high and I wish things were
different.  I had pricing in mind as I was editing the MS, particularly
as I was trying to hold our Big Names to the 20 page limit we had set.
Some of them were cooperative and accommodating (such as Elbow and
Connors); others were not.  I still remember the Big Name who, after I
protested the 60 pages I received, said, "I was hoping that the quality
would be so high you wouldn't mind the length."  Sigh.  I have other
stories of the MS best shared over beer in Milwaukee.  The cheapest way
to get the book, I think, is to order it at CCCC, where you can often get
a discount of 20-40%.
        BTW, to those on this list who are also on the WPA Board,
particularly Chuck, why don't you talk to SIU press and set up some kind
of event at CCCC for the book.  After all, WPA will get all royalties and
ought therefore to help promote its sale.  Besides, as the Big Name said,
the quality is so high . . .
                                --Ed White
=========================================================================
Date:         Tue, 6 Feb 1996 23:11:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <199602061754.JAA26913@wiley.csusb.edu>
 
On Tue, 6 Feb 1996, Edward White wrote:
>         BTW, to those on this list who are also on the WPA Board,
> particularly Chuck, why don't you talk to SIU press and set up some kind
> of event at CCCC for the book.  After all, WPA will get all royalties and
> ought therefore to help promote its sale.  Besides, as the Big Name said,
> the quality is so high . . .
>                                 --Ed White
>
Ed,
        I think calling SIU Press is a good idea.  Frankly, I was
extremely dismayed to learn the cost of the book--not just because I
think such a price will hurt WPA but also because it is bad book
business:  few professors and fewer grad students can pay $39 for one
book, no matter how good it is.  SIU will sell almost exclusively to
libraries at that price--and they too are cutting back.
        At Heinemann, we are trying desperately to keep the prices of
books low; Peter Stillman and I both went to bat to keep RESITUATING
WRITING priced where it is ($22?).  I know paper costs are climbing, but
it makes no sense to publish books that are priced beyond the market.
        In any case, I'll see what I can do.  Who is marketing the book
there?  Do you have a name?
        Maybe SIU can find a way to sell the book at the WPA summer
conference as well--at a sizable conference discount.
 
P.S.  I hope that no one noticed that Milwaukee dipped to -26 last
weekend.  We promise tropical weather here for CCCC--temperatures should
be at least in the upper teens by then.  Cold hands/warm hearts and all
that.
 
P.P.S.  We are doing up a fine looking restaurant list, which will be
available at the CCCC Hospitality booth.  If you can't find the booth,
just look for the folks wearing cheese hats and Packer pants.
 
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Wed, 7 Feb 1996 05:43:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Case-based texts for technical writing
X-To:         Writing Across the Curriculum List <WAC-L@VMD.CSO.UIUC.EDU>,
              Alliance for Computers and Writing <acw-l@unicorn.acs.ttu.edu>
 
I've asked this question on the tech writing list but received no
response.
 
I'll be teaching a new Technical Writing course next Fall at the 500
level (seniors and grad students).  It's supposed to be primarily a
writing workshop course but should also introduce students to the
concepts of tech writing.
 
The course will be taught entirely via internet.  I have taught
intermediate TW via internet before with successs, but this will be
the first offering of a course at this level.
 
I had hoped to use two texts by Trzyna and Batschelet, _Writing for
the Technical Professions_, and _The Technical Writing Casebook_.  But
I cannot find them in the most recent text listings.
 
Are there other texts that take a case-based approach to TW which
would be useful for directed self study?
 
Are there texts any of you have seen used in your programs which work
well for a course at this level taught via internet?
 
This course is likely to become a pilot for our department's tech
writing program as it expands to offer net-based courses, so I thought
asking other WPAs for guidance would be useful.
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Wed, 7 Feb 1996 06:02:11 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: Case-based texts for technical writing
In-Reply-To:  <Pine.HPP.3.91.960207053200.22338D-100000@msuacad.morehead-st.edu>
 
I have been asked to design a course that would be taught over the
internet.  Therefore, I would be extremely interested in any sources on
this topic.  If you know of any, would you mind posting to the list
rather than sending private responses to Robert?  Thanks.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
Legal Skills Professor and Program Director      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Wed, 7 Feb 1996, Robert D. Royar wrote:
 
> I've asked this question on the tech writing list but received no
> response.
>
> I'll be teaching a new Technical Writing course next Fall at the 500
> level (seniors and grad students).  It's supposed to be primarily a
> writing workshop course but should also introduce students to the
> concepts of tech writing.
>
> The course will be taught entirely via internet.  I have taught
> intermediate TW via internet before with successs, but this will be
> the first offering of a course at this level.
>
> I had hoped to use two texts by Trzyna and Batschelet, _Writing for
> the Technical Professions_, and _The Technical Writing Casebook_.  But
> I cannot find them in the most recent text listings.
>
> Are there other texts that take a case-based approach to TW which
> would be useful for directed self study?
>
> Are there texts any of you have seen used in your programs which work
> well for a course at this level taught via internet?
>
> This course is likely to become a pilot for our department's tech
> writing program as it expands to offer net-based courses, so I thought
> asking other WPAs for guidance would be useful.
>
>
> -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
> Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
>                    Writing & Writing Center Coordinator
>   "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
> =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
>
=========================================================================
Date:         Wed, 7 Feb 1996 08:31:51 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: WPA summer conference
X-To:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
X-cc:         Theresa Enos <rhetrev@ccit.arizona.edu>
In-Reply-To:  <1471AC72E7@mercury.uark.edu>
 
Jan,
        Like Barbara, I think doing a joint meeting is an idea definitely
worth pursuing.  Marueen mentioned this to me last year, and 1997 seems
like as good a possibility as any right now (although it might have to be
1998).
 
        The real problem will be planning, particularly finding a way for
us to meet, hash over details of how to blend the two conferences, money
issues, joint registrations, etc.
 
        Theresa Enos, whose email I've included above, will be the
conference chair.  I hope the two of you can talk about this.  Will you
or Maureen be coming to CCCC?  If so, you could meet then with the wpa
executive committee.
 
        In any case, I think the two organizations have too much in
common to stay so separate.
 
 
On Tue, 30 Jan 1996, Jan M. Levine wrote:
 
> If the folks planning the 1997 WPA conference (for the date-
> challenged, the one after this summer's conference) would contact me,
> I have a proposal that might interest you.  The new National
> Association of Legal Writing Directors (tentative name) is now
> planning our 1996 business meeting and our 1997 summer conference,
> which might be held in Boston.  We're a new organization, but our
> membership is likely to include about 130 or more law professors (we
> had 100 people at our first directors' conference last summer).
>
> For the past few years, the WPA conference has been held at the same
> time as, or within a week of, one or the other of the two national
> legal writing conferences, and it seems a shame that the two groups
> are like ships passing in the night when a convoy might be more fun
> (for instance, Steve Jamar, Maureen Arrigo-Ward, and I were talking
> about a presentation proposal for the WPA, but we'll all be in
> Seattle about a week or so earlier to do things at the Legal Writing
> Institute conference, which draws over 300 people, and we probably
> can't also go to the WPA meeting).
>
> It might be possible to plan the two conferences to be held in the
> same location and run back-to-back or simultaneously, which would
> present wonderful opportunities for interdisciplinary dialog.  I can
> put the WPA planners in touch with the Legal Writing planners, and
> they can see if there are any possible ways to coordinate our
> meetings.  Even if we can't coordinate conferences for 1997, opening
> the dialog now might be helpful to both groups.
>
> Jan
>
> Jan M. Levine
> Associate Professor
> Director, Legal Research and Writing Program
> University of Arkansas School of Law
> Fayetteville, AR  72701
> (501) 575-7643
> jlevine@mercury.uark.edu
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Wed, 7 Feb 1996 06:35:12 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: WPA summer conference
X-To:         Charles I Schuster <cis@CSD.UWM.EDU>
In-Reply-To:  <Pine.OSF.3.91.960207082734.54F-100000@alpha1.csd.uwm.edu>
 
Charles - although I was not planning to come to CCCC, it might not be
out of the question.
Just in case I can manage it, can you tell me how to get specific
information on registration, flights, hotels, etc.
 
I mean, let's face it, the idea of Milwaukee in March is so incredibly
enticing...
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
Legal Skills Professor and Program Director      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Wed, 7 Feb 1996 08:42:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: WPA summer conference
 
Of course, Maureen and Jan are too kind to mention that they'll
not be at CCCC this year because either a) I blew the proposal I
worked up to bring them in, or b) the conference selection folks
did not know what they had.  What a great deal it would be to have
them there anyway!
 
Keith "Mudface" Rhodes
=========================================================================
Date:         Wed, 7 Feb 1996 08:42:39 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: WPA summer conference
X-cc:         wpa exec comm -- BARBARA CAMBRIDGE <BCAMBRID@INDYCMS.IUPUI.EDU>,
              Theresa Enos <rhetrev@ccit.arizona.edu>,
              Sheryl Fontaine <sheryl_fontaine@qmail.fullerton.edu>,
              Diana George <dgeorge@MTU.EDU>,
              "hansenk@jkhbhrc.byu.edu" <HANSENK@jkhbhrc.byu.edu>,
              Doug Hesse <ddhesse@rs6000.cmp.ilstu.edu>,
              David Jolliffe <djolliff@condor.depaul.edu>,
              Ben McClelland <wgbwm@sunset.backbone.olemiss.edu>,
              Judy Ann Pearce <jpearce@umd5.umd.edu>,
              jeff sommers <JDSOMMERS@miavx3.mid.muohio.edu>,
              Gail Stygall <stygall@u.washington.edu>,
              Patricia A Sullivan <pas1@christa.unh.edu>,
              "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>,
              Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
In-Reply-To:  <Pine.OSF.3.91.960207082734.54F-100000@alpha1.csd.uwm.edu>
 
Thanks to everyone posting messages about the timing of the wpa
conference.  I have kept those responses, but I am not at all sure that
we can find a better time to meet.  April and May seem out; few of us
could recover sufficiently from CCCC to go to a conference the next
month--and May is filled with end-of-the-semester responsibilities.
 
We could meet in June, but I doubt if any other month will do.  And as
Jeff said, a lot of our options are determined by the site itself--when
they have openings, etc.
 
Maybe we should mail out a short survey, asking members about the date,
the pricing structure of the conference, etc.  Let me know if that seems
like it would lead to anything fruitful.
 
I would like to encourage you to host the wpa conference. Having
the conference on your campus is a great public relations coup--it makes
deans and provosts happy.  The workshop is attended by 15-20
participants; the conference by 75-100.  Please contact me or any board
member (listed above) if you have any interest.  Unless we can find
campuses willing to host, we will have a lot of trouble putting together
any summer conferences.  Which would really make my summers lonely....
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Wed, 7 Feb 1996 08:46:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: WPA summer conference
X-To:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@cwsl.edu>
In-Reply-To:  <Pine.PCN.3.91.960207063418.10400A-100000@[206.216.154.70]>
 
Maureen,
        I will make a copy of the registration materials and put them in
the mail to you.  You can also call CCCC at the NCTE office; they have an
800 number which I can't quite recall from memory.  Debbie Fox is the
chief guru there who works conference miracles.  And you are right about
Milwaukee in March; I understand that the cccc next year will be in
Prudhoe Bay.
 
 
On Wed, 7 Feb 1996, Maureen Arrigo <marrigo@cwsl.edu> wrote:
 
> Charles - although I was not planning to come to CCCC, it might not be
> out of the question.
> Just in case I can manage it, can you tell me how to get specific
> information on registration, flights, hotels, etc.
>
> I mean, let's face it, the idea of Milwaukee in March is so incredibly
> enticing...
>
> -----------------------------------------------------------------------------
> Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
> Legal Skills Professor and Program Director      PHONE:  619-525-1430
> California Western School of Law                   FAX:  619-696-9999
> 225 Cedar Street, San Diego, CA  92101
> -----------------------------------------------------------------------------
>
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Wed, 7 Feb 1996 08:26:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <dhroen@IMAP1.ASU.EDU>
Subject:      Re: WPA summer conference
In-Reply-To:  <Pine.OSF.3.91.960207083335.54G-100000@alpha1.csd.uwm.edu>
 
Chuck,
I hope that any survey makes a distinction between "I can't attend a
conference at that time" and "I'd prefer not to attent a conference at
that time."  I've desperately wanted to attend summer WPA
conferences/workshops, but I've always had summer workshops and\or TA
orientation commitments that have prevented me from leaving campus.
Summer is generally a good time for WPA conferences, but I would imagine
that a few other WPAs must be in the same situation that I'm in: TA
orientation begins August 1.
Thanks for listening.
Best,
Duane
 
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
=========================================================================
Date:         Wed, 7 Feb 1996 07:36:19 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Qualley <djq@ANIMAL.CC.WWU.EDU>
Subject:      Re: WPA summer conference
X-To:         Charles I Schuster <cis@csd.uwm.edu>
In-Reply-To:  <Pine.OSF.3.91.960207083335.54G-100000@alpha1.csd.uwm.edu>
 
Chuck,
June would be okay for the WPA conference as long as folks don't forget
about us poor souls on the quarter system who don't end the year until
the end of June!
=========================================================================
Date:         Wed, 7 Feb 1996 08:38:41 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Case-based texts for technical writing
 
Our technical writing folks like a book called "Technical writing: A
practical approach."  It is based on a fictional book company called
McDuff.  All the models, examples, etc. are taken from actual writing
done at this publishing company.  The author is William S. Pfeiffer and it
is published by Merrill/Macmillan.  Christine Hult
=========================================================================
Date:         Wed, 7 Feb 1996 08:42:24 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      breakfast
 
Time for the usual inquiry. What's the word on the WPA breakfast at CCCC? It
just cannot conflict with the Harley Davidson tour, that's all.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 7 Feb 1996 07:57:51 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <199602051710.JAA29993@wiley.csusb.edu>
 
Okay, Ed, I'll wait to get mine at 4Cs, and if I run into you there, I
will make you pay for the beer!
 
Mark Wiley
=========================================================================
Date:         Wed, 7 Feb 1996 10:16:17 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BMMAID@UALR.EDU
Subject:      Re: breakfast
 
Chuck--
 
Since David raised the important question, I thought I'd follow.  Are you
having the Village Bakery cater the breakfast.  I assume that you'll want to
prove that real Milwaukee bakeries can provide more calories per bite than
any others.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Wed, 7 Feb 1996 08:24:18 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <199602061755.JAA26985@wiley.csusb.edu>
 
Yes, Ed, I got your reply, and sent you one back.  Thank you!
 
Mark
=========================================================================
Date:         Wed, 7 Feb 1996 08:52:14 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <Pine.OSF.3.91.960206230230.8931A-100000@alpha1.csd.uwm.edu> from
              "Charles I Schuster" at Feb 6, 96 11:11:59 pm
 
Chuck, I think your primary contact at SIU press should be Curtis Clark.
I think your reference to Heinemann is telling; to put out a good book at
a reasonable price takes constant cooperation between editor and
publisher.  We were caught in a transition at SIU press; Kenny Withers,
that great editor, signed the book, then retired and we were left with a
welter of editors, which is one reason the book took relatively long to
get out. I am particularly surprised that there is no paperback edition
and nobody at the press even mentioned the price increase (from what
Kenny had estimated).  Maybe you could take the lead in talking to the
press about these matters?  --Ed White
=========================================================================
Date:         Wed, 7 Feb 1996 13:34:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth Mirtz <rmirtz@ENGLISH.FSU.EDU>
Subject:      writing about history
 
Thanks for all the suggestions.  I've called the publishers for exam copies.
Ruth M. Mirtz
Director, First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
rmirtz@garnet.acns.fsu.edu
=========================================================================
Date:         Wed, 7 Feb 1996 16:52:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: breakfast
In-Reply-To:  <WPA-L%96020708422606@ASUVM.INRE.ASU.EDU>
 
Aha!!  Yes, are you ready to pay $27 for 1/4 of a stale bagel and a glass
of water??
 
Actually, Sheryl Fontaine of the WPA Exec Comm, is working wonders for the
breakfast.  We're talking eggs, potatoes, a "meat product" (reconstituted
pork hooves??), baked goods, yogurt, fruit, beverages--all for $12 ($10
for grad students).  Although the breakfast will cost a bit more, WPA
will pick up the extra cost to keep the breakfast affordable.
 
Let me just say that only in Milwaukee can you get such a deal.
 
WHEN:  THURSDAY MORNING, 7:00 - 8:30
WHERE:  HYATT
WHO:  ALL WPAs WELCOME
 
A notice will be forthcoming.  Get those registrations in early....
 
 
On Wed, 7 Feb 1996, David E. Schwalm wrote:
 
> Time for the usual inquiry. What's the word on the WPA breakfast at CCCC? It
> just cannot conflict with the Harley Davidson tour, that's all.
>
> -- David E. Schwalm, Dir. of Acad. Planning, ASU East
> ___Vice Provost for Acad. Programs, ASU West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Wed, 7 Feb 1996 16:55:28 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: WPA Book
In-Reply-To:  <199602071652.IAA14042@wiley.csusb.edu>
 
Ed,
        Thankss for the info.  I will call--but more importantly will
write a letter expressing my strong dismay.  I think a lot of us who are
either in the book or want to purchase it should also write to Curtis
Clark.  I assume SIU is sensitive to consumer complaint.
 
 
On Wed, 7 Feb 1996, Edward White wrote:
 
> Chuck, I think your primary contact at SIU press should be Curtis Clark.
> I think your reference to Heinemann is telling; to put out a good book at
> a reasonable price takes constant cooperation between editor and
> publisher.  We were caught in a transition at SIU press; Kenny Withers,
> that great editor, signed the book, then retired and we were left with a
> welter of editors, which is one reason the book took relatively long to
> get out. I am particularly surprised that there is no paperback edition
> and nobody at the press even mentioned the price increase (from what
> Kenny had estimated).  Maybe you could take the lead in talking to the
> press about these matters?  --Ed White
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Wed, 7 Feb 1996 11:57:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dona Hickey <hickey@URVAX.URICH.EDU>
Subject:      Re: breakfast
 
What I miss most of all since moving to Richmond is the bakery in Milwaukee.
It's probably just as well that I can only have it once or twice a year.
I'd be ballooning home over Lake Michigan.
 
Dona Hickey
 
 
>Chuck--
>
>Since David raised the important question, I thought I'd follow.  Are you
>having the Village Bakery cater the breakfast.  I assume that you'll want to
>prove that real Milwaukee bakeries can provide more calories per bite than
>any others.
>
>Barry Maid
>bmmaid@ualr.edu
>
 
 
 
 
 
 
____________________________________
 
Dona Hickey, Associate Professor of English
Director of Composition and WAC
Department of English
University of Richmond, VA 23173
804-289-8302
hickey@urvax.urich.edu
=========================================================================
Date:         Thu, 8 Feb 1996 08:21:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         linda adler kassner <kassn001@MAROON.TC.UMN.EDU>
Subject:      Course over internet/weighing in
 
I've been lurking -- due to workload, not shyness -- for a week or so, but
wanted to reply to the internet course post.  First, I'll introduce myself -- I
co-administer the writing program at the University of Minnesota's General
College (you've probably seen posts from my predecessor and boss/Director of
Academic Affairs here, Terence Collins, who [fortunately] still keeps his hand
in WPA, as well).
 
As for the Internet course... if it's theoretical materials you want, I have
several suggestions.  I'm (constantly) thinking of teaching such a course
myself.  In my version, students would write some papers on whatever they want
to, using materials from the Internet (and the library).  Then, I'd ask them to
write others reflecting on the cultural/ideological aspects of the Internet -- a
sort of meta-analysis of their work on the smaller papers.  For this, several
suggestions.  Nancy Kaplan has a terrific essay about the debate over
academic/techno-culture (a far too brief summary) that uses differences between
Jay David Bolter and Richard Lanham (on one side) and Neil Postman and Myron
Tuman's (on the other) as a focal point for a really throrough discussion.  It's
also great hypertext.  It's called "Academic Dispute" and is at
http://raven.hbalt.edu/Kaplan/lit/Academic_Dispute_224.html.  You might also
want to look at the Alliance for Computers and Writing's home page
(http://english.ttu.edu/acw/), particularly their index to links (add
/operations/index.htlm to the previous stuff).  There's a link to Kaplan's piece
there, and other good ones as well (Kaplan's essay also has links to summaries
of Bolter and Lanham's work, as well).
 
In print, I think several of the essays in a book called _Literacy and
Computers: The Complications of Teaching and Learning with Technology_ (edited
by Cindy Selfe and Susan Hilligoss, MLA, 1994) are quite good and
student-accessible.  I particularly like one by Stuart Moulthrop on using
hypertext in the classroom.
If you want more suggestions, let me know... my email address appears at the top
of the post.  I've got a million of 'em.
--Linda
 
Linda Adler-Kassner
General College
University of Minnesota
140 Appleby Hall, Mpls. 55455
(612)625-6383
|----------------------------------------------------------------------|
|"How much history can be communicated by pressure on a guitar string?"|
|----------------------------------------------------------------------|
=========================================================================
Date:         Thu, 8 Feb 1996 20:39:22 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Diane Dowdey <eng_dxd@SHSU.EDU>
Subject:      Curriculum review
X-To:         wpa-l%asuacad.bitnet@uga.cc.uga.edu
 
I'm hoping you can help me with a task which extends beyond our writing
program.  I'm looking for guidance in doing a general curriculum review for our
English department. Apparently we've never really examined our overall program
and how the various levels fit together or how courses are or should be
sequenced.  Can anyone give me sources to look at about how to do this or
examples of finished documents or any ideas at all?  Thank you.
 
Diane Dowdey                    ENG_DXD@SHSU.EDU
Director of Composition         (409)294-1438 voice
Department of English           (409)294-1408 fax
Sam Houston State University
Huntsville, TX  77341
=========================================================================
Date:         Fri, 9 Feb 1996 04:58:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "<Jean> <Rutherford>" <JRitzke@AOL.COM>
Subject:      Re: students of color/bw
 
Greg,
 
I follow this discussion with interest, having seen the same thing at work at
Rutgers. Even gifted young black writers were placed in BW. Question for you
at Arizona State:what proportion of your ESL or BW students are Native
American? Any special teaching techniques particularly successful with them?
As a linguist specialized in language, culture, and mentality and teacher of
Native American Studies, I am interested. Thanks. (at moment am new WPA at
small four-year private college in PA).
 
Jean Rutherford
English/Communications
Cabrini College
Radnor, PA 19087
e-mail: JRitzke@aol.com
=========================================================================
Date:         Fri, 9 Feb 1996 07:12:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Writing Boards
 
I'm wondering if those of you at institutions with interdisciplinary
writing boards, or composition boards, would be willing to talk a little
bit about the role of the board within your programs.  Specifically, what
I'm wondering is: how is the board constituted (e.g., committee of the
University Senate, as it is here?) What are the board's responsibilities?
What is the relationship of the WPA to the board--is the WPA a voting
member of the board?  How is the authority of the WPA different from that
of the board?
 
Hm--as I read that paragraph I realize it sounds like a Donald Barthelme
story.  Sorry.  Sorry too if this question has already been addressed
sometime in recent memory.  Thanks in advance--feel free to reply off list
unless you think others would be interested.
 
Rita
 
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Fri, 9 Feb 1996 09:25:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         PAT HOFFMANN <HOFFMAP@SPLAVA.CC.PLATTSBURGH.EDU>
Organization: SUNY at Plattsburgh, New York, USA
Subject:      WPA/The journal.
 
I used to get a publication called WPA.  Is it still being published?
And, if so, would somebody let me know how to go abour resubscribing.
Many thanks (reply directly to) Pat Hoffmann
 
 
Pat Hoffmann, Ph.D.
Writing Program Admistrator
School of Business and Economics        hoffmap@splava.cc.plattsburgh.edu
Redcay Hall 154
New York State University                       Phone: 518-564-4212
College at Plattsburgh                          FAX:   518-564-3183
Plattsburgh, New York 12901
=========================================================================
Date:         Fri, 9 Feb 1996 08:46:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         NK_NYDAHL@COMMNET.EDU
Subject:      Writing in accounting classes
 
I've been asked by a member of the accounting faculty to help him develop
writing assignments in his courses.  Do any of you know of (or have)
material that would help me help me?
 
Joel Nydahl
Writing Coordinator
Norwalk Community-Techinical College
Norwalk, CT 06854
(203) 857-7335
=========================================================================
Date:         Fri, 9 Feb 1996 09:20:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: Writing in accounting classes
 
>I've been asked by a member of the accounting faculty to help him develop
>writing assignments in his courses.  Do any of you know of (or have)
>material that would help me help me?
>
>Joel Nydahl
>
Hi Joel -
 
It depends on the courses he teaches, but auditing courses have frequently
been first sites for writing assignments in accounting.  There definitely is
literature on teaching-with-writing in auditing.  I did a workshop
specifically for accounting faculty here a couple of years ago, and we read
and responded to several sets of student papers, so I know that writing is
going on in various accounting courses at our institution.  You might
contact Victoria Beard, in that department, for further details.  Her e-mail
address is vbeard@badlands.nodak.edu, or her phone number is 701-777-2921.
She's not the only person in accounting who includes some writing, but she's
an important part of the pedagogical energy in the department.
 
Joan Hawthorne
University of North Dakota
=========================================================================
Date:         Fri, 9 Feb 1996 10:53:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: Writing Boards
In-Reply-To:  <WPA-L%96020907121903@ASUVM.INRE.ASU.EDU>
 
Rita:
 
We have a Univ. WAC Committee, not a Composition Board per se, appointed
by the Faculty Senate for staggered two-year terms amd made up of 2
faculty from Arts and Sciences, 1 from Business, 1 from Nursing and
Health Sciences, 1 from the School of Information Technology, and 1 from
New Century College (interdisciplinary degree programs).  The Writing
Center director is ex officio.  As WAC Director, I advise the committee,
but they are the official policy-making board.  Up to this point, the
committee's major task (for four years) has been to study, design, and
implement the WI req. that was first passed in 1990, modified in 1993,
and implemented last fall.  The committee is now trying to set up a
supervisory/assessment procedure that will give us reliable data but
won't cost much in time or money (easy, right?)
 
Chris Thaiss
George Mason Univ.
Fairfax, VA 22030
(703) 993-1196
=========================================================================
Date:         Fri, 9 Feb 1996 08:44:55 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Writing Boards
 
>I'm wondering if those of you at institutions with interdisciplinary
>writing boards, or composition boards, would be willing to talk a little
>bit about the role of the board within your programs.  Specifically, what
>I'm wondering is: how is the board constituted (e.g., committee of the
>University Senate, as it is here?) What are the board's responsibilities?
>What is the relationship of the WPA to the board--is the WPA a voting
>member of the board?  How is the authority of the WPA different from that
>of the board?
>
 
Rita--we have an All-University Writing Committee, on which our WPA sits.
It is a University Committee (not part of the Faculty Senate structure),
having started life as a blue-ribbon panel appointed by our previous
Provost.  It was first charged with addressing the "problem" of student
writing.  After coming up with recommendations for a comprehensive WAC
program, only part of which is the writing program in English, it was
reconstituted and charged with implementation of the program and subsequent
oversight.  I also sit on the committee (as the WAC seminar director), as
does the Director of General Education, our Coordinator of Writing
Assessment (Rich Haswell), the director of the Writing Lab, and a
representative from each of our Colleges.  The previous chair was from
Engineering;  the present chair is a biologist.  The committee deals with
issues having to do with the university-wide writing program;  right now we
are finishing up the implementation of the last piece of our WAC program,
"Writing in the Major" courses at the upper-division level.  We are
starting a large assessment effort to examine the impact of the WAC
program.  Is this the kind of information you need?  Feel free to call me
if you need further elaboration about the politics of the set-up.
Sue McLeod
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Fri, 9 Feb 1996 10:50:44 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: students of color/bw
 
Jean Rutherford's mention of gifted minority students in BW reminds me
of a Turkish student in our BW course last semester whose command of
literature and ideas embarrassed the tutors assigned to work with
literally to tears.  It's wrong; what's right, especially for small
schools with limited options?
 
Keith Rhodes
Coordinator of Composition
English Department, Perrin Hall
Northwest Missouri State University
Maryville, MO  64468
816-562-1860
krhodes@acad.nwmissouri.edu
=========================================================================
Date:         Fri, 9 Feb 1996 12:40:07 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: Writing Boards
 
>I'm wondering if those of you at institutions with interdisciplinary
>writing boards, or composition boards, would be willing to talk a little
>bit about the role of the board within your programs.  Specifically, what
>I'm wondering is: how is the board constituted (e.g., committee of the
>University Senate, as it is here?) What are the board's responsibilities?
>What is the relationship of the WPA to the board--is the WPA a voting
>member of the board?  How is the authority of the WPA different from that
>of the board?
 
Rita,
 
At the University of Missouri, the Campus Writing Board is the backbone of
the WAC Program.  Like Sue McLeod's, it originated as a blue ribbon panel
appointed by the Provost and the Dean (Campus Writing Program reports to
both).  Eighteen faculty members and three students from across the
University serve on one of three subcommittees: natural & applied science,
humanities & arts, education & social science.
 
Appointed by the Dean and Provost from a short list supplied by me and my
staff, members serve staggered three year terms. A roster of six or seven
ex officio members also belong: director of gen ed, assoc dean of A & S,
director of the non-WI writing center, director of English Depts' comp
program, registrar's office representative, research office's
representative. The five staff members of the Campus Writing Program who
work with faculty on course development are also ex officio.  The Board is
chaired by a third-year member.  This year's is from math; others have come
from textile & apparel management, psychology, biology, human development &
family studies, English, and history.
 
The Board is the policy-making agency for the Program.  They determine what
the criteria for writing intensive courses will be and review and approve
course proposals. The leader of each subcommittee and the chair comprise
the Avisory Council, on whom I call for advice frequently.  A University
committee, not constituted through Faculty Council, this Board makes the
Campus Writing Program one of the most "faculty owned" entities on campus.
Retiring members often describe their three-year service as the most
worthwhile campus contribution in terms of committee work they've done
here.  They also usually comment on how much they've learned about teaching
with writing.
 
If you want more on how we select members for the Provost and Dean to pick
from or any other aspect of the Board's work, feel free to call or post me.
 
 
Marty Townsend
 
Prof. Martha A. Townsend
Director, Campus Writing Program        writmat@showme.missouri.edu
325 GCB                                 314-882-4881 (office)
University of Missouri                  314-884-5438 (fax)
Columbia, MO  65211
=========================================================================
Date:         Fri, 9 Feb 1996 12:32:57 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
Subject:      Writing in accounting classes
In-Reply-To:  note of 02/09/96 07:45
 
Joel, contact people at Ariz. State's School of Accountancy.  They're
doing some nifty things with writing.  Contact Dr. Pat McKenzie, if he's
not retired yet.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Fri, 9 Feb 1996 19:58:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gregory R. Glau" <gglau@ASU.EDU>
Subject:      Re: students of color/bw
In-Reply-To:  <960209045833_317043968@emout06.mail.aol.com>
 
Jean,
 
we offer several sections of our BW program (we call it the "Stretch
Program," as it "stretches" ENG 101 over two semesters--the students do
the same kinds of assignments and use the same text, but get more time)
for ESL students, and I'll have to dig to see where our student population
comes from.  I can tell you this, which is probably more than you wanted
to know (!):
 
 
53.7 % of our BW students are in-state; since we have lower admission
requirements for state residents, this makes sense.
 
36.2% of our BW students are ethnic minorities; "regular" ENG 101
has 19.5 % minority students.  As Richard Fulkerson helped remind me,
some of the reason for this disparity is that we place based on ACT or
SAT scores; part certainly is because of these students' educational
backgrounds.
 
More specifically (and this speaks a little to your question), for
the past three semesters (and we're a big university, so this would
include about 7,000 students), here's the ethnic breakdown, comparing
our BW "Stretch" program to "regular" ENG 101:
 
                        BW "Stretch"            ENG 101
                        ------------            -------
Asian students          4.9 %                   3.9 %
African-American        8.3 %                   3.2 %
Hispanic                18.1 %                  10.1 %
Native American         4.8 %                   2.4 %
White                   57.1 %                  76.8 %
No listing              6.8 %                   3.8 %
 
What strikes me is that in _all_ categories, SAT or ACT placement
put these students into our BW two-semester sequence.
 
I'll do some more digging on ESL classes; I also can put you in
touch with someone here who does classes specifically for Native
American students (ENG 101 and 102), if that would be useful.  Two
graduate students and I are also presenting on the "Stretch Program"
at 4Cs (plug, right??!).
 
Thanks,
 
Greg Glau
Arizona State University
=========================================================================
Date:         Sun, 11 Feb 1996 12:24:55 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karen Vaught-Alexander <karenva@UOFPORT.EDU>
Subject:      Re: Writing Boards
In-Reply-To:  <WPA-L%96020907121903@ASUVM.INRE.ASU.EDU>
 
Rita,
The Integrated Writing Program Advisory Committee, composed of
representatives selected by each academic unit, is at present ad hoc.
It was formed to make decisions about the Writing Center leading to our
present WAC-based writing assistants program. Then it was re-convened
this year to draft the Writing Enhanced Program Proposal and if the
Writing Enhanced Program becomes a reality, this Committee will review
and grant WE status to courses across the disciplines. There are
representatives from the library, computer services, student services,
and admissions at present. As the WPA, I have convened this committee
with the authority of the academic VP. It has served as a sounding board
and as a consensus or litmus test for the rest of campus for the programs
that we have created. The whole hierarchy has not been articulated but up
to this point the Committee advises the WPA about programs or emphases
that the IWP should take. The real power of the committee comes from the
department chairs or academic unit heads because they contribute heavily
in the selection of those on the committee and oversee curriculum in
their respective programs. Quite honestly, I have done the research into
other programs and presented models for both the Writing Assistant
program and the Writing Enhanced (called writing intensives in many WAC
programs). Then the Committee reaches consensus and I write up what we
have determined. The members rely heavily on departmental opinion and on
my judgment when they make a decision.
 
All our proposals then go to the Curriculum Committee for approval,
followed by the Executive Committee, and finally approval by the Academic
Senate. My budget for all these programs comes from CAS with much support
by the Academic VP.
 
Again, as the committee moves from ad hoc to standing for the Writing
Enhanced program, the selection of members and my relationship to them
may change.
 
Karen Vaught-Alexander, IWP Director
University of Portland (OR)
karenva@uofport.edu
 
On Fri, 9 Feb 1996, Rita Malenczyk wrote:
 
> I'm wondering if those of you at institutions with interdisciplinary
> writing boards, or composition boards, would be willing to talk a little
> bit about the role of the board within your programs.  Specifically, what
> I'm wondering is: how is the board constituted (e.g., committee of the
> University Senate, as it is here?) What are the board's responsibilities?
> What is the relationship of the WPA to the board--is the WPA a voting
> member of the board?  How is the authority of the WPA different from that
> of the board?
>
> Hm--as I read that paragraph I realize it sounds like a Donald Barthelme
> story.  Sorry.  Sorry too if this question has already been addressed
> sometime in recent memory.  Thanks in advance--feel free to reply off list
> unless you think others would be interested.
>
> Rita
>
>
> Rita Malenczyk
> Writing Program Director
> English Department
> Eastern Connecticut State University
> Willimantic, CT 06226
> MALENCZYKR@ECSUC.CTSTATEU.EDU
>
=========================================================================
Date:         Sun, 11 Feb 1996 13:41:00 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         HOLLIS@UCIS.VILL.EDU
Subject:      WAC Speakers
 
Thanks to everyone who responded to my call for WAC speakers.  I got loads
of wonderful suggestions--now to try to choose among them!
 
I will consolidate the list and post it soon.  FYI.
Perhaps David (can't remember last name) can download it for the WPA
home page.
 
Thanks again,
Karyn Hollis
Villanova University
=========================================================================
Date:         Sun, 11 Feb 1996 17:44:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia L Gillikin <PLGillikin@AOL.COM>
Subject:      credit for BW
X-To:         CBW-L@vm1.spcs.umn.edu
 
Folks,
 
I'm writing to find out about institutions that give college credit for
basic/developmental/etc. writing courses.
 
At my institution, I'm lucky enough to have a dean who is all for the
idea--but not everyone else is.  Therefore, we're looking for examples of how
exactly it's managed elsewhere.  The particular sticky point seems to be
whether, if credited, our Course That Prepares Students for Writing in
College (I want to call it Intensive College Writing, myself) would count
towards fulfilling an elective in various degree programs.  I want the course
to earn for students college credit (it's already a college-level course in
content and approach) so that students will take it seriously and be
encouraged by the credit they get to stay around (i.e. retention) (there's
some great stuff on this in the latest CCC, but I left my copy at the office,
argh).  On the other hand, I don't like the idea of students not getting the
benefit later on of an enriching elective because they applied this course to
replace it (after all, they're taking this course so that they will better be
able to be successful in all their college courses, and so that when they get
to that elective, they will get the utmost benefit from it).
 
Anyone have this issue solved to your satisfaction?  If anyone reports on a
situation that looks to us like a good model with which to convince people
here of the notion that it _can_ be done and it _can_ work, I may be in touch
to request a college catalog.
 
Thanks!
 
Patricia Gillikin
The College of West Virginia
PLGillikin@aol.com
=========================================================================
Date:         Sun, 11 Feb 1996 19:18:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Anne Beaufort <beaufor@AMERICAN.EDU>
Subject:      Re: Writing in accounting classes
 
I suggest you get in touch with Amy Devitt at U of Kansas.  She's done
quite a bit of work with the accounting dept at her school.  Her email
address is devitt@kuhub.cc.ukans.edu.
=========================================================================
Date:         Sun, 11 Feb 1996 23:43:10 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Basic Writing
In-Reply-To:  <960211174350_420056339@emout07.mail.aol.com>
 
I'd like to piggy back on Patricia Gillikin's question by asking your
views about the structure and role of Basic Writing on your campus.
 
I'm less interested in approaches and curriculum than I am in mission,
structure, credits, etc.  Some questions I have are:
 
        Do you believe that BW should be taught by your own faculty, or
should the courses be taken by students at community colleges?
 
        Should students receive regular college credit for these courses?
 
        Should students be required to pay extra for BW courses?
 
        In these times of increasing budgetary problems, do you see
concrete signs that BW is under attack on your campus--and if so, in what
ways?
 
        Do you believe that BW is really accomplishing its mission?  Are
the BW students retained through graduation?
 
        Do you give high priority to staffing BW sections?  How does that
priority compare to the priority you give to staffing regular credit
sections of composition?
 
        Do you have a regularly budgeted faculty member administering
BW?  Or do you do it out of your back (or front) pocket?
 
        I'd be delighted to get any and all responses.  I have been asked
to give a short presentation on Wed. of CCCC--and I would like to
represent your views accurately.
 
        Thanks in advance.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Mon, 12 Feb 1996 00:30:04 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Basic Writing
In-Reply-To:  note of 02/11/96 22:44
 
I have long been an advocate of giving students credit toward graduation for
basic writing courses. 1) The academic needs of students who meet the
admission requirements of the institution are not, by definition, pre college.
2) We assign credit toward graduation for all sorts of silly crap of much less
academic value than a good basic writing course. But I'm now seeing how this
can come back to bite you in a very interesting way. Lots of universities have
instituted courses that many faculty see as "pre-college" courses: Math
courses prior to calculus and Basic writing. And, especially with the math
courses, we have made them credit courses. We put these in place because
students were not coming out of high school prepared for what we figured were
the first college courses. Now we find universities and community colleges all
over the country offering these courses in the high schools as dual enrollment
or concurrent enrollment courses in which students can "earn college credit
while in high school." (These are usually very profitable arrangements for the
sponsoring college or university--credit hours and tuition at virtually no
cost.) So now students are getting college credit for the preparation they
were supposed to be getting to qualify them for the first college courses.
Cute! This is why we like the "stretch" approach at ASU in which we extend the
length of our regular 101 course rather than create a "pre 101" course.
Whatta biz we iz in!
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 12 Feb 1996 08:37:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@SMTPGATE.MUC.EDU>
Subject:      Basic Writing -Reply
 
Our "intensive" writing here was initiated two years ago.  It's not
under attack, but there is the rather constant low hum of
"results"--i.e., "we have a basic writing course, why can't students
write yet."  We give students enrolled in BW the same credit they
would receive for freshman comp, but they are in class longer (three
hours a week + a two hour lab + one hour a week in the writing
center, for a total of six hours IN CLASS).  The theory is (and I
wasn't here when it was developed, but it seems logical) is that they
will leave the course writing on par with someone in the standard comp
class.  The two people that teach it are me (the only rhet/comp
person) and my wife, an adjunct with an MA in developmental/community
college teaching.  So they have sort of handed the course to us (the
lit people really dislike teaching comp...something I'd heard of, but
hadn't really experienced until our most recent department meeting).
 
Regards;
 
Kelly Fisher Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
216.823.3153
lowekf@muc.edu
"Jesus!  Where will it end?  How low do you have to stoop in this
country to be president?"  Dr. Hunter S. Thompson.
=========================================================================
Date:         Mon, 12 Feb 1996 10:36:25 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Basic Writing
 
Chuck,
We'd all be interested in hearing more about the brief presentation you are
to make on Wed at CCCC, too.  Perhaps we could act as sounding board?  That
way, we could know more about what's happening and you could gain some more
input.
 
>Some questions I have are:
>
>        Do you believe that BW should be taught by your own faculty, or
>should the courses be taken by students at community colleges?
 
I believe it should be taught on our own campus (and it is).  I've argued
before that the "basic" in bw is relative to the local context.  My basic
writers average 28 on their ACTs and receive 4s and 5s on their AP English
tests.  Still, based on their portfolios, their writing is less developed
in some ways than the writing their peers send us.  So they need help to
get onto a level playing field with their peers.  That's one important goal
of FY Comp generally, and it's the most important goal for bw.  If my
students take bw somewhere else, then they are put on a level playing field
with students there, not with students here.
 
>        Should students receive regular college credit for these courses?
 
Yes.  They are college writing classes.  The only real difference is where
the students begin.  Both bw and regular FY Comp aime toward the same ends.
One just starts at a different place.
 
>        Should students be required to pay extra for BW courses?
 
Not above and beyond the regular charges for credit.  That is, they should
pay for the course, as long as the credit counts toward graduation.  But
they shouldn't have to pay more than that, if that's what you're asking.
 
>        In these times of increasing budgetary problems, do you see
>concrete signs that BW is under attack on your campus--and if so, in what
>ways?
 
No. Whenever we're being reviewed, the question of credit always comes up,
but so far it's always been answered positively.  And in our most recent
review, the report strongly endorsed the course and the credit.  So I don't
see that things will change here.
 
>        Do you believe that BW is really accomplishing its mission?  Are
>the BW students retained through graduation?
 
Yes and yes.  We have several measures that indicate that the course is
succeeding:
        1.  Almost all students who are placed into it complete it
                successfully on the first try.
        2.  Students who complete the bw course average an A- in the
                regular FY Comp class.
        3.  Longitudinal studies we've conducted find no detectable
                difference in performance, by the junior year, between
                students placed into bw and students who went straight
                into FY Comp.
 
>        Do you give high priority to staffing BW sections?  How does that
>priority compare to the priority you give to staffing regular credit
>sections of composition?
 
Our bw sections are taught in the English Composition Board, so they are
staffed separately from FY Comp courses.  The ECB's faculty teach 3/4 of
the bw courses, with the rest taught by very experienced GSTAs and
adjuncts, hired and trained by ECB.  In other words, our institution has
set things up so that there are no conflicting priorities with bw.
 
>        Do you have a regularly budgeted faculty member administering
>BW?  Or do you do it out of your back (or front) pocket?
 
Budgeted.  Our Associate Director for Instruction administers the course.
 
Hope this helps, Chuck,
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Mon, 12 Feb 1996 09:37:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: Basic Writing
 
The catch, it seems to me, is this:  if a writing course is taught in
college, it is by definition a college writing course (at least by
definition in some sense).  So if that makes it worth college credit, why
isn't is worth college _writing_ credit?  What if, instead of mandating a
six credit writing requirement, universities mandated completion of writing
course 102 or 201 or 300 or whatever.  Varying students might need zero,
three, or six credits to qualify for entrance to that terminal course.  For
universities already doing challenge, CLEP, AP, and placement, I'm not sure
the headache would be any greater.  BW could automatically be considered a
credit-bearing course, and the issue wouldn't be _how many_ credits in
writing a student accumulates, but the level of the final course.
 
Of course, for states like mine (which is mandating a common and
transferrable set of gen ed requirements for all institutions) this is not a
solution.  For the board  of higher education here, I think transferability
is the number one concern (a valid issue, given how both students and
parents feel when a year or two of college doesn't count for much after
transfer).  I think there's another subcurrent, though, and that's the
desire of faculty and students at all institutions to have their work
acknowledged as "real" college work and equally as valuable as what's done
at any other college or university.  That emotional undercurrent is the real
crux of the issue, I think, and it's one that divides faculty and students
across the state -- although it's rarely mentioned in public.
 
Joan Hawthorne
University of North Dakota
=========================================================================
Date:         Mon, 12 Feb 1996 10:52:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: Basic Writing
 
Bill Condon's profile of Michigan's bw writers fits the lower
end of our honors writers.  Which leads me to wonder if "bw" is not
almost entirely a demographic concept to the extent it has any unity.
Is there a different terminology we can use to reference abilities
shared by students as opposed to just referring to ranks?
 
Keith Rhodes
Coordinator of Composition
English Department, Perrin Hall
Northwest Missouri State University
Maryville, MO  64468
816-562-1860
krhodes@acad.nwmissouri.edu
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Date:         Mon, 12 Feb 1996 10:21:05 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: Basic Writing
 
>
>        Do you believe that BW should be taught by your own faculty, or
>should the courses be taken by students at community colleges?
 
Chuck, at Eastern BW has been taught through our Learning Center by
adjuncts; this year, for the first time, a full-time faculty member in the
English Department is also teaching the course.  I believe our own faculty
should regularly teach the course, but at least right now the Learning
Center owns the developmental courses, both writing and math (I talk below
about the structure).
 
>        Should students receive regular college credit for these courses?
 
Yes.  Here students are able to apply six hours of developmental courses
toward their credit-hour total, but for many of them six hours isn't much.
>
>        Should students be required to pay extra for BW courses?
No.
>
>        Do you have a regularly budgeted faculty member administering
>BW?  Or do you do it out of your back (or front) pocket?
 
BW is administered by the Director of the Learning Center, who is not a
faculty member or a comp specialist; he has a master's in education and
oversees all the developmental courses.  I'd love to get BW under my
umbrella so there's not this split between "basic" and "regular" comp, but
the Learning Center director is very protective of his turf, and so far I
haven't pushed the issue.  There has been some higher-administrative talk
of mainstreaming the BW students by hiring a fulltime developmental writing
faculty member, but for various reasons I don't think this will happen.
 
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
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Date:         Mon, 12 Feb 1996 13:17:09 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kenneth Smith <ksmith@VINES.IUSB.EDU>
Subject:      Basic Writing
 
 A quick tour of the questions about basic composition...
 
        Do you believe that BW should be taught by your own faculty, or
should the courses be taken by students at community colleges?
 
-----We can have much more continuity if we teach the courses ourselves, and
as we are not the big campus in our system we don't yet have the full
pressure from the legislature to get rid of developmental classes at
state-funded universities.
 
        Should students receive regular college credit for these courses?
 
----There is no doubt that students are getting college credit for easier
courses in some other places, and that credit does transfer here, but we face
a campus history of suspicion against a supposedly empire-building English
department.  So we can't hope to offer a credit course any time soon.
 
        Should students be required to pay extra for BW courses?
 
----In my view, that might be fair if the high schools they went to were more
uniform in keeping high standards.  But even in that unlikely case, it sets a
rather grim tone for the whole matter.
 
        In these times of increasing budgetary problems, do you see
concrete signs that BW is under attack on your campus--and if so, in what
ways?
 
----We were challenged a few years ago when our placement system started
putting more students into the basic course than previously.  So far, though,
we really want students to come here and start where they are ready to start,
and we have been willing, as an institution, to spend some money on that.
 
        Do you believe that BW is really accomplishing its mission?  Are
the BW students retained through graduation?
 
----The low retention percentage of students who take any 000-level courses
here is a shocking and controversial figure, a challenge to the Writing
Program and other developmental programs.  The figure is not yet widely
discussed here...  I have been reworking the basic course here with its main
teachers for about a year, but the students involved have a long way to go
before graduation, so results are still coming in.
 
        Do you give high priority to staffing BW sections?  How does that
priority compare to the priority you give to staffing regular credit
sections of composition?
 
----I consider the BW sections to be more difficult to teach and I try to put
the most experienced teachers there.
 
        Do you have a regularly budgeted faculty member administering
BW?  Or do you do it out of your back (or front) pocket?
 
----We have 120 sections of writing at various levels here with only one
administrator having any release time to administer the whole thing.  It
isn't close to being enough.
 
 
Ken Smith
Director of Writing, Indiana University South Bend
ksmith@vines.iusb.edu   219-237-4173
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Date:         Mon, 12 Feb 1996 13:41:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Basic Writing
 
>Chuck, here's what's going on at Clemson:
>
>        Do you believe that BW should be taught by your own faculty, or
>should the courses be taken by students at community colleges?
The South Carolina Commission on Higher Education has decided that 100
cannot be funded at 4 year colleges and universities. We taught it this
year paid for by the Athletic Academic fund. A solution that was less than
satifactory for a number of reasons. About half who place into this course
are atheletes. The others are poor, or very rural, or international
students.
>
>        Should students receive regular college credit for these courses?
>At Clemson 100 is elective credit but not gen ed; 100 does not fulfill the
>requirement for English 101.
>
>        Should students be required to pay extra for BW courses? They do not.
>
>        In these times of increasing budgetary problems, do you see
>concrete signs that BW is under attack on your campus--and if so, in what
>ways? The English dept is unwilling to fund this course as a "service."
>
>        Do you believe that BW is really accomplishing its mission?  Are
>the BW students retained through graduation? I do not know the answer to
>these questions.
>
>        Do you give high priority to staffing BW sections?  How does that
>priority compare to the priority you give to staffing regular credit
>sections of composition? We've had an instructor teaching this until this
>year. This year we gave it to a tenure-track asst prof. She does not want
>to teach this again. The last I heard the Athletic dept will send those
>students to the tech school next year.
>
>        Do you have a regularly budgeted faculty member administering
>BW?  Or do you do it out of your back (or front) pocket? Decisisons about
>this get made somewhere up the line, and I am seldom consulted.
 
 
Chuck et al, I am not defending this arrangement. This is how it is right
now. I don't know a good solution. We were trying to figure out what to do
when the CHE came out with this ruling about "remedial" courses at 4 year
schools not bein funded any more. Of course the people who teach "remedial"
courses at the tech schools earn less than 1000 per course per quarter and
teach 5 classes. I have  no real sense that my dept believes this  an issue
that we need to take a stand on.
                                                Beth Daniell
                                                Clemson
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Date:         Mon, 12 Feb 1996 14:51:42 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V2.2X
From:         "R. Cauthen" <CRCAUT01@ULKYVM.LOUISVILLE.EDU>
Subject:      Subscribing to the List
 
Department of English
Phone: 852-5921
 
I'm a Ph.D. student in rhetoric, doing an ethnographic dissertation on a first-
year legal writing course, and I'd like to subscribe to WPA-L.
 
Is this possible?  If so, how do I go about it?
 
Sorry to post this to the list as a whole, but I don't have information on the
list owner.
 
Thank you -- C. R. Cauthen
             Department of English
             University of Louisville
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Date:         Mon, 12 Feb 1996 14:31:36 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Gregory R. Glau" <gglau@ASU.EDU>
Subject:      Re: Basic Writing
In-Reply-To:  <Pine.OSF.3.91.960211233340.8935B-100000@alpha1.csd.uwm.edu>
 
Chuck;
 
to briefly try to answer your questions from our perspective:
 
Arizona State Univ had a local CC teaching our BW course, but found
we controlled neither the curriculum nor the pedagogy; classes were
large, etc., so we piloted our "Stretch" course for two AYs and then
started it full-time in the fall of 1994, so we have three semesters of
data so far.  Two grad students and I will be doing a presentation
at 4Cs about the program, and I also have a package of information
I'd be glad to send anyone who wants it, showing what we know so
far, sample syllabi, etc.  We basically "stretch" ENG 101 over two
semesters.
 
Students get elective credit that counts for graduation at ASU for
their first course of the sequence; this course is pass/fail and so
may not transfer.  However, what students earn in grades accumulates
and counts as 50% of their ENG 101 grade (they take ENG 101 with the
same instructor and group of students).  We firmly believe students
should receive college credit for any college class they take, including
the first part of "Stretch."
 
Our administration is supportive; they've let me direct the program
for two years now and we add classes as needed without any flak (we
had about 500 students in the fall of 1994; 700 in the fall of 1995).
 
It's too soon for us to tell whether our program will aid retention
over the four- or five years it seems to take many students to
graduate; our fall-spring retention, fron the first class in the
Stretch sequence to the second, is better than 80% for both years.
 
Thanks for keeping this interesting discussion going.
 
Greg Glau
Arizona State University
(602) 965-3898
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Date:         Mon, 12 Feb 1996 16:46:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Daiker Donald <daiker_donald@MSMAIL.MUOHIO.EDU>
Subject:      Howe Professorship
 
                                           Miami University
 
                   Howe Professorship in Written Communication
 
 
We invite applications for the Roger and Joyce Howe Professorship in Written
Communication.
 
This appointment is intended to be truly interdisciplinary.  The  successful
candidate will hold tenure in either English or Management, depending on the
person's background and interests.  In either case, the Howe Professor will
be expected to maintain strong professional relationships with colleagues in
both departments.
 
We are looking for a scholar who can provide leadership and support to
faculty in the Richard T. Farmer School of Business Administration who wish
to strengthen the writing skills of undergraduates.  We expect the Howe
Professor to collaborate with Business faculty in developing creative ways to
achieve that objective, which might include offering workshops of various
kinds for faculty, training graduate students to work with Business faculty
and students, and consulting with faculty individually and in groups.  We
also expect the Howe Professor to contribute his or her expertise to a
vigorous composition and rhetoric program by working collaboratively with
English Department faculty and graduate students.   The Howe Professor should
 be eager to work with graduate students and to direct their research
projects.
 
The Howe Professor's areas of scholarship might include organizational or
business communication, histories and forms of institutional communication,
writing across the curriculum, or other areas of rhetoric and composition.
 
The Howe Professor will receive strong institutional support, including a
nationally competitive salary, graduate research assistance, secretarial
assistance, offices in both English and Management, and a professional
expense budget.  The formal teaching duties will be adjusted to accommodate
the Howe Professor's other responsibilities.
 
We encourage applications from advanced associate and full professors.
Applicants should send a letter (accompanied by a cv ) describing their
interest and qualifications to:
 
                Donald A. Daiker, Chair
                Howe Professorship Committee
                Department of English
                Miami University
                Oxford, OH  45056
 
Letters of recommendation may be requested later.  The recruitment committee
will begin reviewing applications on March 11, 1996, and the search will
continue until the position is filled.   Miami University is an affirmative
action/equal opportunity employer, and we encourage applications from women
and minorities.
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Date:         Mon, 12 Feb 1996 16:09:23 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rachelle Smith <SMITHRAC@ESUMAIL.EMPORIA.EDU>
Subject:      Basic Writing -Reply
 
I'm glad that you and Patricia Gillikin have raised these questions about
BW, Chuck, since I too am interested in the answers.  At this year's
Research Network Forum at CCCC's,  I'm presenting my
work-in-progress on bw from the perspective of its students.  I too am
curious about how students perceive their BW instruction later in their
academic careers, as well as in their professional lives after college.
 
Here at ESU, we don't have a Director of Developmental Writing due to
the size of our school, yet our "remedial" course is taught primarily by the
chair of the department, Russ Meyers.  Russ' expertise in BW serves our
program well--as senior faculty, not only do our students benefit from his
instruction, but I and the program benefit from his input with the faculty.
 
Russ tells me that the Kansas Board of Regents has expressed some
concern over BW courses in some of their meetings.  I just got back from
a symposium on composition held at Texas Christian University where I
heard Teresa Enos argue that composition and rhetoric, as a field, needs
to attend to its image in the public domain.  She recommends that we find
points of agreement amongst ourselves about the teaching of writing and
work to get simple ideas across to the public.  Win Horner objected,
pointing out that in our diversity of views lie our strengths as a field.
(Recognize, please, that I am reducing the complexities of the discussion
enormously.) BW seems to be a hot topic in these discussions.  What do
we do, if anything, when reporters infiltrate our national conferences?
 
Hope this helps!
 
Rachelle M. Smith
Director of Composition
Emporia State University
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Date:         Mon, 12 Feb 1996 21:02:25 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "r. batteiger" <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      basic writing
 
Chuck:  At Oklahoma State (and I believe at the Univ of OK) we have been instru
cted that we may not offer basic writing.  Students who do not qualify for full
 admission (defined as an ACT subscore of 19, next year an ACT composite of 23
-- or hs grades or place in hs class, it's all rather murky) must take a remedi
al course.  But they cannot take it here.  If students in residence need the co
urse, they must enroll with a nearby community college that offers the course o
n our campus.  We have no control over curriculum, etc.  Nor may we choose the
community college to provide this service to us.  Of course, students may take
the course at a community college of their choice.  That would require doing it
 over the summer or traveling.  I would prefer to offer the course here as part
 of our curriculum, but I have not (of course) been consulted.  We are now trac
king remedial students over the past several years to see how they do in the cu
riculum at large and in our main composition courses.  (I.e., I am tracking the
m, and the undergrad dean is interested.  Rick Batteiger, Dir. of Composition
Oklahoma STate U, Stillwater, OK batteig@vm1.ucc.okstate.edu
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Date:         Mon, 12 Feb 1996 21:16:59 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      basic writing
In-Reply-To:  note of 02/12/96 20:10
 
It's not often I get a chance to say "I told you so." Have a look at my
article in the fall/winter 1989 (Vol 13, nos 1-2) issue of WPA Writing Program
Administration. The article is entitled "Teaching Basic Writing: The Community
College on the University Campus." This describes the program that preceded
ASU's "stretch" program. Interestingly, it turns out that the Admin was
willing to cponsider "stretch" because it was cheaper than the arrangement
with the community college. Anyway, if you want some arguments about why this
is not the best arrangement in the world, read the last couple of pages of the
article.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
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Date:         Mon, 12 Feb 1996 23:54:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: Basic Writing
In-Reply-To:  <Pine.OSF.3.91.960211233340.8935B-100000@alpha1.csd.uwm.edu> from
              "Charles I Schuster" at Feb 11, 96 11:43:10 pm
 
>
>
>         Do you believe that BW should be taught by your own faculty, or
> should the courses be taken by students at community colleges?
 
yes, and it is at NU--by TAs, PTF, and Lecturers.  As Dir of Basic Writing,
I'm the only tenure-line fac. who teaches it with any regularity.
 
>         Should students receive regular college credit for these
courses?
 
> yes, and they do--it eats up an elective credit.  Though we do not
call it "stretch," our BW is essentially ENG I over two quarters
 
>         Should students be required to pay extra for BW courses?
 
no
 
>         In these times of increasing budgetary problems, do you see
> concrete signs that BW is under attack on your campus--and if so, in what
> ways?
 
not BW, but writing in general.  Besides the ongoing complaints from
people who never assign writing in their disciplines, and can't figure
out why it is students seem to get no better without practice, we are
continually hit in the instructional budget, either directly by our own
chair, or by the dean.  The newest plan is to make the professoriate teach one
writing course per 6 courses.  Emotions are running high.
>
>         Do you believe that BW is really accomplishing its mission?  Are
> the BW students retained through graduation?
 
we also see a bad ratio of retention among our BW students.  But as an
expensive private univ, we have bad retention stats for a number of reasons.
If we describe BW as getting BW students at the end of their 1st course
 
to look like other 1st yr students at the beginning of theirs,
yes, we do that for around 65% of our students.  The rest disappear.
>
>         Do you give high priority to staffing BW sections?  How does that
> priority compare to the priority you give to staffing regular credit
> sections of composition?
 
I get no say in staffing.  The secretary does it.  (Please, don't ask.)
But in general, all we try to do is keep 1st-yrs out of BW.
 
>         Do you have a regularly budgeted faculty member administering
> BW?  Or do you do it out of your back (or front) pocket?
>
For one course release, I administer BW.  We have a Dir of Writing who
oversees everything else.  My job is to not annoy her, prep
new instructors for BW, and do a lot of one-to-one fac. development, which is
certainly fun and rewarding.  However, as a paid consultant in what we call
the ALternative Freshman Year Pgm, which is essentially a college of
Basic Studies, I have a much more active role in hiring, assigning
courses, training, etc.
 
Kathleen Kelly, Northeastern Univ., Boston
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Date:         Tue, 13 Feb 1996 10:51:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lowell Frye <LowellF@TIGER.HSC.EDU>
Subject:      Re: credit for BW
 
Dear Patricia Gilliken,
 
At Hampden-Sydney College most students take two three-hour writing
courses, Rhetoric 101 & 102.  Less-experienced writers coming into the
College usually take three:  Rhetoric 100, 101, & 102.  We recommmend
strongly to such writers that they enroll in Rhetoric 100, but we do not
require them to do so.  Most follow our advice.  They receive three hours'
credit in the humanities for this course, but that humanities elective
doesn't satisfy any of the distribution requirements, so students will
still take additional courses in the humanities.  So far (ten years?) the
program has worked well:  Rhetoric 100, our basic writing course, does a
good job of bringing students into the writing mainstream without damaging
their gpa's or creating resentments because it is required or because it
grants no credit.  Our faculty was doubtful at first about granting college
credit for the course, but was persuaded that it was the right thing to do.
 
Lowell Frye
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Date:         Tue, 13 Feb 1996 08:34:56 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         chris hult <FAHULT@WRITECTR.USU.EDU>
Subject:      (Fwd) Conference Registration
 
------- Forwarded Message Follows -------
Date:          Mon, 12 Feb 1996 11:37:16 -0500
To:            cwc96-l@mtu.edu
From:          agheaps@mtu.edu (Allan Heaps)
Subject:       Conference Registration
Reply-to:      cwc96-l@mtu.edu
 
Good news everybody. You can now register for the f-2-f conference on the
web.  Check out the e-mail registration form under registration @
 
http://www.hu.mtu.edu/cwc96usu/cwc96/
 
You will have to follow up your registration by phoning or mailing your
credit card information, check, or purchase order to:
 
         Phone:             1-800-538-2663 or 1-801-797-0423
 
         Mail:                Conference & Institute Division
                                Registration Services
                                Utah State University
                                Logan, UT 84322-5005
 
Allan Heaps
++++++++++++++++++++++++++++++++++++++++++++++++
Allan Heaps                   This is the last time you make epic
agheaps@mtu.edu           naughty in Santa threads.
http://www.hu.mtu.edu/~agheaps              --the TICK!
 
 
Christine Hult, Professor of English
Utah State University
Logan, UT  84322-3200
Phone:  801-797-2733
Fax: 801-797-4099
e-mail: FAHULT@WRITECTR.USU.EDU
=========================================================================
Date:         Tue, 13 Feb 1996 09:18:21 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: Basic Writing
In-Reply-To:  <Pine.OSF.3.91.960211233340.8935B-100000@alpha1.csd.uwm.edu>
 
On Sun, 11 Feb 1996, Charles I Schuster wrote:
 
> I'd like to piggy back on Patricia Gillikin's question by asking your
> views about the structure and role of Basic Writing on your campus.
>
> I'm less interested in approaches and curriculum than I am in mission,
> structure, credits, etc.  Some questions I have are:
>
>         Do you believe that BW should be taught by your own faculty, or
> should the courses be taken by students at community colleges?
It should be taught (and is) by our own faculty.  Students learn more
than what they hear and do in individual classes.  The college
environment has a different influence than what one encounters at the
community college (I would like to believe).>
>         Should students receive regular college credit for these courses?
> Absolutely!
 
>         Should students be required to pay extra for BW courses?
Absolutely no!
>
>         In these times of increasing budgetary problems, do you see
> concrete signs that BW is under attack on your campus--and if so, in what
> ways?
It has been under attack in the entire state (California).  But the
intensity of hte attack has died down.  On our campus there is some
resentment that sometimes extra money is used to fund these smaller
classes. But generally I think faculty are not as concerned about BW
classes as they are about the general "low quality" they perceive in the
academic preparation of most students coming to our campus the last few
years.
>
>         Do you believe that BW is really accomplishing its mission?  Are
> the BW students retained through graduation?
>I think our mission is more complicated than retention, although that is
certainly a goal.  We do a pretty good job with the second level BW
students not as well with the first level--some of whom score between
250-340 on the SAT verbal.
 
>         Do you give high priority to staffing BW sections?  How does that
> priority compare to the priority you give to staffing regular credit
> sections of composition?
Yes.  We use experienced instructors.  I like to teach the second-level
course and do so regularly.
 >
>         Do you have a regularly budgeted faculty member administering
> BW?  Or do you do it out of your back (or front) pocket?
A little of both.  I am given one course release time (we are on a 4/4
load).  But that release time includes work covering the entire
composition program in regrads to curriculum and assessment.
 
  >
>         I'd be delighted to get any and all responses.  I have been asked
> to give a short presentation on Wed. of CCCC--and I would like to
> represent your views accurately.
>
>         Thanks in advance.
Your welcome!
Mark Wiley
Cal State University, Long Beach
>
> Charles I. Schuster
> Department of English
> U. Wisconsin-Milwaukee
> Milwaukee, WI  53201
> 414-229-5293
>
> "Question and answer are not logical relations . . . If an answer does
> not give rise to a new question from itself, it falls out of the dialogue"
>                                                 M. M. Bakhtin
>
=========================================================================
Date:         Tue, 13 Feb 1996 13:12:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Grammar & TAs
 
       Fellow WPAs:
 
         Now that you guys have helped Schuster with his Workshop for CCCC,
will you help me? I'm going to be part of a Workshop on "Grammar." What I
said I'd talk about is Grammar (which mostly means usage and the
conventions of print and script, not really syntax) and TAs. I find that my
TAs mark things as "wrong" when they aren't. Recently I saw a paper where
the TA had marked pronoun problem  when in in fact the problem in awkward
adolescent wording. Another called something a fragment when it was poorly
worded. The main complaint I get from faculty about the TAs that they
monitor is either not marking errors or marking them incorrectly. (Granted
I do have some faculty who think we should go back to the old THeme Penalty
Sheet.)
        I learned about Standard ENglish at Granddaddy Sledd's knee, and
both the people here who teach Comp theory are assigning good readings on
this issue. In other words, the TAs know about the politics of standard
ENglish. They just don't know that pronouns should have clear referents or
how to teach a kid when to use a semi-colon. I haven't read a thesis since
I've been here that didn't have 50 pronouns just wandering around
unattached.
        So my problem isn't that I have a bunch of MA students who want to
mark usage errors instead of teaching writing. The problem is that they
themselves can't recognize anme the problems they see. They can't tell
faulty parallelism from sentence fragments.
        Do you have similar problems? How do you handle them? What should a
WPA's stance be on this?
 
        Thanks.
                                                Beth Daniell
                                                Clemson Univ.
=========================================================================
Date:         Tue, 13 Feb 1996 12:03:30 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: Writing Boards
 
Thanks to everyone who responded to my writing/composition board
request--it was helpful to see what other places with similar setups are
doing.
 
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Tue, 13 Feb 1996 12:16:04 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RONRON@CC.USU.EDU
Subject:      Re: Grammar & TAs
 
Beth -- neat problem you have there.  My first thought would be to take the
TA's out of the grading loop for "grammar" altogether and have them work on
matters of organization and style.  That's  probably not possible, so maybe
if you got as a text something like Williams' "Style" or that old warhorse
Strunk and White and just worked on examples, correcting and modifying.  I
can't believe that I'm saying that. Ron Shook
=========================================================================
Date:         Tue, 13 Feb 1996 13:19:07 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: Grammar & TAs
 
Welcome to the club, Beth!  It's not just TAs, though, who can't tell
what's wrong mechanically. Few teachers or editors can.
 
Teachers in general, and English teachers in particular, tend to exhibit a
certain amount of slippage when it comes to noticing variations from
standard usage in student prose (not to mention their own writing--have you
noticed that TAs who teach writing often fail to do what they they're
telling their students to do: ie, give examples, plenty of roadsigns for
the reader, use transitions, focus, make it clear why they are writing and
what they hope to accomplish thereby?
 
Have you noticed that when TAs teach multiple revisions and writing as
process, they tend to write their first and only draft the night before
it's due?  I once forced a proseminar full of TAs to go through everything
they had decided to make their students go through, including surprise
quizzes, and they rebelled violently: we're TAs, they said, not freshmen.
We don't need to do this.
 
I don't think the problem is TAs, though.  It's not ignorance or attitude
or bravura.  I think the problem is that writers have so many ways of
getting from here to there that no single methodology or way of responding
to writing is ever going to be sure-fire.
 
Dennis
-----
 
 
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Tue, 13 Feb 1996 13:16:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: Grammar & TAs
X-To:         Beth Daniell <dbeth@clemson.edu>
In-Reply-To:  <v02120d00ad463a8aa4e2@[130.127.230.16]>
 
Beth,
I did an exercise 8 years ago with writing center GAs at a school where
all grad students with assistantships are in the writing center for their
first year.  I asked them to write a definition of a comma splice and then
write an example of one.  I got three different definitions.  These are
somewhere in my file cabinet under a coyly disguised label.  Each definition
identified an actual problem with punctuation.  Some of the problem is not
in identifying problems but in knowing how to label them for common
talk--rather like my file with the materials from that session.  Except
nobody really cares if I never find that file again.
 
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Tue, 13 Feb 1996 13:27:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: Grammar & TAs
 
        I'd say this is just another of the 101 million reasons
(metaphorically borrowing my imagined number of actual grammar rules)
not to teach grammar at all, in even "enlightened" ways.
 
        Two true stories:
                1. One of my fellow faculty members once sent back
        a memo requiring thoughtful response with just one "remark" -
        the initials "c.s." - and he (assumption likely, though it was
        anonymous) was wrong.  It was _not_ a comma splice.
                2. My son, at age two, was banging a pair of pliers
        on something, and saying "dammit" about very five seconds or
        so.  When I asked him what he was doing, he said "fixing."
        Apparently, observing me shrewdly, he had concluded that this
        business called "fixing" consisted of saying "dammit" with
        sufficient regularity rather than actually accomplishing
        anything.
 
        This grammar marking stuff is a ritual, a bad habit, an itch
people can't resist scratching.  It gets modeled and imitated in that
form.  Our tutors, too, love to mark stuff they don't really understand
rather than discuss the methods of writing, reading, thinking, and
discourse community analysis that they know well and that their tutees
could use.  They're adapting "model" behaviors, learning the ways of the
"family," gaining credibility as "grown-ups."  Personally, I think we
ought to watch our "mouths."  To me, the marking itself is more
bothersome than that it is wrong.  Saying "dammit" never has helped me
fix anything yet.  The illusory sense it gives me that I am getting
somewhere (or could be but for the dolts who put these things
together all wrong in the first place, apparently) is something I've
learned that I'm better off without.  Or, should I say, "without which
off better I am."  When grammar really is the worst thing about a
writer's method or paper (depending on my focus at the time), I get into
it.  Before that time, I resist the itch.  Turns out I don't scratch
much anymore.  I'm hoping our tutors notice.  Now, if I could just get
them to stop smoking, too . . .
 
Keith Rhodes. Coordinator of Composition
English Department, Perrin Hall, Northwest Missouri State University
Maryville, MO  64468            816-562-1860
krhodes@acad.nwmissouri.edu     http://www.nwmissouri.edu/~krhodes
---------------------------------------------------------------------
"It's got to be the going, not the getting there, that's good"
                                - Harry Chapin, "Greyhound"
=========================================================================
Date:         Tue, 13 Feb 1996 13:18:14 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Grammar & TAs
In-Reply-To:  note of 02/13/96 12:18
 
Beth, get your TAs to read Shaughnessy's chapters on error. It will give them
a whole new way of looking at error--with a focus on cause or origin. This is
much better than the usual textbook categories.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 13 Feb 1996 13:42:06 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: Grammar & TAs
 
>Beth, get your TAs to read Shaughnessy's chapters on error. It will give them
>a whole new way of looking at error--with a focus on cause or origin. This is
>much better than the usual textbook categories.
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
>___Vice Provost for Acad. Programs, ASU West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
 
 
Ann Raimes' "Errors: Windows into the Mind" is also something that might
help along these lines; even though she's dealing specifically with ESL
students, there is a lot of stuff in there that (in my opinion) applies
across the board.
 
I keep thinking that it would actually be interesting to see some of this
student writing and see how many different "diagnoses" you get from people
on the list.  (I'm not sure how helpful it would be to you, but it would be
interesting.)
 
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Tue, 13 Feb 1996 14:58:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Grammar & TAs
In-Reply-To:  <WPA-L%96021313420653@ASUVM.INRE.ASU.EDU>
 
In addition to Shaunessy's (sp?)chapter in E & E,
the second chapter of Joe Williams' Style would be worth
reading.
[Will you be at that session, David :-)]
Irv
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Date:         Tue, 13 Feb 1996 16:19:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Grammar & TAs
 
"The Deluxe Transitive Vampire" is the best refresher - (or perhaps "fresher"
for many of us) I've found.  Mine's at school and I 'm at home so I can't
tell you the proper cite or author.
 
Teach writing and editing, not grammar.  Grammar, at best, is only a low
level, arbitrary reason why something is wrong.  Well, some recent work
indicates maybe that grammar is not totally arbitrary - but certainly many,
many rules are.  So concentrate on meaning and clarity and sophistication as
the reasons - saving grammar only for truly coarse errors which are not only
arbitrary but absurd conventions (e.g., subject-verb agreement with the
"plural" (s'd) verb (here he comes(!); here they come(!)) going with the
singular noun and vice versa).
 
I find many, many students are actually less resistant to grammar when you
tell them it really is arbitrary and that they are not evil for making the
errors they (and we) make.  Anyone out there ever write something of more
than ten pages without a sentence someone would regard as grammatically
incorrect?  Does anyone double check their email postings for perfect
grammar?
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
 
"It often only takes one person to resolve [a] conflict, or to prevent it
from occurring altogether."  Joel Edelman & Mary Beth Crain in The Tao of
Negotiation
=========================================================================
Date:         Tue, 13 Feb 1996 16:20:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Diana George <dgeorge@MTU.EDU>
Subject:      Re: Grammar & TAs
 
Beth writes:
>        So my problem isn't that I have a bunch of MA students who want to
>mark usage errors instead of teaching writing. The problem is that they
>themselves can't recognize anme the problems they see. They can't tell
>faulty parallelism from sentence fragments.
>        Do you have similar problems? How do you handle them? What should a
>WPA's stance be on this?
>
>        Thanks.
>                                                Beth Daniell
>                                                Clemson Univ.
Hi, Beth.
Yeah. We do have similar problems. Or, maybe I should say we have both
problems. We have TAs who only want to mark grammar/punctuation/spelling
errors and have trouble giving suggestions for fuller revision. We have TAs
who ignore mechanics entirely when there might be call for some attention
to mechanics. And, we have TAs who mark everything--only the problem is
that they mark things incorrectly and make some pretty bad errors on their
own handouts.
 
What we have done is something like this: We have group responses for
papers in process so we get a chance to talk to each other about the kinds
of responses they are making. That helps when they are learning what is
helpful and what isn't.
 
We have a grad course in editing that they are encouraged (not required) to
take. That helps correct the incorrect markings (though some of them go
back to marking everything they recognize once they know what actually is
incorrect and what isn't).
 
And, mostly, we keep paying attention to how they are marking papers. I
periodically give them a grammar lesson if they all seem to need one. And,
I try to separate out the kinds of comments they would need to make to
suggest large-scale revision, editing, or proofreading.
 
Eventually, they back away from making up rules or doing things like
calling a rather long complex sentence a "run-on," which is what one of my
very smartest teachers keeps doing. Hmmmm.
 
Diana
 
  ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
         "No one has the right to sit down and feel hopeless.
                There's too much work to do."
                        Dorothy Day
 
     Diana George                                906-487-3233
     Department of Humanities                    FAX 906-487-3559
     Michigan Technological University           dgeorge@mtu.edu
     1400 Townsend Drive
     Houghton, MI 49931
=========================================================================
Date:         Tue, 13 Feb 1996 18:16:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: Grammar & TAs
In-Reply-To:  <v01510105ad4664529383@[141.219.148.117]>
 
Another good resource on grammar and writing is Rei Noguchi's Grammar and
the Teaching of Writing (NCTE, 1993or 1994)--it's an interesting book,
with a good review of the literature on grammar and writing as well as
some pointed ideas on how,and more importantly, why, to teach certain
conventions of usage.
 
In terms of the pedagogical issue, though, I'd want to look into the
desire to name grammatical error (whether it's named "correctly" or
not).  Your TAs students are even less likely to know what a "comma
splice" is--I'd imagine that trying to shift the discussion from a
rule-based foundation to a rhetorical foundation would enable both writer
and reader to rethink the text.  Students who can't identify the comma
splice, either in the abstract or the particular, can probably say
something about the choices that led them to write a very long sentence,
or that led them to punctuate with a comma.
 
Susanmarie Harrington                                sharrin@indyunix.iupui.edu
Indiana University Purdue University Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202
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Date:         Tue, 13 Feb 1996 18:27:55 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: Grammar & TAs
X-To:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
In-Reply-To:  <Pine.3.89.9602131846.B298409-0100000@indyunix.iupui.edu>
 
The workshop with writing center tutors and comma splices was focussed on
students coming in with papers already marked and with a comment like:
"You need to correct the comma splices" or with comma splice checked on a
list or c.s. decorating the margins.  Especially as WAC and WID
spread, we not the only teachers talking to students about writing.  I'd
almost like to see one, university-wide handbook or usage manual, so that
we might all talk in the same terms.  I agree that a rhetorical approach
to usage and punctuation makes the most sense.  Now, how do we convince
our colleagues of that?  How do we even explain to them what that means?
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Tue, 13 Feb 1996 17:48:25 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: Grammar & TAs
X-To:         Beth Daniell <dbeth@CLEMSON.EDU>
In-Reply-To:  <v02120d00ad463a8aa4e2@[130.127.230.16]>
 
Beth and all-- The responses to Beth's original query have been
interesting.  I think they point to a problem we have had here at UW as
well. One part of the equation is that our graduate students do not know
what violations of usage are in a specific, linguistically oriented sense
(or even in a handbook, prescriptivist sense either).  And many of you
have responded to this aspect of the problem with suggestions for readings
for TAs.
 
But I'm interested in the other part of the problem.  The other part is
that once I or my colleagues convince our TAs that traditional,
prescriptive approaches have little impact (and that questions of grammar
should be deferred to the editing stage), our TAs end up having nothing to
say about grammar at all, even though they still react to "errors" in the
ways Joe Williams has suggested, as a serious breach of social etiquette.  My
solution: English graduate students should take more English language
courses <grin>.  And Diane George's suggestion of an editing course isn't
a bad idea either.
Cheers, Gail
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu> (206) 685-2384 English, Box
354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
=========================================================================
Date:         Tue, 13 Feb 1996 22:47:42 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Grammar & TAs
In-Reply-To:  note of 02/13/96 18:50
 
Gail's point is well taken. I want TAs to read Shaughnessy et al to help them
understand the phenomenon of "error." Being able to slap a traditional label
on an "error" isn't understanding it. There are comma splices, and there are
comma splices, outcomes of different processes. Composition instructors have
to develop a sophisticed "genetic" understasnding of error. But then there is
the important part--figuring out how to help students address their errors.
That may have nothing to do with marking papers.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 13 Feb 1996 20:22:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dona J. Hickey" <hickey@URVAX.URICH.EDU>
Subject:      Re: Grammar & TAs
 
Naturally, I don't have the title at home, but there is an article I've used
in training tutors that categorizes error: errors we don't notice in context,
non-errors we mark as errors, and so forth.  The author--and it may be
Williams--
builds into the essay 100 errors to make his point.
 
There's another piece, and one of the authors is Williams, called "Do as I
Say. . . . "  It's a study of teachers' grading practices as they confront
nominal and verbal stylistic versions of the same essay.
 
Dona Hickey
 
>In addition to Shaunessy's (sp?)chapter in E & E,
>the second chapter of Joe Williams' Style would be worth
>reading.
>[Will you be at that session, David :-)]
>Irv
 
 
 
________________________________________________________________
Dona J. Hickey                          Department of English
Associate Professor of English          University of Richmond
Director of Composition and WAC         Richmond, VA 23173
                                        Phone: 804-289-8302
hickey@urvax.urich.edu
http://www.urich.edu/~writing/dona.html
 
"Keep Passing the Open Windows"--John Irving, Hotel New Hampshire
=========================================================================
Date:         Wed, 14 Feb 1996 01:36:49 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: Grammar & TAs
In-Reply-To:  <01I16EDCGITU0012ZU@urvax.urich.edu>
 
I too like Raimes' "Errors: Windows to the Mind" but then I'm an ESL type
too!  Note that College ESL is FREE from CUNY Office of the
President--great value at much more.  Required reading for all who teaxh
comp classes with ESL learners in them (are there any other kind any more?)
And I agree with Gail about more language classes for TA (and
faculty)--but then I'm a language type too.
But all this is not for the purpose of correcting more errors more correctly.
A considerable body of research (mostly Europoean of course-they like to
count things esp in Germany) shows that teachers at all levels, inc those
with a strong grammar background, disagree about the location and type of
errors in papers.  It's because errors (except those that--I think it was
Keith--called the lowlevel arbitrary stuff, rightly) are not "just"
errors: they truly are windows to the thinking, the imagining, the person
was doing.  If the window is fogged-up how can we presume to see
through?  If we can't see through how can we presume to know what's
there?  We may tidy things up but miss the point (Shaughnessy was getting
at this too).  We may miss not only the point but also the "teachable moment"
 
I for example, being British, grew up without ever hearing the words
"comma splice."  I've had a number of people explain it to me and, yes,
they were different.  I've read the grammar book and it says it's
something I had not encountered before I got to the US and rarely
since--a boring and easy-to-teach thing that can't possibly be the INFAMOUS
comma splice (also, like many "easy" grammar rules, not always
stylistically an error).
 
I think we can't "teach" grammar to students or TAs unless they know what
a 'sentence" is and, boy, it's hard, and they don't.  BUT we can teach
correct ie. well-formed, written prose without teaching school grammar.
And how wonderful if we could teach it to TAs too: some of 'em (some of
mine, anyway) truly have it, that gift of language, that texture, that
feel; some sure don't.  I love dthe idea of a language workshop, a class
where they'd work on their own work like in a writing class but with
content a given and focus on shaping the text, using peer feedback etc.
An editing class is a good idea too and one we are seriously discussing
requiring here. It was the TAs idea.  Process philosophy has left some of
them (us) high and dry at the end of the process without knowing how to
demand accuracy to convention as an add-on to a fully negotiated text.
Another thing *I* don't know is where to put the the apostrohe in that last
sentence.
Liz
 
Liz Hamp-Lyons
English Department
University of Colorado at Denver
Campus Box 175, P.O.Box 173364
Denver, Colorado 80217-3364
Voice: 303-556-2799
Fax:   303-556-2959
E-Mail lhamplyo@carbon.cudenver.edu
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Date:         Wed, 14 Feb 1996 05:17:54 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Glenn Blalock <GBLALOCK@SFASU.EDU>
Subject:      Re: Grammar & TAs
In-Reply-To:  <01I16EDCGITU0012ZU@urvax.urich.edu>
 
> Naturally, I don't have the title at home, but there is an article I've used
> in training tutors that categorizes error: errors we don't notice in context,
> non-errors we mark as errors, and so forth.  The author--and it may be
> Williams--
> builds into the essay 100 errors to make his point.
 
This is Joseph Williams' "The Phenomenology of Error," I think?  It
appeared in CE or CCC in 1980?  Has been reprinted in numerous collections.
 
Glenn Blalock
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Date:         Wed, 14 Feb 1996 06:49:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia La Coste <plc@CSD.UWM.EDU>
Subject:      Re: Grammar & TAs
In-Reply-To:  <Pine.PMDF.3.91.960214051552.70041A-100000@TITAN.SFASU.EDU>
 
I'd like to suggest that TAs are not so universal a group.  At UWM, there
are 5 concentrations in the graduate English program (rhet/comp,
literature, modern studies, creative writing, and linguistics).  I deal
with TAs from most of these groups, and consistently, those who complain
most loudly about grammar and the inability of their students to write
even simple sentences are those with the least investment in teaching
composition.  Too often these TAs equate the whole of their students'
writing abilities with their grammar abilities.  This negative discourse
functions as a subtext to composition teaching and as part (I think) of the
discourse of resistance to teaching something that has nothing to do with
their own research.  As a subtext, it doesn't surface for administrative
consideration often, but an interesting side effect is that during our
norming sessions for our first and second year composition courses (which
are assessed through an anonymous holistic evaluation of portfolios),
often the first comments about why a portfolio should fail are comments
about grammatical problems.  Supposedly this is the least of the criteria
we use.
 
All of this is a long way of saying that part of the problem is that not
all TAs are invested in composition instruction, yet this is what they
do as TAs.  This is not to say that us "comp folks" never overcorrect
grammar, but rather that the problem has systemic and institutional ties.
 
Patricia LaCoste
plc@alpha2.csd.uwm.edu
University of Wisconsin-Milwaukee
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Date:         Wed, 14 Feb 1996 08:07:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Re: Grammar & TAs
 
My politics in general terms would probably not fall very far left of
center on many issues (although even that much of a characterization bugs
me), but this current thread prompts me to quote from John Fiske, who also
is quoting from Stuart Hall:
 
" . . . in inducstrial societies resources and social power are distributed
unequally. This may be obvious in the domain of economics, but it is equally true, if less obvious, in the related domains of culture and language: indeed it
is one of the great myths of bourgeois capitalism, centrally inscribed into,
and assiduously promulgated by, the educational system, that a nation's
cultural and linguistic resources are freely and equally available to all.
Stuart Hall briskly opposes this:
 
     'Of course a native language is not equally distributed amongst all
      native speakers, regardless of class, socio-economic position, gneder,
      education and culture: nor is competence to perform in language
      randomly distributed. Linguistic performance and competence is
      socially distributed, not only by class but also by gender.'"
 
I don't mean to beg the question at issue: in an immediate sense, one way to
characterize the problem (one I have often used) is to figure out how to
help a given student negotiate the inequities of this distribution. At the
same time, since in this thread the issue is the status of the TAs in this
distribution--in effect, a discussion about the discursive/power resources
of the next generation of teachers--I'm not sure which way to go. Should we
applaud since the TAs (alleged) inability to correct/police the textual
practices of their students represents a kind of solidarity? Or worry that
this erosion of textual power wielded by English teachers is just part of our
long slide of downward social mobility (along with threats to tenure,
sabbaticals, etc.)?
 
Steve North
SUNY Albany
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Date:         Wed, 14 Feb 1996 09:22:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: Grammar & TAs
In-Reply-To:  <WPA-L%96021322474335@ASUVM.INRE.ASU.EDU>
 
On Tue, 13 Feb 1996, David E. Schwalm wrote:
 
> There are comma splices, and there are
> comma splices, outcomes of different processes. Composition instructors have
> to develop a sophisticed "genetic" understasnding of error.
 
And to the rhetorician, some comma splices are isocolon.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Date:         Wed, 14 Feb 1996 09:28:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roark Mulligan <mulligan@CNU.EDU>
Subject:      WAC Consultant
 
WPA Members,
 
I'm sorry to ask this question again.  I know someone just asked it, but...
Could anyone suggest a good WAC consultant who could visit our campus.
We think we have some money.  We need someone practical and flexible,
since we have no WAC program.  Our freshman composition program has a WAC
flavor--we use Behrens and Rosen's anthology.  We are trying to involve
other departments in teaching writing.  We would prefer someone on the
East coast, to save money.  I'd appreciate any help.
 
Thanks,
Roark Mulligan
Christopher Newport Univeristy
Virginia
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Date:         Wed, 14 Feb 1996 09:46:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: WAC Consultant
 
Roark, my colleague Art Young is terrific, also fairly close to you. You
can give him a call at 864-656- 3062.   Beth Daniell, Clemson Univ.
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Date:         Wed, 14 Feb 1996 07:49:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: WAC Consultant
 
Roark,
 
You might give Virginia Tech a call--I'm not sure who the WAC coordinator
is now, but they've had a number of talented people working on their own
program and I'm sure that if they can travel and can help you, they'd be
willing.  They might also be able to point you to other people close by.
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
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Date:         Wed, 14 Feb 1996 10:02:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: Grammar & TAs
 
Beth,
This past quarter I've started to rethink my adherence to the
"party line" that we shouldn't spend much time on issues of
grammar and editing;  part of my shift comes from the simple fact
that the likelihood of our changing the rest of the world's
definition of "good" writing--or at least, a baseline of "adequate"
writing--damn, I'm using a lot of quotation marks here--is slender;
part comes from reading in both _Lives on the Boundary_ and Murray's
_A Writer Teaches Writing_ almost identical passages describing
conferences with students in which the teacher copyedits, line by
line, the student's prose, to model both the process of close
editing and the kind of writing the teacher expects (and about which
the students are often clueless).  So I've done just such a session
on an overhead with my TAs, and I'm wondering whether their
awareness will be heightened by giving them permission to pay more
attention to the area than they have in the past.  (One TA wrote in
her journal, "We don't teach grammar;  the Writing Center doesn't
teach grammar;  what do we do with students who truly need grammar
help?"  Ditto with TAs, I think.
 
Rich Bullock
Wright State
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Date:         Wed, 14 Feb 1996 09:15:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: Grammar & TAs
X-To:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
In-Reply-To:  <01I176OUNQSY94MPFH@nova.wright.edu>
 
I cut my writing teacher teeth on Christensen's rhetoric.  It was the
required text for the first semester comp at U No. Dak. at the time.  That
approach virtually eliminates most sentence fragments, without requiring
grammar jargon.  I gave the tas a class session on it last fall.  It was
really more for them as writers than as teachers, since it also helps with
unnecessary density from embedding by relative and subordinate clauses.
But it did also give them one way to approach certain things in their
classes. I
also use it one-on-one with comp students whose sentence fragments can be
healed by changing a period to a comma.  There are mixed results.  People
already sensitive to language pick it up with 20 minute work out.  I
think for really good results with a class, you would need 3-5 weeks.
 
I have often thought of putting together a 300-level course in stylistics
(a writing course) and 3 or 4 weeks of Christensen rhetoric would be part
of it.  It's really like a sliver bullet for certain kinds of punctuation
problems and stylistic infelicities.  And it really is generative.  Of
course, the verbal style it produces won't fly in every discipline, but
then much of what we teach in comp has to be fine-tuned and tailored for
later work anyway.
 
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
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Date:         Wed, 14 Feb 1996 07:25:57 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: WAC Consultant
 
Chris Thaiss at George Mason University.  If Chris can't do it, he knows
everyone in the area who could.  Sue McLeod
 
>WPA Members,
>
>I'm sorry to ask this question again.  I know someone just asked it, but...
>Could anyone suggest a good WAC consultant who could visit our campus.
>We think we have some money.  We need someone practical and flexible,
>since we have no WAC program.  Our freshman composition program has a WAC
>flavor--we use Behrens and Rosen's anthology.  We are trying to involve
>other departments in teaching writing.  We would prefer someone on the
>East coast, to save money.  I'd appreciate any help.
>
>Thanks,
>Roark Mulligan
>Christopher Newport Univeristy
>Virginia
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
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Date:         Wed, 14 Feb 1996 11:16:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <KarinEvans@AOL.COM>
Subject:      Grammar & TAs--one TA speaks up
 
Having been a TA until just a few short months ago, I notice that I'm reading
this thread mostly through the identity of a TA.  I notice feeling slightly
defensive on "our" behalf--
"they" are talking about "us" behind our backs!
 
I also know that I am not the only grad student who subscribes to this list.
 Maybe other TAs who are reading this thread could jump in here too.
 
It seems to me that there are two issues (at least): Beth's original query
about what to do about lack of knowledge and inconsistency in formal grammar
among the TAs she works with, and others' concerns that TAs overemphasize
error.
 
Both of these are training issues for preparing comp TAs.  One solution that
would address both would be to do a workshop with TAs, using copies of
student papers, in which the WPA or similarly enlightened faculty member :)
modeled an appropriate style of giving feedback on errors, showed the TAs
what kinds of errors are most important to address, and taught them some
consistent terminology to use.  A goal of the workshop would be to get
everyone into general agreement about how to address papers with different
types of problems and different levels of error interference with
understanding.
 
I agree with those who have suggested an editing course for TAs, but I would
like to point out, as an experienced professional editor, that the tasks of a
teacher and of an editor are extremely different.  An editing course might
teach TAs standard proofreaders marks and the categories of error defined by
the Chicago Manual of Style, but it will not address the issue that concerns
many of you: that your TAs put too much emphasis on error w/in a hierarchy of
concerns.
 
I think it is important to separate the issues of teaching and editing, and I
agree that TAs need to be able to do both.  But each requires a different
approach with the TAs. You can show TAs appropriate ways to teach grammar to
their students, and you can teach them to edit their own and each others'
writing.  If you put TAs in an editing course, don't turn them loose on
freshman papers--instead, have them edit their own would-be professional
writing, such as their papers for their own coursework and the handouts they
give their students.
 
I'll close with a horror story to help put this all in perspective (nobody's
situation could be this bad!).  When I started an MA program in English in
1988 and enrolled in the training course for new TAs, we were told that we
should mark every single error in our students' papers.  And we were not to
use the English language to do this--that is, we did not use relatively
comprehensible terms such as "comma splice" or "fragment"; instead, we were
taught to mark each error with a number corresponding to the section in the
handbook that dealt with the error, such as "26.2" or whatever.  So the
students got their papers back dotted with these incomprehensible numbers and
were told to look up and correct every single error.  You can imagine the
demoralizing effect of this policy.
     When I objected to this procedure on the grounds that it was bad
teaching, I was told by the faculty member who taught the training course
that if she had it her way, we would not be required to do this, but if other
faculty members saw the papers we were grading and found that we were not
following this policy, we could be fired.
 
I hope you all find my suggestions helpful.  Maybe your own TAs will have
more and better ones.
 
Karin Evans
Purdue University (NOT the place where my story was set!)
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Date:         Wed, 14 Feb 1996 08:21:43 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Grammar & TAs
In-Reply-To:  <Pine.OSF.3.91.960214063433.668C-100000@alpha2.csd.uwm.edu> from
              "Patricia La Coste" at Feb 14, 96 06:49:19 am
 
The wise comment by Patricia LaCoste (when did you go to UWM and
congratulations on the move) makes me think of the way red-marking
functions as a kind of attack on students.  The irrationality of much of
the supposed grammatical corrections our TAs and colleagues make suggests
some hidden motives at work.  Some of my colleagues who resent teaching
comp do so because they resent teaching students; the redmarks function
as a "gotcha" against their undifferentiated enemies.  No course or
workshop will handle THAT problem.  --Ed White
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Date:         Wed, 14 Feb 1996 08:27:11 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WAC Consultant
In-Reply-To:  <Pine.SOL.3.91.960214092014.3236A-100000@drake.cnu.edu> from
              "Roark Mulligan" at Feb 14, 96 09:28:16 am
 
Roark, if I remember rightly, Christopher Newport had a WPA
Consultant/Evaluator visit about ten years ago; Ben McClelland at the
University of Mississippi is now the director of that program, which is
your (and everyone's) best bet for an outside evaluation.  --Ed White
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Date:         Wed, 14 Feb 1996 10:55:44 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: Grammar & TAs
 
Rich,
        At the same time that I don't feature grammar -- and to me the
reasons much transcend party affiliation -- I've been urging people to
consider courses at upper levels on close language study.  Grammar work
is available in the contexts of the history, cognition, and social
theories of language -- not to mention the close study of how words mean
things.  But I think one thing we should not do to people who need
grammar work is confront them with demands and pedagogies that are
doomed to failure because they are premature.  Editing is another
matter, and students can profit immensely from realizing that, with
care, they really can improve their language based on what they already
know.  Grammar talk seems to undermine that, persuading them that, not
knowing the talk, they can't walk the walk.
        This mess we're in is "our" fault.  If there is one thing
that "English teachers" seem to have accomplished, it is to persuade elite
language users of their moral and intellectual superiority.  Now that we
know better, it seems to me that we have to be responsible for what our
actions commmunicate as well as for what consequences those actions
visit on students.  Give me a method that will work for students in
classes of 25 with teachers on 4/4 load and I'll jump on it; but I'm
persuaded by my readings into most of what's been cited here and more
that not only does this method not exist, it can't exist. Meanwhile,
there are other things I _can_ do, even in those condition; so I do them
instead, and tell anyone who'll listen, anywhere, why I make this
choice.
        This is an argument in which I wish I were wrong; it sure would
make life easier to teach 'm grammar and send them on their way.  I even
fear the consequences of admitting that the one thing most people want
us to do with writing students is the thing we can't figure out how to
do. But since my attitude switch (I entered the biz as a grammarian),
I've realized that bad grammar is not nearly as great an impediment to
understanding as my own old attitude had been.  My guess is that the
more possible solution to the grammar issue is teaching people just to
deal with it in their reading. It really is amazing how little it
matters when it is not supposed to anymore -- and how much more clearly
my most challenged students write when they realize I am reading them
this way.
        [Got to get off this list.  It's too interesting and I'm too
tedious.  Sorry for all the screen-fill.]
 
Keith Rhodes. Coordinator of Composition
English Department, Perrin Hall, Northwest Missouri State University
Maryville, MO  64468            816-562-1860
krhodes@acad.nwmissouri.edu     http://www.nwmissouri.edu/~krhodes
---------------------------------------------------------------------
"It's got to be the going, not the getting there, that's good"
                                - Harry Chapin, "Greyhound"
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Date:         Wed, 14 Feb 1996 10:10:25 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: Grammar & TAs
In-Reply-To:  <01I172IJCMJS8Y80KZ@cnsvax.albany.edu>
 
Perhaps true, Steve, but you've taken us a healthy step from
grammar-as-problem to critical literacy!
 
Liz
 
On Wed, 14 Feb 1996, Steve North,
SUNY Albany wrote:
 
> My politics in general terms would probably not fall very far left of
> center on many issues (although even that much of a characterization bugs
> me), but this current thread prompts me to quote from John Fiske, who also
> is quoting from Stuart Hall:
>
> " . . . in inducstrial societies resources and social power are distributed
> unequally. This may be obvious in the domain of economics, but it is equally true, if less obvious, in the related domains of culture and language: indeed it
> is one of the great myths of bourgeois capitalism, centrally inscribed into,
> and assiduously promulgated by, the educational system, that a nation's
> cultural and linguistic resources are freely and equally available to all.
> Stuart Hall briskly opposes this:
>
>      'Of course a native language is not equally distributed amongst all
>       native speakers, regardless of class, socio-economic position, gneder,
>       education and culture: nor is competence to perform in language
>       randomly distributed. Linguistic performance and competence is
>       socially distributed, not only by class but also by gender.'"
>
> I don't mean to beg the question at issue: in an immediate sense, one way to
> characterize the problem (one I have often used) is to figure out how to
> help a given student negotiate the inequities of this distribution. At the
> same time, since in this thread the issue is the status of the TAs in this
> distribution--in effect, a discussion about the discursive/power resources
> of the next generation of teachers--I'm not sure which way to go. Should we
> applaud since the TAs (alleged) inability to correct/police the textual
> practices of their students represents a kind of solidarity? Or worry that
> this erosion of textual power wielded by English teachers is just part of our
> long slide of downward social mobility (along with threats to tenure,
> sabbaticals, etc.)?
>
> Steve North
> SUNY Albany
>
 
Liz Hamp-Lyons
English Department
University of Colorado at Denver
Campus Box 175, P.O.Box 173364
Denver, Colorado 80217-3364
Voice: 303-556-2799
Fax:   303-556-2959
E-Mail lhamplyo@carbon.cudenver.edu
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Date:         Wed, 14 Feb 1996 12:11:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rachelle Smith <SMITHRAC@ESUMAIL.EMPORIA.EDU>
Subject:      Re: Grammar & TAs
 
Karin, thanks for speaking up on this issue--I was too chicken to do so
until you did!  I too find myself responding to this issue more as a recent
T.A. than as a current trainer of T.A.'s.  Here's something that happened
to me that may add to the discussion.
 
When I was in my M. A. program, Win Horner came to visit my
department and I was asked to drive her to and from her hotel.  On the
way back, she encouraged me to apply to the doctoral program at TCU.
Once I got over the shock at so big a name in the field honoring me with
an invitation to apply to TCU, I blurted out the first thing that came to my
mind, "I can't go to TCU, Dr. Horner, I don't know grammar well enough!"
 
She just looked at me for a moment and then said, "That's partly because
of your age.  Your grammar will improve over time, just as your
scholarship will--just keep working."
 
I've never forgotten that.  As a person who entered the university as a
BW, I am always afraid I won't measure up.  I think many of us feel that
way, both students and faculty, but we don't want to discuss it--it's too
threatening.  If we can see that learning to write well is an on-going
process, that we can't teach all students to be even competent in 16
weeks, why can't we view grammar and mechanics in the same way?
 
Rachelle M. Smith
Director of Composition
Emporia State University
smithrac@esumail.emporia.edu
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Date:         Wed, 14 Feb 1996 12:20:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         linda adler kassner <kassn001@MAROON.TC.UMN.EDU>
Subject:      grammar and gtas
 
Our GTAs go through training before the school year begins, and one of the
things we talk about a lot during that training is grading.  We provide them
with copies of the readings to accompany the Bedford Handbook (which our St.
Martin's rep generously provides); they read essays in it like Nancy Sommers'
"Responding to Student Writing."   GTAs also participate in mentor groups
throughout the year; first year GTAs are in a group with another colleague and
me.  One of the things that we do in the group (also before school starts) is
distribute some sample papers (gathered from our stacks that students never
picked up...) and grade them, then come together to talk about why we did what
we did, what we said on the papers, what we find helps students, etc.  While we
don't come right out and tell people to pay little/no attention to grammar, we
get the message across in (more passive?) other ways, like drawing their
attention to other, more pressing issues in the paper.  What I'm saying here is,
in essence, is that we do a lot of modeling for new GTAs.  After school starts,
we return to grading as a frequent topic in mentor group meetings (weekly).  Our
first year GTAs also have to take a seminar on teaching basic writing, and
Shaughnessy's book is the first text they read in that course.  While we still
have one GTA who refuses to let her students use contractions, even she focuses
on organization and structure over grammar.
 
Linda Adler-Kassner
General College
University of Minnesota
140 Appleby Hall, Mpls. 55455
(612)625-6383-phone (612) 626-7848-fax
|----------------------------------------------------------------------|
||
|----------------------------------------------------------------------|
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Date:         Wed, 14 Feb 1996 14:09:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Segall, Mary Prof." <segall@QUINNIPIAC.EDU>
Subject:      grammar and TAs
 
To all on this thread,
 
I've enjoyed the contributions, and before we move on, would just like to
add a comment about the effect grades and assessment have on the tendency to
red pen grammar and punctuation.
 
Flashes from the oldie but goodie Paul Goodman essay "Proposal to Abolish
Grading"  -
when teachers are reguired to letter grade student writing, we create an
environment that fosters an adversarial relationship, that privileges the
gatekeeper role, that lures us into defensive posture to justify the grade,
and how better than latch onto the absolutes of grammar rules?
 
I offer this comment as inclusive of TAs, adjunct, and full-time faculty,
since we all have had students whose writing was not passable, but in
conferencing with the student, found that the student did not. would not, or
could not at that time understand the more global comments we made on the
paper.  In such a situation, latching onto the grammar is tempting.
 
Similarly, when adm. call for numbers in annual reports, an informed
explanation of the complications of assessing writing and growth in writing
over a short 15 week semester may seem less attractive than the measurement
of comma splice errors if program survival depends on convincing the adm.
 
I realize this is off the original query about accuracy of marking
grammatical errors, but  until the student/teacher relationship is less
adversarial, and until adm. and comp. faculty have common ground for writing
assessment, I don't see much change.
 
 
Mary T. Segall                  segall@quinnipiac.edu
Dir. Freshman English           voice: 203-281-8952
Quinnipiac College
Hamden, CT 06518
=========================================================================
Date:         Wed, 14 Feb 1996 12:03:10 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Grammar & TAs
In-Reply-To:  note of 02/14/96 08:25
 
Viva Christensen! Viva sentence combining! Aren't these still the only
approaches where we have data that demonstrates a positive effect on students'
writing? I'm a real fan of Christensen for teaching both reading and
writing--especially since I can pick up any copy of Newsweek and show students
that prose really works this way.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 14 Feb 1996 12:14:22 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      grammar and gtas
In-Reply-To:  note of 02/14/96 11:21
 
The best thing I have seen (in compact form) on responding to writing is a
booklet that came shrinkwrapped with my copy of Belanoff and Elbow's Community
of Writers. Really lays out the possibilities in a clear way. Deserves to be
better known.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 14 Feb 1996 13:20:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <dhrobert@MAILBOX.SAMFORD.EDU>
Subject:      Re: Grammar & TAs
 
At 12:03 PM 2/14/96 MST, David E. Schwalm sent the following:
>Viva Christensen! Viva sentence combining! Aren't these still the only
>approaches where we have data that demonstrates a positive effect on students'
>writing? I'm a real fan of Christensen for teaching both reading and
>writing--especially since I can pick up any copy of Newsweek and show students
>that prose really works this way.
 
 
The first TA workshop I conducted -- at Southern Miss in 1984 -- was a week
of writing and study of Shaughnessy, Williams, Murray, and Christensen.  I
invited the president to speak at the conclusion of the week.  When he came,
he told a long story about objective/subject case pronoun errors and
stressed that one of the most important things the TAs could teach students
was the correct usage of pronouns, to my horror!
 
Of course, he never received another invitation to address TAs.
 
 
 
-------------
David Roberts
Professor of English
Samford University
Birmingham, AL 35229-2207 USA
(205) 870-2964
http://writing.samford.edu
=========================================================================
Date:         Wed, 14 Feb 1996 13:23:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <dhrobert@MAILBOX.SAMFORD.EDU>
Subject:      Re: grammar and gtas
 
At 12:14 PM 2/14/96 MST, David E. Schwalm sent the following:
>The best thing I have seen (in compact form) on responding to writing is a
>booklet that came shrinkwrapped with my copy of Belanoff and Elbow's Community
>of Writers. Really lays out the possibilities in a clear way. Deserves to be
>better known.
>
 
Are you referring to "Sharing and Responsibility"?  I use it ever summer for
writing project response groups.
 
-------------
David Roberts
Professor of English
Samford University
Birmingham, AL 35229-2207 USA
(205) 870-2964
http://writing.samford.edu
=========================================================================
Date:         Wed, 14 Feb 1996 14:55:40 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Grammar & TAs--one TA speaks up
 
I agree with Karin:
 
>Both of these are training issues for preparing comp TAs.  One solution that
>would address both would be to do a workshop with TAs, using copies of
>student papers, in which the WPA or similarly enlightened faculty member :)
>modeled an appropriate style of giving feedback on errors, showed the TAs
>what kinds of errors are most important to address, and taught them some
>consistent terminology to use.  A goal of the workshop would be to get
>everyone into general agreement about how to address papers with different
>types of problems and different levels of error interference with
>understanding.
 
My own training included, at Miami University, a solid linguistics course
under Max Morenberg and, at Brown, a research project involving a new
system for describing error (not intended for use in grading, but in
research).  By the time I had finished these two experiences, I knew a
comma splice from an agreement error (Of course, I've since forgotten, but
that's life, eh?).
 
My real point is that if labeling errors correctly is a highly valued
function of teachers, then the TAs and the full-time faculty ought ALL to
learn how to do it.  Formally, if necessary.
Ciao!
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
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Date:         Wed, 14 Feb 1996 12:14:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dona Hickey <hickey@URVAX.URICH.EDU>
Subject:      Re: Grammar & TAs
 
>And to the rhetorician, some comma splices are isocolon.
>
 
Some are, but only if the clauses are parallel, have the same number of words,
and for the purists, the same number of syllables in each clause.
 
I've never understood the fuss about comma splices.  If students want to
practice
what they read, I suggest that they experiment with fragments and comma
splices by
marking in pencil where they've consciously created one.  You learn how to
use these
effectively by developing an ear for them, particularly fragments.  Then you can
teach the rhetoric of the practice.
 
 
Dona Hickey
 
 
 
 
 
 
____________________________________
 
Dona Hickey, Associate Professor of English
Director of Composition and WAC
Department of English
University of Richmond, VA 23173
804-289-8302
hickey@urvax.urich.edu
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Date:         Wed, 14 Feb 1996 13:28:14 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: grammar and gtas
In-Reply-To:  note of 02/14/96 12:27
 
The belanoff and Elbow booklet is "Sharing and Responding," published
initially in 1989 and distibuted by McGraw Hill. The book explores 5
categories of responding: 1. No responding (sharing) 2. Descriptive Responding
3) Analytic Responding 4. Reader[based Responding 5. Criterion- or
Judgment-based Responding. Glad this came up since it gave me excuse to track
down my copy. I KNEW it was not among the books I left behind.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 14 Feb 1996 21:11:55 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Basic Writing
 
In response to Charles Schuster's and others' comments about Basic Writing,
let me respond from the point of view of a very traditional,
state-supported, and specifically Texas school.
 
We have a basic writing course, English 100, officially titled Introduction
to College Reading and Writing.  It's a 4 hr course, with three hours of
regular class meeting (in a computer networked classroom), plus two required
hours of tutoring a week.
 
This class does not count for graduation credit.  Students are placed into
it either because they failed a writing test (holistically scored essay
written during orientation) or because they failed a reading test (objective
and given during orientation).  In doing this, we are following a state
mandate.  (There is a parallel situation for those who fail a math test,
except that we have three levels of math remedial courses, done with
cooperation of a local junior college.)
 
We receive state funding for up to three remedial courses, on in each of the
three R's.  So we could have a separate "reading" course, but we chose not
to.  There is no cry on campus for getting rid of remedial courses, but
since the state requires them, I guess that is natural.  (We could do some
other form of required remediation than a "course" and still meet the state
law, such as enrollment in 101 with extra required tutoring, but that didn't
seem to us to be what these students needed.)
 
In my judgment, what goes on in English 100 probably isn't "college level."
(There must be some Platonic essence somewhere about what "college level"
means.  I think our math department knows that all math before Calculus
isn't "college level.")
 
Our course is staffed in the same way that 101 and 102 are, although there
are only a few full faculty who feel qualified to teach 100.  (I don't.)  So
the 100 teachers include EXPERIENCED TA's, plus the Director of the
Communication Skills Center (a permanent, non-faculty position), plus one or
two full-time tenured faculty.  We won't put TA's into 100 until they have
already taught 101/102.  Our accrediting association would let us use
brand-new TA's in 100, even though we can't put them in 101 until they have
18 graduate hours in English.  But we think 100 is more difficult to teach,
so we don't throw inexperienced college students together with inexperienced
teachers and hope it works.  (I don't think we have ever had an adjunct
teach 100 and probably wouldn't.  That's partly because of the computerized
classroom: our new TA's become familiar with it when they work as tutors.
An adjunct probably wouldn't know enough to handle it.)
 
Students pay for the course as for any other 4 hours.  It isn't "extra."
But they are still paying for something they get "no credit" for.  In Texas
in general, some legislators are concerned about the idea that public
funding is being spent twice for basically the same thing.  In a book about
public schooling in Texas, a former legislator (Tom Luce) says that we spend
$65 million a year on remedial courses in our universities.  Since we have a
high school exit test (TAAS) and then a very similar test to be passed prior
to or during the first or second year of college (TASP), there does seem to
be some duplication.  But as one of my graduate students pointed out, many
of the students in her developmental program at a nearby community college
never graduated from high school, but hold GED's.
 
I'm not arguing that this is the one proper way to handle poorly prepared
new college students.  I think it's one appropriate way, and in terms of
later success and retention, it seems to be as successful as 101/102 is for
our other students.  I don't have any objection to having students with
weaknesses pay some extra money to take some extra classes.  I don't know
how we could pull off the funding/teacher scheduling for a "stretch" class
or a "jumbo" class.
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University
Department of Literature and Languages
Commerce, TX 75429
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Date:         Wed, 14 Feb 1996 15:12:33 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: Grammar & TAs
 
Beth, I am also doing a paper on grammar, and one thing i have already
noted is that our TAs do not come to us with (necessarily) a knowledge of
grammar.  What I do (and I'm not saying it's enough) is encourage, through
training workshops and a manual, that GATs be aware of their shortcoming
and use a handbook when a question arises. Thus they can model the correct
response to students.  Of course, this only works if a student can say
something like, "My teacher says I have a comma splice here.  What's that?"
I also encourage them to consult with other tutors, even in front of the
student if necessary.
 
Other than that, I find (and my paper is more about this) that we avoid
teaching grammar and stick more to teaching drafting and early revising.
Not a good idea.
 
Oh, I also encourage TAs to educate themselves and take writing courses,
but I realize this has little effect on their actual practices in most
cases.
 
I am also interested in what others do.
=========================================================================
Date:         Wed, 14 Feb 1996 22:05:26 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Grammar & TAs
 
I wasn't going to get into this grammar strand at all, but Steve's post
prodded me beyond my resistance.  Yes, I do re-read (most) e-mail messages
before I send them.  But I'm not looking for _grammar_ errors.  As far as
I'm concerned, I don't make grammar errors here.
 
Now I make lots of other sorts of errors, and they are what I re-read for:
bad misspellings, repeated words, omitted punctuation, etc.  And that got me
to thinking that even those of us who are used to the grammar/usage
distinction had better be precise about what we mean.  To wit: it occurs to
me that a comma-splice can't be a "grammar" error.  Read the offending
passage aloud.  Would you hear a violation of the tacit rules of English
syntax?  Nope, not at all.  So that's a punctuation error made in getting
from oral language to written language.  But no error existed in the
grammar.  Same for a spelling error.
 
My guess is that we have a lot of "mistakes" that we in general categorize
as "mechanical."  Under the heading of "mechanical errors" we include
grammar errors (violations of the basic syntactic rules), usage errors
(violations of the rules of politeness expected in the rhetorical
context--such as using "ain't" in a non-ironic way), punctuation errors,
spelling errors, and manuscript errors (such as not underlining the title of
a book).  That may not be a "mutually exclusive and jointly exhaustive"
category system yet (which is what my logic textbook this term tells me I
should have).  [I'll bet some readers will find the "which" in the previous
sentence a vague referent.  I would still deny that it is a grammar error;
I'm not even sure I'll admit it to be an error of any sort.]
 
And I have now re-read the above message and corrected three errors--none of
them had anything to do with grammar.
 
 
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University
Department of Literature and Languages
Commerce, TX 75429
=========================================================================
Date:         Wed, 14 Feb 1996 18:04:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Re: Grammar & TAs
 
To Dick and all: Yep, the issue has to have some other name. Mechanics, perhaps.Usage. I mean, oh shit, was that an "error"? (Do the quotation marks go inside
or outside that question mark?) I know, I know: we are begging the question.
Maybe. Or maybe the greatest gift this medium and its relatives will promote
is something closer to the textual English (or, heck, english) that preceded
our hyper-concern for (something we imagine as) textual uniformity. After all,
if you are reading a digital text, you don't have to mark the error in the
margin--you can simply change it to whatever you want.
 
And surely that specter/spectre will serve to raise the issue of just what
we're hoping to "correct" when we worry over such matters: texts or selves.
If it really is the former, ask for all papers on disks when possible, and
do as I suggest: amend freely (although that will take you quickly into new
copyright territory). If it are the selves you find yourself wanting to
correct--i.e., to instill in "these" people a cognitive/behavioral/moral
sense of textual propriety (like your own?)--you might consider taking more
direct action. I have found with my own children that a simple wiring system
that ties Spellcheck and similar software to a system of graduating shock
treatments (electrodes to earlobes of fingertips) drastically improves the
retention rate for such things as its/it's, too/to/two, and so on.
 
Note: That last bit was irony. Honest. Humor.
 
Steve North
SUNY Albany
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Date:         Wed, 14 Feb 1996 18:22:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Diana George <dgeorge@MTU.EDU>
Subject:      Re: Grammar & TAs
 
Richard writes:
>I wasn't going to get into this grammar strand at all.
 
 
I wasn't, either. Don't know what got into me.
 
 E-mail is a very odd mode of communication, anyway, and probably doesn't
allow many of us to work out very complicated ideas.
 
I thought I would add, though, that Win is right. (She was my mentor at
Missouri and remains the most persistent voice in my head when I'm thinking
about teaching.) She is right when she says it has more to do with age
(experience) than anything else, and that's what I meant to convey in my
note. It's nice if students want to take an editing course, but that's no
substitute for understanding how a student's writing works and how our
responses to that writing can guide or encourage or stop a student's work.
And, it seems to me, as well, that the best way we can develop as
responders to student work is to keep sharing what we say with each other,
keep asking students what they need, keep challenging ourselves to make our
responses as useful as possible.
 
And, finally, I wouldn't say that TAs are poor responders to student
writing. In fact, mine are some of the best, I think--whether they know
what a comma splice or run-on is or not. I just don't want them labeling
things when they are labeling wrong and when labeling isn't helping the
students' writing much, anyway. I'd say that of any writing teacher,
though.
 
That's my 4 cents' worth.
                               Diana
 
 
     ^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
  "On a day such as this I would tell a story to a child, I would deal in
delight.  I would say, and the child would say after me: I am a feather in
the bright sky." -- N. Scott Momaday
 
 
        Diana George
        1400 Townsend Dr.
        Department of Humanities
        Michigan Technological University
        Houghton, MI 49931
        906-487-3233
        FAX 906-487-3559
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Date:         Wed, 14 Feb 1996 23:21:11 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Grammar & TAs
 
Nice to see a sense of humor in posts to this list--even as warped a one as
Steve's!
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University
Department of Literature and Languages
Commerce, TX 75429
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Date:         Wed, 14 Feb 1996 18:33:24 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      CCCC/96 Online
X-To:         Rhet Net <rhetnt-l@mizzou1.missouri.edu>,
              Alliance for Computers and Writing <acw-l@ttu.edu>,
              Writing Centers list <wcenter@ttu.edu>,
              Moderated WCENTER <wcentr-l@mizzou1.missouri.edu>
 
                                  CCCC/96 Online |
                 http://www.missouri.edu/~cccc96 |
                       ANNOUNCEMENT & INVITATION |
                *________________________________*
 
                             The
      Conference on College Composition and Communication
                          announces
                    The Online Resources
                  for the 1996 Convention
                        March 27-30
                       Milwaukee, WI
 
The web pages for CCCC/96 Online at http://www.missouri.edu/~cccc96/
include:
 
--Convention Information (most of the Convention Preview publication
  is available, including registration and hotel reservation forms)
 
--Presentation texts (a few early submissions are available now, but
  the collection will grow quickly--we hope--as the convention nears)
 
--Other CCCC information (currently, the flyer for the 1996 Winter
  Workshop, but information about the 1997 workshop is coming soon
  as is the call for proposals for the 1997 convention)
 
--Online Events & Resources (includes information and links to
  relevant lists & web publications plus dates and times of
  online meetings pertinent to CCCC members' concerns
 
CCCC/96 Online coordinators appreciate any comments and suggestions
about the content and design of the site. If there's something missing
that you'd like to see, please tell us! If you have ideas for how better
to present the information, please say! Write to:
 
cccc96@showme.missouri.edu
 
 
|  INVITATION
*___________________
 
CCCC Online's primary purpose is to create an online version of the
convention, the best view we can make of the event for the benefit
of colleagues who are not able to attend or who, because of scheduling
conflicts, cannot attend all the sessions they would like to.
 
                           * * * * *
  Obviously, the more completely we can represent the sessions
  at the convention, the better CCCC Online will be as a resource
  for everyone.
                           * * * * *
 
We invite (and encourage!) presenters to share textual (or graphical,
where appropriate) versions of their sessions. Ideally, the more complete
the text, the better, so we hope folks will send complete papers (even
if in draft state at this point). But we're happy to get anything:
abstracts, outlines, cocktail napkins with notes on them, whatever.
 
We've tried to make it as easy as possible to submit texts. We'll
accept them via email, ftp, snailmail (on floppy disk or even in
<gasp> print. If anyone is putting their own text on the web, we'd
be glad to simply create a link to your version (you can add the
CCCC logo if you like, too!) And we have web forms available to
facilitate the submission process.
 
See http://www.missouri.edu/~cccc96/texts_index.html
 
We encourage everyone to submit something as soon as possible. Even
incomplete drafts can be updated at any time.
 
Send texts (or questions) to cccc96@showme.missouri.edu
 
It's OK to send attached files in word processor format, but ascii text
is usually easier for us to work with.
 
If you want to use FTP, login as 'anonymous' to ftp.missouri.edu
upload your file to the /contrib directory, then send email to the
above address to let us know it's there (files in /contrib expire
in a day or two).
 
To send disks or paper via snailmail, direct to
 
Eric Crump
Learning Center
231 Arts & Science
University of Missouri
Columbia MO 65211
 
We are very proud of CCCC95 Online and the level of participation in
the first full year of this project. We hope to improve upon the 1995
edition in every way, quality and quantity. Thanks for your help in
making that happen!
 
--Eric Crump
  CCCC/96 Online Coordinator
--Bryan Roesslet
  CCCC/96 Online Webster
 
------------------------
 
CCCC Online is supported by the Conference on College Composition and
Communication and by the University of Missouri and is coordinated by
the CCCC Computers in Composition and Communication committee.
 
------------------------
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Date:         Wed, 14 Feb 1996 21:30:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JOHN L ALLISON <jlalli01@MOREHEAD-ST.EDU>
Subject:      Re: Grammar & TAs
In-Reply-To:  <Pine.OSF.3.91.960214063433.668C-100000@alpha2.csd.uwm.edu>
 
I don't think the problem of grammmar should only be attributed to TAs.
Perhaps being a TA biases me in some way, but, nevertheless, I think we
have all seen examples of incorrect usuage popping up in all sorts of
contexts within the academic community.  I also agree with those of you
who question the wisdom of dwelling on the importance of grammar while
neglecting the root causes of the problem and even the ways in which
incorrect usage can affect meaning.  I guess what I'm thinking of is the
all to common occurance of misplaced modifiers and imbedded clauses piled
on top of one another within sentences; you probably know what I mean if
you've read any literary criticism lately.
 
I alos think we may be able to make some connection between this line of
discussion and one that appeared earlier on this list--are
compositionists poor writers.  Can we trace this problem to a specific
generation?  Is there some point in time when graduate education begin to
deemphasize grammar?  Or is it just a failure on the part of some
universities to adequately expose their TAs to pedagogical practices other
than the current-traditional?
 
John Allison
Morehead State University
jlalli01@morehead-st.edu
 
"No grand idea was ever  born in a conference but a lot of foolish ideas
have died there."
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Date:         Wed, 14 Feb 1996 20:25:08 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Grammar & TAs
In-Reply-To:  note of 02/14/96 19:34
 
When I went to high school in the dark ages, I had to pass a minimum
essentials of grammar test every semester for 4 years (required of students in
the college prep track--am I dating myself? I probably did that in high
school, too). It was really a minimum essentials of grammar and mechanics
test. I passed it, of course, because I was a nice upper middle class white
kid whose family spoke the dialect the school valued.I often missed questions
where instruction in grammar confused my "natural" linguistic instincts. I was
in the position of learning labels for what I already knew--labels that didn't
quite work, but they were close enough. I had, and have, a pretty good
understanding of grammar and mechanics, enhanced by graduate study of
linguistics and, as Win Horner suggests, by getting older. Anybody else follow
a pattern like this? (Mind you, I cannot explain sequence of tense.)
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 15 Feb 1996 08:26:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roark Mulligan <mulligan@CNU.EDU>
Subject:      Re: WAC Consultant
In-Reply-To:  <199602141627.IAA00367@wiley.csusb.edu>
 
Terry, Rita, Beth, Sue, and Ed,
 
Thanks for all the suggestions for WAC consultants.  I'll forward them to
our teaching effectiveness committee--the people with the money.  The
WPA-list is invaluable for a new person like myself.  I'm usually just
lurking, but I'm always learning.
 
Thanks again,
Roark Mulligan
Christopher Newport
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Keith Rhodes <KRHODES@ACAD.NWMISSOURI.EDU>
Subject:      Re: Grammar & TAs
 
        Christiansen rhetoric, yes; but it does not "teach grammar" --
it just improves it.  I got my Christiansen from close to the source,
taking an "advanced comp" course from Bonniejean.  She barely used
"grammar talk," and even then only the terms that tend to be
comprehensible by analogy to real language ("modifier" is the only one I
can clearly remember hearing her say).  Of that lexicon used to bludgeon
gross categories of more subtle error, we heard nary a word -- unless as
part of the daily diatribe against "Miss Snark," her archetypal
grammarian English teacher.
 
[WARNING: CURIOUS READERS WITH AN AVERSION TO INDULGING EXPRESSIVISM MAY
SCROLL TO THE "RESUME" MARK BELOW]
 
        I remember being mystified at the time by her talk of what words
*did* and punctuation *meant*.  Five years of Latin, parents who talked
four-bathroom English in a one-bathroom house, and copious "English" reading
(including dictionaries and style books for fun) told me she had that
backwards.  When the stuff actually worked, it was like a magician's
trick, something she did with mirrors.  So I forgot about it.
Bonniejean was cool, and writing her way was fun, but grammar was the
way and the truth.
        At least the harsh reality of legal practice taught me the
necessity of revision, though it was a laborious process re-shaping a
text when every version had to be scrupulously correct.  I tended to
work late at night and not bill the hours, ashamed of my inadequacy, and
read everything I could grab that seemed to offer a scrap of insight
(later to learn, with a shock of recognition, that I'd gotten many of my
ideas about life from reading Burke before I knew he was BURKE, no doubt
failing to recall the source because at the time I was too busy trying
to figure out what that book had to do with *grammar*).
        Then, in the midst of my first term as an adjunct writing
instructor, trying essentially to do a bit of volunteer work and meeting
with astonishing resistance to my efforts to spread grammar knowledge, I
was given what sounded like a most implausible article written by a
person with the unlikely name of "Peter Elbow."  He reminded me of
Bonniejean.  And while I couldn't buy into this Elbow fellow (too
Romantic), I started finally to grasp what Bonniejean had been after.  I
was thirty -- old enough at last.
 
[RESUME]
 
        Christiansen rhetoric, yes, but not as a path to "grammar": as a
path to *writing*.  Why not teach TAs to use Christiansen
themselves -- which they can do without learning terms like "comma
splice" (isn't that, by the way, what commas _do_?  splice?  splice in
appositives, splice on "insubordinate" clauses that naughtily jump to
the front of a sentence, etc.?  no wonder students can't get it)?  At
least the TAs will thank us for Christiansen when they get old and
stodgy themselves.
        Again, sorry to be doing such a good impersonation of a raving
lunatic on this issue, but I've found this discussion to be another
astonishing revelation.  In penance I propose a vow of silence for the
next two months (and cheers were heard throughout the land ;>)(assuming
anybody got this far).
 
p.s. -- Is anybody going to make the connection between this thread and
the one on the blatant, latent discrimination practice called "BW"?
 
Keith Rhodes. Coordinator of Composition
English Department, Perrin Hall, Northwest Missouri State University
Maryville, MO  64468            816-562-1860
krhodes@acad.nwmissouri.edu     http://www.nwmissouri.edu/~krhodes
---------------------------------------------------------------------
"It's got to be the going, not the getting there, that's good"
                                - Harry Chapin, "Greyhound"
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Date:         Thu, 15 Feb 1996 08:47:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      insiders and outsiders
 
Like Roark Mulligan, I, too, usually lurk on this list (except when I
inadvertently  share my email to my son with you folks!). However, I was
wondering if any of you could make some suggestions about sources related
to the theme of  insiders, outsiders and enculturaltion. In an informal
discussion group I hold with a few of our TAs, we have been talking about
this theme and I want to recommend a few  sources on the topic,
particularly from an anthropology or sociology perspective.  We are talking
about how TAs and also experienced peer tutors of writing sometimes occupy
a middle position between insiders and outsiders when they help students
with academic discourse. Any thoughts?
 
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@INDYUNIX.IUPUI.EDU>
Subject:      Re: Grammar
In-Reply-To:  <960215073133.20605c39@ACAD.NWMISSOURI.EDU>
 
I've taken the "& TAs" out of the subject line after reading John's post
this morning--this is an issue that teachers at many levels of rank and
experience deal with in different ways.  Part of what we're seeing here,
I think, results from the multiple meanings of "grammar."  Even if all
writing teachers took more English language courses, it wouldn't help the
popular conflation of grammar and usage matters, and many of our students
would still end up in our classes telling us on the first day of class
that their biggest problem with writing is "bad grammar."
 
I don't spend a lot of time discussing grammatical terms with my students
at any level--with my basic writing students, I talk about stigmatized
errors, and which errors are most likely to be stigmatized in college
writing (I bringin Connors and lunsford for that one, to show them that
people study these matters).  I notice that many of my colleagues don't
talk about these matters at all until the end of the semester--and as I
find myself raising these issues of usage and style earlier and earlier
in the semester (with all classes, not just bw), I've been thinking about
what's been lost in writing classrooms since traditional grammar
instruction has been criticized.  What's lost is an attention to rhetoric
at the local level, I think--since we're not supposed to mark "errors" on
early drafts, we encourage global revision, and don't attend to local
matters.  More and more I've been realizing we need to do both--to put
off local concerns until the "end" of the writing process (or at least
the end of the semester) misrepresents writing, I think; don't we all
sometimes pause over words, or rewrite sentences, even while the shape of
a longer piece is still emergent?  As the posts about Christensen have
reminded us, we don't need to discuss traditional grammar in order to
discuss local choices--and those local choices often have enormous
repercussions  for larger choices.  And especially in BW, I want to
encourage my students to realize they can and do make choices about lots
of things as they write.
 
Susanmarie Harrington                                sharrin@indyunix.iupui.edu
Indiana University Purdue University Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: insiders and outsiders
X-cc:         writandy@showme.missouri.edu, C547634@MIZZOU1.missouri.edu,
              c395095@showme.missouri.edu
 
>I was
>wondering if any of you could make some suggestions about sources related
>to the theme of insiders, outsiders and enculturaltion. In an informal
>discussion group I hold with a few of our TAs, we have been talking about
>how TAs and also experienced peer tutors of writing sometimes occupy
>a middle position between insiders and outsiders when they help students
>with academic discourse. Any thoughts?
>Linda K. Shamoon
 
Linda,
 
At MU, where we have a number of writing intensive courses that rely on
GTAs who work with the professor-of-record in the course to keep the
student/teacher ration to 20:1, we require first-time GTAs to attend--with
their faculty member--a day-long workshop titled "Sharing the Room" that
has two foci--(1) nuts and bolts of teaching a discussion section with
writing as a major component, and (2) developing and managing the
professor/GTA/student relationship.
 
The second component is just as--if not more--important than the first, in
our minds.  It was, in fact, the initial organizing concept for the
workshop, and it grew out of a semester-long study conducted by two WI GTAs
who were taking my seminar in Practice and Theory of WAC/WID.  They
(Higgins & Muller) gave a paper at CCCC on this in Nashville and I believe
are reading the piece for publication.  I will ask Andy White, CWP's
technology consultant, to put a copy of our "Writery" issue that featured
their work, "An Other Teacher's Perspective: TAs in the WI Classroom", on
our homepage at: http://www.missouri.edu/~writcwp
 
Give him till at least next week to get in on.  All our energy is focused
right now on having a reception in here for CWP's founding mother, Winifred
Horner, who is receiving a "Distinguished Alumna" award tomorrow at MU.
 
Marty
 
Prof. Martha A. Townsend
Director, Campus Writing Program        writmat@showme.missouri.edu
325 GCB                                 314-882-4881 (office)
University of Missouri                  314-884-5438 (fax)
Columbia, MO  65211
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Chapman <DWCHAPMA@SAMFORD.BITNET>
Organization: Samford University
 
Is the sensitivity to grammar/usage/punctuation errors really a product
of English instruction?  I find students making judgments about other
students in all sorts of areas: athletic performance, clothing choices,
speech habits, and I can't imagine all of this is the result of specific
instruction.  I think double negatives would probably be a taboo with or
without formal English instruction.
If grammar anxiety is a function of English instruction, then perhaps we
can help to create a saner attitude toward error, but if it is, as I suspect,
a product of social psychology, then we may have little power to change
these attitudes.  It may well be that the phobia about error has been the
engine behind English instruction rather than the other way around.
 
|---------------------------------|---------------------------------|
| David W. Chapman, Director      | Writing Across the Curriculum   |
| Writing Across the Curriculum   | Samford University              |
| voice: (205) 870-2949           | Birmingham, AL 35229            |
|---------------------------------|---------------------------------|
| DWCHAPMA@MAILBOX.SAMFORD.EDU    |                                 |
|---------------------------------|---------------------------------|
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lowell Frye <LowellF@TIGER.HSC.EDU>
Subject:      Re: Grammar & TAs
 
Steve North raises interesting and important questions, as he links issues
of linguistic competence, including the ability to write "clean" prose,
with social class and power.  I firmly believe that we must teach our
students to write inventive and supple prose, yes, but also clean prose,
even as we are aware that grammatical "correctness" is both arbitrary (in
some instances) and secondary.  Students who wish to become lawyers,
doctors, teachers, entrepreneurs, bankers all need to use language
effectively.  Which language?  The language of power and commerce and
ideas.  I have serious difficulty with a teacher of writing who holds his
or her students to another standard than he or she adheres to.  Of course
good writing is more than correct writing.  Of course formal teaching of
grammatical rules does not lead directly to clean prose.  But we fool
ourselves and do our students no favors if we do not recognize that the
outside world--the law firms and banks and government agencies and
universities--will be looking for college (or high school) graduates who
write clearly and cleanly.  The question, to me, is about means and not
about ends, and I second those who have been mentioning Mina Shaughnessy
and Joe Williams.  I would add to that list Richard Marius, who shows good
sense about such matters in _A Writer's Companion_.  Of course, Mr.
Marius's primary experience was at Harvard, where no doubt he was more able
than most of the rest of us to downplay issues of grammar and correctness.
 
Lowell Frye
Hampden-Sydney College
 
 
 
 
 
>My politics in general terms would probably not fall very far left of
>center on many issues (although even that much of a characterization bugs
>me), but this current thread prompts me to quote from John Fiske, who also
>is quoting from Stuart Hall:
>
>" . . . in inducstrial societies resources and social power are distributed
>unequally. This may be obvious in the domain of economics, but it is
>equally true, if less obvious, in the related domains of culture and
>language: indeed it
>is one of the great myths of bourgeois capitalism, centrally inscribed into,
>and assiduously promulgated by, the educational system, that a nation's
>cultural and linguistic resources are freely and equally available to all.
>Stuart Hall briskly opposes this:
>
>     'Of course a native language is not equally distributed amongst all
>      native speakers, regardless of class, socio-economic position, gneder,
>      education and culture: nor is competence to perform in language
>      randomly distributed. Linguistic performance and competence is
>      socially distributed, not only by class but also by gender.'"
>
>I don't mean to beg the question at issue: in an immediate sense, one way to
>characterize the problem (one I have often used) is to figure out how to
>help a given student negotiate the inequities of this distribution. At the
>same time, since in this thread the issue is the status of the TAs in this
>distribution--in effect, a discussion about the discursive/power resources
>of the next generation of teachers--I'm not sure which way to go. Should we
>applaud since the TAs (alleged) inability to correct/police the textual
>practices of their students represents a kind of solidarity? Or worry that
>this erosion of textual power wielded by English teachers is just part of our
>long slide of downward social mobility (along with threats to tenure,
>sabbaticals, etc.)?
>
>Steve North
>SUNY Albany
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         LAURENT <dlaurent@SELU.EDU>
Subject:      Adult Reading/Lit
In-Reply-To:  <199602151548.JAA03274@mail.missouri.edu>
 
Hi ya'll:
 
I know this thread is over, but I was wondering if anyone has a list of
software that they found helpful for adult reading and literacy.
 
Thank you for your help.
 
Dianna Laurent
Feng2213@selu.edu
Southeastern Louisiana University
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Becky Howard <BHOWARD@CENTER.COLGATE.EDU>
Subject:      Personal to Lowell Frye
 
Hello, Lowell.  Glad to see you on the list, because I've lost your E
address and have something I want to talk with you about!  Please E me-
-
 
Becky Howard
Department of Interdisciplinary Writing
Colgate University
Hamilton NY 13346
BHOWARD@CENTER.COLGATE.EDU
Voice (315) 824-7315
FAX (315) 824-7045
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Basic Writing
In-Reply-To:  <199602121531.KAA16728@yog.rs.itd.umich.edu>
 
Bill,
        I do not have my invitation here, but I am participating in W.13
"Interrogating the Boundaries of Basic Writing."  The purpose of the
workshop is to bring together BW faculty to talk about "a sense of the
field of basic writing in the mid-nineties (theoretically, pedagogically,
and institutionally) and confer with each other on their perception of
both where we are and where we should be."  As you can see, this doesn't
focus the discussion a whole lot, but my guess is that I am to provide
something of the "institutional" perspective.
 
        My audience will be BW teachers and directors.  I figured that I
would try to provide in large part a demographic picture--and then offer
a few more personal observations about BW.  But mostly I would like to
get a sense of what everyone on the list thinks of BW structurally,
programmatically, and in part politically.
 
        Sorry to be so late posting this; I was away on a campus
evaluation until late yesterday.
 
        Thanks again.
 
 
On Mon, 12 Feb 1996, Bill Condon wrote:
 
> Chuck,
> We'd all be interested in hearing more about the brief presentation you are
> to make on Wed at CCCC, too.  Perhaps we could act as sounding board?  That
> way, we could know more about what's happening and you could gain some more
> input.
>
> >Some questions I have are:
> >
> >        Do you believe that BW should be taught by your own faculty, or
> >should the courses be taken by students at community colleges?
>
> I believe it should be taught on our own campus (and it is).  I've argued
> before that the "basic" in bw is relative to the local context.  My basic
> writers average 28 on their ACTs and receive 4s and 5s on their AP English
> tests.  Still, based on their portfolios, their writing is less developed
> in some ways than the writing their peers send us.  So they need help to
> get onto a level playing field with their peers.  That's one important goal
> of FY Comp generally, and it's the most important goal for bw.  If my
> students take bw somewhere else, then they are put on a level playing field
> with students there, not with students here.
>
> >        Should students receive regular college credit for these courses?
>
> Yes.  They are college writing classes.  The only real difference is where
> the students begin.  Both bw and regular FY Comp aime toward the same ends.
> One just starts at a different place.
>
> >        Should students be required to pay extra for BW courses?
>
> Not above and beyond the regular charges for credit.  That is, they should
> pay for the course, as long as the credit counts toward graduation.  But
> they shouldn't have to pay more than that, if that's what you're asking.
>
> >        In these times of increasing budgetary problems, do you see
> >concrete signs that BW is under attack on your campus--and if so, in what
> >ways?
>
> No. Whenever we're being reviewed, the question of credit always comes up,
> but so far it's always been answered positively.  And in our most recent
> review, the report strongly endorsed the course and the credit.  So I don't
> see that things will change here.
>
> >        Do you believe that BW is really accomplishing its mission?  Are
> >the BW students retained through graduation?
>
> Yes and yes.  We have several measures that indicate that the course is
> succeeding:
>         1.  Almost all students who are placed into it complete it
>                 successfully on the first try.
>         2.  Students who complete the bw course average an A- in the
>                 regular FY Comp class.
>         3.  Longitudinal studies we've conducted find no detectable
>                 difference in performance, by the junior year, between
>                 students placed into bw and students who went straight
>                 into FY Comp.
>
> >        Do you give high priority to staffing BW sections?  How does that
> >priority compare to the priority you give to staffing regular credit
> >sections of composition?
>
> Our bw sections are taught in the English Composition Board, so they are
> staffed separately from FY Comp courses.  The ECB's faculty teach 3/4 of
> the bw courses, with the rest taught by very experienced GSTAs and
> adjuncts, hired and trained by ECB.  In other words, our institution has
> set things up so that there are no conflicting priorities with bw.
>
> >        Do you have a regularly budgeted faculty member administering
> >BW?  Or do you do it out of your back (or front) pocket?
>
> Budgeted.  Our Associate Director for Instruction administers the course.
>
> Hope this helps, Chuck,
> Bill
>
>
> Bill Condon, Director                        Phone:  313-764-9961
> English Composition Board                    e-mail:  bcondon@umich.edu
> 1111 Angell Hall                             FAX:  313-764-2772
> University of Michigan 48109
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Grammar & TAs
 
In response to David and Keith's praise of Christensen sentence analysis, I
can't resist again playing the spoiler.  I personally enjoy Christensen
analysis of cumulative sentences.  It's fun.  And you can actually get
students to write a few of the bloomin' things.
 
_However_, Francis C. asserted that the "cumulative sentence" is the
"dominant sentence in modern prose."  He cited a good many examples of
sentences from Hemingway, Steinbeck, Fitzgerald, etc., all laid out to
illustrate his analysis.  They begin with a short base clause and then add
on levels of modifying phrases: ing-phrases, metaphors, absolutes, etc.
 
Still, if you read modern prose in general, not just good twentieth century
novelists, you won't actually find very many Christensen sentences.  (You
can even look at the postings on this list.)  On that basis, I'd say, it's a
nice tool to teach some students, but I wouldn't want to spend much time on
it.  (You can also get students to write interesting periodic sentences with
a series of "when"-clauses opening them, and a simple closer, in the manner
of Martin Luther King's over 400 word sentence with that structure in
"Letter from Birmingham Jail.")
 
Now in my view, either of these is superior to "teaching grammar"; but
neither actually warrants much time and energy.  It's quite rare that the
overall quality of a piece of student (or professional) writing will be
changed by sentence-level editing.  Don't get me wrong.  All of us, and all
of our students, should do that sentence -level editing, largely out of
courtesy to readers, readers whom we don't want distracted, readers who are
likely to be tripped up by serious mis-punctuation, readers who get
distracted by spelling errors and by confused homonyms, readers who are
somewhat lazy and for whom we should do our damnedest to hold their
attention and make their lives easy, so that they will--in turn--listen to
what we have to say.  [I got carried away there, deliberately writing the
only cumulative/Christensen sentence in this piece.]
 
BTW, Joe Williams' article "The Phenomenology of Error" [CCC 32, May 1981,
152-68] should be a "must read" for all comp teachers, as should his book
_Style: Ten Lessons in Clarity and Grace_.
 
A final note: David mentioned sentence combining.  It is one of the very few
classroom procedures for which we have pretty good empirical evidence that
it actually works. (See the summary of the evidence in Hillocks.)  But no
one on the list has responded to it.  It isn't used in any current textbooks
that I know of.  I, therefore, assume that it isn't playing a significant
role in current writing pedagogy.  Is that right?  If so, how come?>
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Grammar & TAs
In-Reply-To:  note of 02/15/96 15:01
 
I am a bigger fan of Christensen's paragrph rhetoric than his sentence
rhetoric, mainly because I don't use many cumulative sentences in most of the
workaday writing I do. Most writing that most people do will be workaday
writing. But I want to ask, with Dick Fulkerson, wha' happened to sentence
combining? SC was a pretty good way of addressing the GUM
(grammar/usage/mechanics) issues running thru this conversation.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: Grammar & TAs
In-Reply-To:  <WPA-L%96021515274609@ASUVM.INRE.ASU.EDU>
 
I notice cumulative sentences in lots of things I read--even some workaday
things.  It's quite visiable in sci fi and cyberpunk.  Sentence combining
is tedious and boring.  Christensen rhetoric (of the sentence) is, well,
rhetorical, generative, and interesting.  A semester was always a little
too much.  Five to six weeks got everyone onto it.  I always assigned one
outrageously multi-level sentence for everyone to unleash their new
powers.  The paragraph rhetoric was not as interesting and also not as
teachable.  To me, sentence combining and Christensen as teaching tools
seemed to be trying to get at similar things, but sentence combining was
dreary--and hardly generative.  The semantic relations that a Christensen
rhetoric get at actually teach things like HOW to elaborate, be specific, etc.
The only time I have felt as effective teaching writing was using
Bartholmae and Petrosky.  I'm talking from the experience of having taught
Christensen in three semesters of first semester comp, for the entire
semester.  The Christensen Rhetoric was the only required text for the
course.
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
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Subject:      Re: Grammar & TAs
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Funny. I found some of Bill Strong's SC textbooks to be both entertaining and
generative in an odd sort of way. SC is generative in that students indirectly
acquire syntactical patterns that were not in their inventory. Students
suddenly find them available as they work on finding ways to say something. We
used to have a blast with SC. I think SC makes people nervous because it is
not a conscious learning process. But that's how it goes with language.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: Grammar & TAs
In-Reply-To:  <WPA-L%96021517261783@ASUVM.INRE.ASU.EDU>
 
David,  We're using generative in opposite ways.  Here you use it to mean
finding ways to say something.  I meant it as finding something to say.
Christensen is as much an invention process as a syntactic one.  I don't
think sc is.  Christensen, of course, is most applicable to description
and narration and self-reflective essay type writing.  but then lots of
genres includes elements of these.  This thread has prompted me to think
more aboutthat 300-level stylistics course I've been carrying in my head
for a couple of years.  Thanks.
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
 
 
On Thu, 15 Feb 1996, David E. Schwalm wrote:
 
> Funny. I found some of Bill Strong's SC textbooks to be both entertaining and
> generative in an odd sort of way. SC is generative in that students indirectly
> acquire syntactical patterns that were not in their inventory. Students
> suddenly find them available as they work on finding ways to say something. We
> used to have a blast with SC. I think SC makes people nervous because it is
> not a conscious learning process. But that's how it goes with language.
>
> -- David E. Schwalm, Dir. of Acad. Planning, ASU East
> ___Vice Provost for Acad. Programs, ASU West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 15 Feb 1996 17:14:39 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Sentence Combining
In-Reply-To:  <WPA-L%96021515274609@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Feb 15, 96 03:27:45 pm
 
I remember a conversation with the guru of sentence combining, damn, I
forget his name, the neat scotsman from Ohio State, you know, who told me
that his workshops were starting to fight what sentence combining had
become: a formula, as dreary as any other.  He said that the whole
problem with sentence combining was just like the problem with grammar:
too much time spent with other peoples' sentences and a dull absence of
interesting ideas.  He predicted the demise of sentence combining over a
decade ago.  Like Dick, I tried in my first sentence to be cumulative,
but in the conversational mode; tough to do in writing to a bunch of
English teachers.  --Ed White
=========================================================================
Date:         Thu, 15 Feb 1996 20:11:37 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Sentence Combining
In-Reply-To:  <199602160114.RAA23576@wiley.csusb.edu>
 
Ed, I think you are referring to Frank O'Hare; he did the extremely
persuasive follow-up study to John Mellon's on sentence combining.
 
I find both SC and Christensen to work well--not so much as writing
pedagogies but rather as ways to talk about the constitutent parts of
sentences (in the phrasal, clausal sense), to model in a prescriptive way
how sentences can be put together, and to get students--first
artificially and clumsily, but ultimately with a bit more skill and
savvy--to participate in the crafting of a more conscious style.  But let
me add that I find this strategy really only works when the students are
already dedicated to doing this kind of work, which means they are a
self-selected group and thus might respond well to anything, even
exercises in Warriner's or Harbrace.
 
I do find that Christensen--and SC--can lead to some mighty artificial
and formulaic approaches to writing (Christens's model, as mapped out in
A NEW RHETORIC lead us directly to the five-paragraph theme).  So I use
these approaches more as leavening than major ingredients, more yeast
than flour.
 
One last note--Christen's work made me much more aware of texture, of the
ways a writer can alter the patterns (and levels) of modification.  As a
writer and teacher of writing, one who believes that style is meaning, I
find myself substantially influenced by his pedagogy.
 
 
On Thu, 15 Feb 1996, Edward White wrote:
 
> I remember a conversation with the guru of sentence combining, damn, I
> forget his name, the neat scotsman from Ohio State, you know, who told me
> that his workshops were starting to fight what sentence combining had
> become: a formula, as dreary as any other.  He said that the whole
> problem with sentence combining was just like the problem with grammar:
> too much time spent with other peoples' sentences and a dull absence of
> interesting ideas.  He predicted the demise of sentence combining over a
> decade ago.  Like Dick, I tried in my first sentence to be cumulative,
> but in the conversational mode; tough to do in writing to a bunch of
> English teachers.  --Ed White
>
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Thu, 15 Feb 1996 20:45:55 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Sentence Combining
In-Reply-To:  note of 02/15/96 19:13
 
I don't worry too much about artificiality or formulaic writing in the early
stages. We do just about everything artificially initially and then grow into
it, make it our own, adapt it to our rhythms.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 16 Feb 1996 08:38:34 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peter Sands <sands@POLARIS.UMPI.MAINE.EDU>
Organization: University of Maine at PI
Subject:      Re: Insider/Outsider Info Request
 
Linda,
 
If you want composition-specific/teaching-specific readings, try Mary
Louise Pratt, "Arts of the Contact Zone," published in  _Profession_
(91?); or try Bizzell's take on Pratt, which I believe was titled
"Teaching in the Contact Zone" or "Teaching the Arts of the Contact
Zone." For Pratt's fuller discussion of the term "contact zone," see
the beginning chapters of _Imperial Eyes: Travel Writing and
Transculturation_. Bartholomae's "Inventing the University" strikes
me as a likely choice, too. And I have *all* my students at every
level read "From Outside, In," by Barbara Mellix (in Butrym, ed.,
_Essays on the Essay: Redefining the Genre_) as part of our
consideration of the power of language/education . . .
 
From anthro/cultural studies, you're sure to find good materials in
Geertz, and certainly will want to look at Victor Turner on
liminality and rites of passage (Van Gennep by way of Turner, I
suppose I should say).
 
I'm sure others will also have their favorite suggestions on this
very fruitful topic of discussion . . .
 
 
 
 
 
Peter Sands
University of Maine at Presque Isle
181 Main Street
Presque Isle, ME 04769
(207) 768-9459
sands@polaris.umpi.maine.edu
=========================================================================
Date:         Fri, 16 Feb 1996 10:14:43 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irwin Weiser <iweiser@SAGE.CC.PURDUE.EDU>
Subject:      Re: Grammar/Sentence Combining
In-Reply-To:  <199602152159.VAA28964@etsuodt.etsu.edu>; from "Dick Fulkerson"
              at Feb 15, 96 9:59 pm
 
Dick Fulkerson asks:
 
>
> A final note: David mentioned sentence combining.  It is one of the very few
> classroom procedures for which we have pretty good empirical evidence that
> it actually works. (See the summary of the evidence in Hillocks.)  But no
> one on the list has responded to it.  It isn't used in any current textbooks
> that I know of.  I, therefore, assume that it isn't playing a significant
> role in current writing pedagogy.  Is that right?  If so, how come?>
 
I've thought about this some and offer my personal conclusion about
what happened to sentence combining:  I think it suffered from
over-popularity.  For several years, it was possible to attend
sessions during every time-slot at CCCC, including workshops, and hear
people (myself included, I acknowledge) talk about and demonstrate
what they were doing with sentence combining.  It was easy to think
that we'd found a solution to the "problem" of intro. comp.,
especially given the work at Miami with classes built entirely around
sentence combining (and here I don't mean to disparage the quality or
importance of that work).  But I think we burned out on sentence
combining as we realized that it was not, in fact, THE solution.  And
instead of integrating it into the curriculum, we have pretty much
abandoned it.
 
I see this as a caution to us, applicable to other "hot"
topics--portfolio assessment, cultural studies, etc.  None is likely
to solve everything, but each may find its place--if we don't expect
too much or abandon it for the next topic of interest.
 
Irwin Weiser
--
iweiser@sage.cc.purdue.edu
=========================================================================
Date:         Fri, 16 Feb 1996 10:31:46 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Basic Writing
 
Chuck,
This sounds fabulous.  My only regret is that I'm co-chairing anotehr
workshop and so won't be able to attend.  Will anyone be taking notes, or
otherwise attempting to summarize your workshop?  It'd be great to get at
least the gist of what's going on there.
 
>Bill,
>        I do not have my invitation here, but I am participating in W.13
>"Interrogating the Boundaries of Basic Writing."  The purpose of the
>workshop is to bring together BW faculty to talk about "a sense of the
>field of basic writing in the mid-nineties (theoretically, pedagogically,
>and institutionally) and confer with each other on their perception of
>both where we are and where we should be."  As you can see, this doesn't
>focus the discussion a whole lot, but my guess is that I am to provide
>something of the "institutional" perspective.
>
>        My audience will be BW teachers and directors.  I figured that I
>would try to provide in large part a demographic picture--and then offer
>a few more personal observations about BW.  But mostly I would like to
>get a sense of what everyone on the list thinks of BW structurally,
>programmatically, and in part politically.
 
Did the surveys tell you what you wanted to know, or could we address some
of this here, in order to help you out?
Bill
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1111 Angell Hall                             FAX:  313-764-2772
University of Michigan 48109
=========================================================================
Date:         Fri, 16 Feb 1996 10:48:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>
Subject:      Writing Labs & Paper Costs
 
I'm seeking advice for handling a budget problem.
 
At my school, the Composition program has its own budget line, rather than
being part of the English Department for budget purposes.  That's nice for
autonomy, but because it's such a small budget (at least for Supplies &
Equipment), little things can cause problems.  Recently Composition got its
own Writing Lab, rather than having to share the general-access computer
lab.  This, too, was nice, but while I've been able to get funding to
maintain the computers & printers, the increased paper use resulting from
the lab, combined with rising cost of paper, has played havoc with my
Supplies & Equipment budget.  Have any of you had similar problems, and how
did you handle them?
 
This topic won't be of much interest to most people on this list, so if you
reply, you probably should send it to sutton@uwgb.edu, rather than to the
list itself.  Thanks.
 
Brian Sutton
U. of Wisconsin-Green Bay
=========================================================================
Date:         Fri, 16 Feb 1996 08:55:50 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: WPA Book
 
This is a note I just received from Gary Tate, which I hope will help
Chuck and others on the WPA Board to negotiate with SIU press.  --Ed White
 
 I'm writing now to
> say that I've just seen a copy of Comp in the 21st Century and it looks
> wonderful. But I'm deeply disturbed that it is available only in a $39
> hardcover edition. Are there plans to do it in paper? I would like to use it
> in a course next fall but since the course will require other books I can't
> ask our grad students to fork out that kind of money. If there are no plans
> for a paper edition, can you put some pressure on SIUP? It seems to me they
> are missing an opportunity for significant numbers of textbook adoptions.
> Gary
>
=========================================================================
Date:         Fri, 16 Feb 1996 11:50:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      Re: Sentence Combining
In-Reply-To:  <199602160114.RAA23576@wiley.csusb.edu>
 
Someone (maybe I will, someday. . .) ought to do a history of the rise
and fall of syntactic methods in comp studies 1963-1988 or so.
Christensen rhetoric, sentence combining, controlled composition, even
certain forms of imitation exercises were all brought forward during the
rhetorical revolution, coruscated brilliantly for a few moments in the
sun, and then were given sudden or lingering demises--in spite, as has
been pointed out, of powerful (and amazingly uncommon) research evidence
that they did what they were claimed to do.
 
It is a tale filled with amazing personalities and Harold Robbins-like
plot twists--the fearsome James Ney and the embittered John Mellon, who
mined Chomsky's ideas for a pedagogy only to see the fame and fortune go to
others, the "no servile copying" classicists D'Angelo and Corbett, the
extraordinary Francis Christensen and his equally extraordinary wife
Bonniejean, their nemesis Sabina Johnson, their student and researcher,
Lester Faigley, the breakthrough Scotsman Frank O'Hare, who revived the SC
franchise only to lose it in a leveraged buyout from Miami (financed by
Exxon), the short but torrid heyday of college-level SC under the
direction of that potent research cartel, Don Daiker, Andy Kerek, and Max
Morenberg--and the curious and almost completely unremarked deflation of
SC and, indeed, the whole pragmatic enterprise of syntactic methods
between 1983 and 1987, as Murray/Elbow vitalism resurged and broke the
back of any methods that seemed to endanger or appropriate student's own
voices.
 
It's not a pretty story, in some ways, but it is a tremendously
instructive one.  Anyone who doesn't buy Kuhn when they start it will
when they finish.
 
Bob Connors
=========================================================================
Date:         Fri, 16 Feb 1996 10:52:55 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      grammar and TAs
 
I suspect that most, if not all, legal writing teachers would agree
with Lowell Frye's posting.  Few of us teach rules of grammar but all
teach the language of power and the power of language, which requires
adherence to traditional conventions and is based on precision.
When "your" students come to "us," the most successful are those who
already write and speak the language well.  Our analytical context
requires us to critique student work along a broader hierarchy of
concerns than in the "typical" college comp course, ranging from
legal analysis and policy concerns down to grammar, spelling, and
citation form.  The best legal writing teachers, whether teaching
assistants or tenured professors, focus on all those concerns
simultaneously, shifting the emphasis from the large-scale issues to
the small-scale concerns as our students become more comfortable in
our discourse community.
 
Prior attention to analytical writing _and_ grammar is critical for
our students' success in law school.  For example, Hampton- Syndney
students who attended the University of Virginia School of Law often
wrote better than those from Yale.  Law students at Arkansas who come
from Hendrix College are quite similar.  All came from programs that
paid attention to analysis _and_ grammar.   You need both, and most
of us further along the educational chain pay the price for our
predecessors' extreme swings of the pendulum.
 
  Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
 
email: <jlevine@mercury.uark.edu>
telephone:(501) 575-7643
fax: (501) 575-2053
=========================================================================
Date:         Fri, 16 Feb 1996 12:08:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Re: Sentence Combining
 
Bob Connors rendition of the SC saga has made my day. But I think we can
cut through that writing-a-history schtick and go right to the mini-series.
I'm figuring Anthony Hopkins, still fresh from the Nixon role, as Mellon,
with Jerry Seinfeld (in his first dramatic role) as Lester Faigley.
 
Since my meeting with Ivan Reitman (Kindergarten Cop, and right now Howard
Stern's Private Parts--maybe this could be Private Participles, and people
will think it's a sequel, so maybe a feature film is the way to go . . . ?)
isn't until Monday, I'll be happy to accept other casting suggestions.
 
Steve North
=========================================================================
Date:         Fri, 16 Feb 1996 12:12:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: WPA Book
 
Chuck, Ditto to Ed White. The volume is just beautiful. But lots of $$$$
for a textbook. --  Beth Daniell
 
This is a note I just received from Gary Tate, which I hope will help
>Chuck and others on the WPA Board to negotiate with SIU press.  --Ed White
>
> I'm writing now to
>> say that I've just seen a copy of Comp in the 21st Century and it looks
>> wonderful. But I'm deeply disturbed that it is available only in a $39
>> hardcover edition. Are there plans to do it in paper? I would like to use it
>> in a course next fall but since the course will require other books I can't
>> ask our grad students to fork out that kind of money. If there are no plans
>> for a paper edition, can you put some pressure on SIUP? It seems to me they
>> are missing an opportunity for significant numbers of textbook adoptions.
>> Gary
>>
=========================================================================
Date:         Fri, 16 Feb 1996 09:38:10 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Sentence Combining
In-Reply-To:  <Pine.OSF.3.91a.960216112757.9955B-100000@hopper.unh.edu> from
              "Robert J Connors" at Feb 16, 96 11:50:29 am
 
Bob Connors's transformation of the syntactical moves of a set of
pedagogues into the high drama of romance is a glorious reminder of the
power of the scholar's creative imagination.  Does anyone else remember
reading a spine-tingler by Erasmus Darwin called The Loves of the
Plants?  Bob, I have a title for the book you propose: Sex and Syntax.
Remember to reserve movie rights.  --Ed White
=========================================================================
Date:         Fri, 16 Feb 1996 12:36:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Sentence Combining
 
Bob, I'm not sure I'd lay the demise of this totally at Elbow and Murray's
"vitalism"--a term I've never been quite sure I understood. I think that as
we've grown more social, more political, more cultural studies, our
interests have turned from sentence level concerns.(I'm not saying this is
a bad thing.) But this was my original concern for the List: My TAs do very
nice comments about the rhetoric of their students' papers and about its
organization and about their thesis statements, but they comment on
vagueness, which does not help a freshperson, because they, the TAs, don't
know how to diagnose lack of pronoun referents, let alone show a kid how to
put those in. Of course there are all sorts of ENglish teachers who don't
know this either, but my question is: should they? I've been thinking about
a sentence from Ann Berthoof: "Undiagnosed error has no hueristic value."
--- Beth Daniell
=========================================================================
Date:         Fri, 16 Feb 1996 15:09:00 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         HOLLIS@UCIS.VILL.EDU
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          !  ]]         ]             WRITING ACROSS THE CURRICULUM SPEAKERSLL1. Cinthia GannettLUniversity of New HampshireL     --still coordinating WAC programLL2.  Elizabeth StraterLUNC-GreensboroL     --helped get WAC program up and runningLL3
.  Chris ThaissLCoordinator, National Network of WAC ProgramsLEnglish Dept.LMSN 3E4LGeorge Mason UniversityLFairfax, VA 22030L(703)993-1196L     --comfortable with either a "nuts and bolts" or "theoretical" approachL     --recommended by Susan McLeon, Associate DeanL     College of Liberal ArtsL     Washington State UniversityL     Pullman, Wa 99164-2630LL4.  John BeanLUniversity of WashingtonL     --recommended by Susanmarie HarringtonL     Indiana University Purdue Univ. IndianapolisL     425 University B
oulevardL     Indianapolis, IN 46202LL5.  John TrimburL     --recommended by Prof. Martha A. TownsendL     Director, Campus Writing ProgramL     325 GCBL     University of MissouriL     Columbia, MO 65211LL6.  Art YoungL     --recommended by Prof. Martha A. TownsendLL7.  Craig NelsonL     --recommended by Prof. Martha A. TownsendLL8.  Barbara WalvoordLUniversity of cincinnatiP               @- (,     P     -recommended by Prof. Martha A. TownsendL     arguably the first WAC proponent in the US with her work at Ce
ntral College in Pella,LIowaLL9.  Craig NeloonL     --recommended by Dona J. Hickey <hickey@URVAX.URICH.EDU>LL10.  Greg ColombL     --recommended by Dona J. HickeyLL11.  Tori Haring-SmithL     --recommended by Dona J. HickeyLL12.  Sue McLeonLWashington StateL     --recommended by Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>L     Allene Cooper, Writing DirectorL     Boise State UniversityL     Boise, ID 83706LL13.  Ed WhiteLCal State San BernardinoL     --recommended by Allene CooperLL14.  John BeanLSeattle Univ
ersityL     --recommended by Allene CooperLL15.  Carol HolderLCal. State Polytechnic, PomonaL     --recommended by Allene CooperLL16.  Susan LedlowLChandler/Gilbert Community CollegeLPhoenixL     --recommended by Allene CooperLL     L17.  Toby FulwilerL     --tfulwile@moose.uvm.eduL18.  Barbara WalvoordL     --at University of CincinnatiLL19.  Craig NelsonL     --biologist at IndianaL     recommended by David E. Schwalm, Dir. Of Acad. Planning, ASU EastL     Vice Provost for Acad. Programs, ASU WestL     47
01 West Thunderbird Rd.L     Phoenix, AZ 85069-7100 (602) 543-4500)L     david.schwalm@asu.eduL     --also recommended by Joan Livingston-Webber <webber@cwis,unomaha.edu>LLArt YoungL     --recommended by Beth Daniell - dbeth@mail.clemson.eduL     does WPA workshops all the time.  He is wonderful.  Can even talk to engineers.L     His phone # is 864-656-3062.LLJim RaymondL     --University of AlabamaL     JRaymond@English.as.ua.eduL     I have somewhat theoretical paper called "Rhetoric as Bricologe (and Arc
hitecture, and    Cartography, and above All, Epistemology)." - a bit adventurousLLSandra Jamieson - Drew University, Madison, NJ - 72170.223@compuserve.comLKatherine Gottschalk - Cornell University - kkgl@cornell.eduL     --both recommended by Becky Howard - Colgate UniversityLLBecky Howard -- Colgate University L     co-authored a book with Sandra Jamieson - teaching writing in the disciplinesLLLeslie C. Perelman - <perelman@MIT.EDU>L     Associate Dean and Coordinator of the Writing RequirementL     Co-D
irector of the Writing InitiativeL     Massachusetts Institute of TechnologyL     Cambridge, Ma 02139L     --I have been co-directing an extremely successful new WAC program that has been     centered in science and engineering but that is now moving into social science subjects as     well.LLHank Steffens - University of VermontLArt Biddle - University of VermontLMike Strauss - University of VermontL     -- all three recommended by Donnalee Rubin - drubin@mecn.mass.eduL     English Dept.L     Salem State C
ollege, Salem MA 01970LJohn Trimbur - Worcester Polytechnic  - jtrimbur@wpi.edu - (508)831-5436L     --recommended by Barbara Cambridge -<BCAMBRID@INDYCMS.IUPUI.EDU>L     He has worked extensively with faculty in the sciences so can speak to arts and sciences asL     well as the professions.LLJeri Gillin, Ed.D.L     Director, Academic Resources CenterL     Roger Williams UniversityL     Bristol, RI 02809L     <jgg@alpha.rwu.edu>L     --I do WAC workshops and would be interested...when are you looking to hol
d this?LL
=========================================================================
Date:         Fri, 16 Feb 1996 15:33:00 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         HOLLIS@UCIS.VILL.EDU
Subject:      WAC Speakers-List
 
Thanks to all who volunteered or recommended a WAC Speaker.  I am sending
the list below, I hope.  I am new at this and am having trouble.
Karyn Hollis
Villanova
             WRITING ACROSS THE CURRICULUM SPEAKERS
 
1. Cinthia Gannett
University of New Hampshire
     --still coordinating WAC program
 
2.  Elizabeth Strater
UNC-Greensboro
     --helped get WAC program up and running
 
3.  Chris Thaiss
Coordinator, National Network of WAC Programs
English Dept.
MSN 3E4
George Mason University
Fairfax, VA 22030
(703)993-1196
     --comfortable with either a "nuts and bolts" or "theoretical" approach
     --recommended by Susan McLeon, Associate Dean
     College of Liberal Arts
     Washington State University
     Pullman, Wa 99164-2630
 
4.  John Bean
University of Washington
     --recommended by Susanmarie Harrington
     Indiana University Purdue Univ. Indianapolis
     425 University Boulevard
     Indianapolis, IN 46202
 
5.  John Trimbur
     --recommended by Prof. Martha A. Townsend
     Director, Campus Writing Program
     325 GCB
     University of Missouri
     Columbia, MO 65211
 
6.  Art Young
     --recommended by Prof. Martha A. Townsend
 
7.  Craig Nelson
     --recommended by Prof. Martha A. Townsend
 
8.  Barbara Walvoord
University of cincinnati
     -recommended by Prof. Martha A. Townsend
     arguably the first WAC proponent in the US with her work at Central College in Pella,
Iowa
 
9.  Craig Neloon
     --recommended by Dona J. Hickey <hickey@URVAX.URICH.EDU>
 
10.  Greg Colomb
     --recommended by Dona J. Hickey
 
11.  Tori Haring-Smith
     --recommended by Dona J. Hickey
 
12.  Sue McLeon
Washington State
     --recommended by Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
     Allene Cooper, Writing Director
     Boise State University
     Boise, ID 83706
 
13.  Ed White
Cal State San Bernardino
     --recommended by Allene Cooper
 
14.  John Bean
Seattle University
     --recommended by Allene Cooper
 
15.  Carol Holder
Cal. State Polytechnic, Pomona
     --recommended by Allene Cooper
 
16.  Susan Ledlow
Chandler/Gilbert Community College
Phoenix
     --recommended by Allene Cooper
 
 
17.  Toby Fulwiler
     --tfulwile@moose.uvm.edu
18.  Barbara Walvoord
     --at University of Cincinnati
 
19.  Craig Nelson
     --biologist at Indiana
     recommended by David E. Schwalm, Dir. Of Acad. Planning, ASU East
     Vice Provost for Acad. Programs, ASU West
     4701 West Thunderbird Rd.
     Phoenix, AZ 85069-7100 (602) 543-4500)
     david.schwalm@asu.edu
     --also recommended by Joan Livingston-Webber <webber@cwis,unomaha.edu>
 
Art Young
     --recommended by Beth Daniell - dbeth@mail.clemson.edu
     does WPA workshops all the time.  He is wonderful.  Can even talk to engineers.
     His phone # is 864-656-3062.
 
Jim Raymond
     --University of Alabama
     JRaymond@English.as.ua.edu
     I have somewhat theoretical paper called "Rhetoric as Bricologe (and Architecture, and
Cartography, and above All, Epistemology)." - a bit adventurous
 
Sandra Jamieson - Drew University, Madison, NJ - 72170.223@compuserve.com
Katherine Gottschalk - Cornell University - kkgl@cornell.edu
     --both recommended by Becky Howard - Colgate University
 
Becky Howard -- Colgate University
     co-authored a book with Sandra Jamieson - teaching writing in the disciplines
 
Leslie C. Perelman - <perelman@MIT.EDU>
     Associate Dean and Coordinator of the Writing Requirement
     Co-Director of the Writing Initiative
     Massachusetts Institute of Technology
     Cambridge, Ma 02139
     --I have been co-directing an extremely successful new WAC program that has been
centered in science and engineering but that is now moving into social science subjects as     well.
 
Hank Steffens - University of Vermont
Art Biddle - University of Vermont
Mike Strauss - University of Vermont
     -- all three recommended by Donnalee Rubin - drubin@mecn.mass.edu
     English Dept.
     Salem State College, Salem MA 01970
John Trimbur - Worcester Polytechnic  - jtrimbur@wpi.edu - (508)831-5436
     --recommended by Barbara Cambridge -<BCAMBRID@INDYCMS.IUPUI.EDU>
     He has worked extensively with faculty in the sciences so can speak to arts and sciences as
     well as the professions.
 
Jeri Gillin, Ed.D.
     Director, Academic Resources Center
     Roger Williams University
     Bristol, RI 02809
     <jgg@alpha.rwu.edu>
     --I do WAC workshops and would be interested...when are you looking to hold this?
=========================================================================
Date:         Fri, 16 Feb 1996 21:55:36 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Sentence Combining
 
Damn, Bob.  You already have the plot and characters, dates etc.  All you
need now is some of the dialogue.  Go to it, and write that sucker up.
 
I'll add to Bud's comment that we overdosed on sentence-combining that it
probably just doesn't have the panache requisite to stay around for long.
Not like peer-group work, or portfolios, or stasis-theory, where the teacher
who understands it and can make it work will be admired and the envy of all
around.
 
Sentence-combining is instead plebeian.  In a one-day workshop, virtually
anyone can learn enough about it for it to work well.  And with just a
little extra time they can learn some variations on it, and its research
history.  I suspect we don't like teaching procedures that you can become
"expert" at overnight.
 
And in a related way, my guess is that teachers who did much
sentence-combining simply found that after a semester or three it was boring
them.
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Fri, 16 Feb 1996 15:21:50 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
Subject:      Re: Sentence Combining
In-Reply-To:  note of 02/16/96 14:55
 
Richard, I gave up sentence combining, not because I was bored by it at all.
In fact, I love it (I'm secretly longing for the long-gone amusement
of diagramming sentences on the blackboard, too.)  I gave up sentence
combining because to do it right and make it work in improving students'
appreciation for the "fun" and the "puzzle" of the structure of language,
SC simply takes up too much time in the classroom, and if you have students
do it for homework, it does get boring both for them and for me as a grader
(or a checker of preparation)!  I'd like to see students do a little
SC everyday for 30 minutes, sharing and comparing their play with the language
with other students.  A snippet of SC strewn throughout the semester whenever
you have extra time at the end of class just doesn't develop any facility.
With reading, discussing, inventing, drafting, peer reviewing, revising,
and so on, how do you suggest fitting SC in the curriculum?  By the way,
I DO have SC exercises in my course packet every semester, sort of
hoping, I guess.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Fri, 16 Feb 1996 17:42:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      Re: Sentence Combining
 
Allene Cooper's description of her experiences with SC matches our
experiences, too.  Too much time for good results, too much to grade and
respond to, too much taken away from all of the other actvities we need to
attend  to in a writing class.
 
On another topic, thank you Peter Sands, Carmen Schmersahl, Martha
Townsend, and Katy Gottschalk for your help with "insiders and outsiders."
The recommendations were very helpful.
 
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
=========================================================================
Date:         Fri, 16 Feb 1996 17:37:09 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      grammar and law students
 
This follows from my prior posting, prompted by a private response
from which most of this is lifted without attribution.  Most of us
legal writing folks don't know gerunds from gerundives, absolutes
from mere parallel repetition, subjunctives from mere conditionals,
and the like (whatever the hell those are, and I don't care to find
out by looking them up).  We don't teach those things.  We try to ask
our students to write so that any idiot (or a halfway intelligent
lawyer or judge) can read and understand it.   We don't want students
who understand grammar; we want students who how to think and
*write*.  Most students, and most good writers, and most good editors
"know" grammar intuitively better than they will ever be able to
explain it, and they'll use it better without thinking about it than
they will trying to apply detached "rules."   Good (legal) writing
programs do it all, and teachers in good programs talk about grammar
when it makes sense in context.  Most of the time, good (legal)
writing happens unconsciously, with a minimum of grammar talk from
teacher or students.  It just happens, just as children learn most of
their language and grammar without being able to name the parts of
speech.  Children acquire language by listening and talking; they
learn to write by reading and thinking and talking and writing.  But
the finest writing is done by writers who care deeply about having
their thinking, their messages, understood -- without ambiguity -- by
those who read what they've written, and that requires writers and
writing teachers who aren't led too far astray by postmodernist
notions that toss out, or disregard, all conventions, shared norms,
and expectations.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
 
email: <jlevine@mercury.uark.edu>
telephone:(501) 575-7643
fax: (501) 575-2053
=========================================================================
Date:         Fri, 16 Feb 1996 20:03:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: grammar and law students
 
Jan is right when he says most of us don't care much about, let alone know
much about what to call a particular thing.  We be pretty fair at verbs and
nouns.  but even confused get on adverbs and adjectives.  well sometimes, not
often.  cuz we need to be able to give some reasons sometimes and not all of
our students have the ear of the educated standard english discourse we
normally expect in legal writing.   But mostly we focus on did we understand
what was written?  And if the student is to that level, we then ask can I as
intentionally misconstrue what you wrote - which is how lawyers will read it
and judges oftentimes too also in addition.
 
In the process of doing this we tend to cleen up mistakes pretty good.  And
along the way, or once we have meaning and precision we move to concision and
cut out all those extra words law students and lawyers and especially first
year law students who were english majors really get off on.  And sometimes
we even talk about paragraphs and such.  But mostly we are just seeing what
the student gave us and trying to make it better - and tailor our classes
around predictable problems students will have rather than around one theory
or approach or skill or another.
 
 next to english majors are the sociology or anthropology or poli sci majors
- who seemed to have learned success in writing means only stringing together
all the new jargon words they have learned.  So do we see amazing things with
torts words and contracts words and property words showing up in the crim law
problems - for no good reason.   And the technical writing people -from the
sciences from programs with technical writing programs - tend to follow any
sample slavishly - form of memo matters more than substance of content - as
if just reporting test results without much analysis - and then very
conclusory self-evident analysis.  I am still waiting for the math major who
writes a paper which starts with either "Let t=torts ..." or "Assume ...."
 
Then once we get them doing pretty decent jobs on the ordinary technical
writing forms of legal writing, we make them do an academic paper in a
seminar.  And sadness.  (Was that a sentence?  Did it convey my meaning?  I
have used and allowed such things in briefs.  But only intentional use and
only in the best briefs and never for moot court competitions.)  (Remember
being taught about not starting a sentence with "But"?  My fourth grade son
was reading over my shoulder something I was writing on the computer - a
chapter on a book I'm coauthoring - and said "I see a mistake.  You can't
start a sentence with "but."  So said the 4th grade teacher.  And she must be
right - I better tell Joe Williams.)
 
And such dismal work on academic papers.  The form and expectations change -
and a cookbook approach doesn't work - or at least you need a new cookbook.
 And boom, plummet to the depths again.  Slippage on precision, slippage on
paragraphs, slippage on latent content (apologies to my Carleton profs)
(failure to put the ideas in the head onto the page), and no logic to large
scale structure.
 
And just wait for hypertext papers where writing is loosed from its linear
moorings. . ..
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
 
"It often only takes one person to resolve [a] conflict, or to prevent it
from occurring altogether."  Joel Edelman & Mary Beth Crain in The Tao of
Negotiation
=========================================================================
Date:         Fri, 16 Feb 1996 21:41:50 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John Brereton <brereton@UMBSKY.CC.UMB.EDU>
Subject:      Re: Sentence Combining
 
To add to Bob Connors' terrific post: A party for Frank O'Hare at the Greenwich
Village home of Calvin and Alice Trillin, hosted by Mina Shaughnessy. Purpose:
to celebrate a new method that would "transform" writing instruction. Back then
we were all searching for a magic bullet. John Brereton
=========================================================================
Date:         Fri, 16 Feb 1996 22:58:19 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "John C. Bean" <jbean@SEATTLEU.EDU>
Subject:      Re: Sentence Combining
In-Reply-To:  <0099E040.0B217080.11@umbsky.cc.umb.edu>
 
We westerners have noticed that a key figure in the sentence combining
drama has been omitted: Bill Strong riding out of Utah's Cache Valley, six
guns blazing.  What role does "Strong Bill" play in the saga?
John Bean
Seattle University
=========================================================================
Date:         Sat, 17 Feb 1996 10:59:48 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Sentence Combining
In-Reply-To:  note of 02/16/96 10:35
 
Erasmus Darwin's "Botannical Garden" contains some very high plant sex drama,
conducted with the utmost propriety. One of the joys of the 18th century. I
think Bob's history of SC simply must be done in heroic couplets. Sing, O
Muse, of syntax wars gone by.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Sun, 18 Feb 1996 09:01:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: Grammar & TAs
In-Reply-To:  <199602152159.VAA28964@etsuodt.etsu.edu>
 
On Thu, 15 Feb 1996, Dick Fulkerson wrote:
 
> A final note: David mentioned sentence combining.  It is one of the very few
> classroom procedures for which we have pretty good empirical evidence that
> it actually works. (See the summary of the evidence in Hillocks.)  But no
> one on the list has responded to it.  It isn't used in any current textbooks
> that I know of.  I, therefore, assume that it isn't playing a significant
> role in current writing pedagogy.  Is that right?  If so, how come?>
 
Strong's _Writer's Toolbox_ is an SC text from McGraw.
 
I've found SC successful when students have had the introduction to it
early.  When they are introduced to it in my college classes, I've
found they don't pick it up very well.  I'd like some way of teaching
them techniques for sentence decombining.  I'd like to see them able
to decombine their own sentences and use SC techniques to redesign
them.  But this two would work better if they began it in
Kindergarten.
 
I'd like to see a text that combines SC with imitation and "writing
cases."  I'd also like it to have a germanic-based grammar
supplemental section which relies on descriptive and generative
approaches to grammar--including tree diagrams with kernel sentences.
I know that's old-fashioned, but I think it would help good writers
write more fluently.
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Sun, 18 Feb 1996 10:27:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rick Branscomb <ebranscomb@HEB.MV.COM>
Subject:      New England Computers and Writing Call
X-To:         Writing Across the Curriculum <WAC-L@POSTOFFICE.CSO.UIUC.EDU>
 
Apologies in advance for cross-posting....
 
 
Call for Proposals
 
The New England Alliance for Computers and Writing will be holding its
third annual conference July 11-12 at Salem State College, Salem, Mass.
We're looking for teachers K-college who are doing interesting work with
computers in their writing classes and who would like to share their work
in the form of workshops, panel presentations, or poster sessions. We
welcome proposals for sessions aimed at any grade level(s) (from K
through college) and any level of expertise (from novice to advanced). If
you'd like to propose a session, send a description to:
 
Rick Branscomb
Department of English
Salem State College
Salem, MA  01970
 
Email submissions are encouraged: send to ebranscomb@mecn.mass.edu.
 
Further information may be found on the NEACW webpage at
http://www.hampstead.k12.nh.us/~neacw/
 
We especially encourage teachers who have never presented at a conference
before to propose. The deadline for submissions is March 15, 1996.
=========================================================================
Date:         Mon, 19 Feb 1996 09:23:23 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: New England Computers and Writing Call
 
Rick, If you'd like to send along some fliers about your conference for
display/distribution at Computers & Writing 1996, I'd be happy to
make them available in our exhibit room. Christine Hult
[Dept. of English, Utah State University, Logan UT  84322-3200].
CWC96 will be held May 30-June 2.  CH
=========================================================================
Date:         Mon, 19 Feb 1996 15:59:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         john clark <jclark2@BGNET.BGSU.EDU>
Subject:      Scheduling Software
 
Please pardon the broadcast posting; I'm looking for a needle in a haystack.
 
Can anyone direct me to a Mac-oriented software program specifically
designed for departmental scheduling? We have a homemade version of such
a program, but its creator is lost in antiquity (at least, s/he is lost
to me!), and we would now like to update our sorting-reporting functions.
We'd like something which will allow us to enter all our
who's-teaching-what-and-when data and then--at various stages in the
schedule-development process--print out the current info by different
variables. These variables might be the course, the instructor, the "time
slot" (e.g., 8:30-9:20 MWF), etc.
 
Please reply directly to, even if you only have a _lead_:
 
        <jclark2@bgnet.bgsu.edu>
 
Please do not hit the "R" key to reply to this list.
 
Thanks, all.
 
John M. Clark                    "A way of seeing is...a way of not seeing."
Bowling Green State U, Ohio                     [Kenneth Burke]
=========================================================================
Date:         Mon, 19 Feb 1996 15:24:34 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Bounced Mail
X-cc:         villav@mail.wsu.edu
In-Reply-To:  <v02120d08acd02f9f4823@[134.121.56.24]> from "Susan McLeod" at
              Nov 15, 95 04:06:42 pm
 
Sue, the email I sent you earlier today, at mcleod@wsu.edu bounced back
addressee unknown.  Happily, I copied it, as I am copying this, to
Victor, who can (please) forward it to you.  I am here replying to one of
your earlier messages, which, unfortunately, does not have your email
address in the posting, but should reach you through the R function.  Or
have you indeed become a non person?  --Ed White ewhite@wiley.csusb.edu
=========================================================================
Date:         Mon, 19 Feb 1996 18:53:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rick Branscomb <ebranscomb@MECN.MASS.EDU>
Subject:      Re: New England Computers and Writing Call
 
At 9:23 AM 2/19/96, Christine Hult wrote:
>Rick, If you'd like to send along some fliers about your conference for
>display/distribution at Computers & Writing 1996, I'd be happy to
>make them available in our exhibit room. Christine Hult
>[Dept. of English, Utah State University, Logan UT  84322-3200].
>CWC96 will be held May 30-June 2.  CH
 
Chris, thanks for the offer. I'll send them as soon as we start really
pitching the conference. Right now, we're just getting the program set...
:-)
 
Rick
 
Rick Branscomb
Coordinator, Basic Writing Program
Salem State College
Salem, MA  01970
 
ebranscomb@mecn.mass.edu
http://www.mv.com/ipusers/heb/
=========================================================================
Date:         Tue, 20 Feb 1996 11:54:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lowell Frye <LowellF@TIGER.HSC.EDU>
Subject:      Re: Administrative Location of Writing Programs
 
Hampden-Sydney College (small, private, lib arts, Virginia) has had since
1978 a Rhetoric Program that is administratively separate from all
departments.  It answers to the academic dean.  My wife and I are jointly
tenured in the Program--the sole tenurable slot in the program.  All
English faculty, most classics faculty teach a section of rhetoric (our
frosh writing) each semester.  There are several adjuncts too.  Other
teachers are drawn from elsewhere in the college--poli sci, modern
languages, chemistry, fine arts.  The Program works well.
 
I'll send you more info if you want it.
 
Lowell Frye
 
 
>Query:
>    Although it appears that most Writing Programs and Writing
>Program Administrators are, for administrative purposes, located
>within a/the Department of English, I would be interested in knowing
>of other models. Specifically, are there examples of writing programs
>and WPAs that are administratively separate from the English
>Department, but are located within a specific College and are
>responsible directly to a Dean? Are these equivalent to a
>"department" of writing, with its own faculty whose tenure resides
>with the writing program/department?
>   I would appreciate hearing of specific examples of such
>programs--especially successful ones.
>Gary D. Stark
>Dean of Arts & Letters
>The University of Central Arkansas
>Irby 120
>201 Donaghey Ave.
>Conway, AR 72035-0001
>Tel: (501) 450-3167
>Fax: (501) 450-5185
>E-mail: stark@cc1.uca.edu
=========================================================================
Date:         Tue, 20 Feb 1996 13:12:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jane Frick <frick@GRIFFON.MWSC.EDU>
Subject:      A dilemma
 
I am seeking information and rationale for responding to a proposal under
consideration at my institution.
 
Proposal: Eliminate 12-15 part-time composition staff (paid $1500 per
3-credit course-2 course maximum) and replace same with three full-time
"lecturers". The "proposed" job description for the lecturer
positions--teach 27 hours of composition/year--4 writing courses one
semester/5 writing courses the other! These teachers would staff about a
third of the college's developmental, and regular first-year composition
courses. The remaining composition courses would be taught by tenure-track
English faculty and part-time faculty.
 
Lecturers would be granted 10-month PROFESSIONAL STAFF status rather than
FACULTY status. Their positions would be subject to renewal, contingent on
composition course enrollments. Lecturers would not be eligible for tenure,
but they would be eligible to receive the college's benefits--health
insurance, retirement, professional development. THE MA degree would be
required, with salaries ranging from low twenties to a maximum of
midthirties for a 10-month appointment. They would also be required to
report to the campus for a "regular" 40-hour week like other Professional
staff on our campus. In addition to the extraordinarily heavy teaching
load, they would be responsible for academic advising of first-year
students, tutoring, attending English department meetings, etc.
 
Is this proposal an improvement over our current status?
 
 
Jane Frick      SS/C 208 C Missouri Western State College St. Joseph, MO 64507
TEL. (816) 271-4315  FAX (816) 271-4543
 
 
 
 
Jane Frick      SS/C 208 C Missouri Western State College St. Joseph, MO 64507
TEL. (816) 271-4315  FAX (816) 271-4543
=========================================================================
Date:         Tue, 20 Feb 1996 12:39:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: A dilemma
 
Jane,
 
I'd be worried about the burnout factor involved in teaching the same two
courses semester after semester.  If I were one of these lecturers, I don't
know if I'd WANT tenure--I'd use the job as a stopgap measure while I
looked for something else.  Would there be opportunities for people to
occasionally teach other kinds/levels of writing courses?
 
I also get suspicious when faculty are hired as "professional staff."  To
whom would they report?  As "professional staff," are constraints (besides
the 40 hours) placed on them that aren't placed on other faculty members,
and placed there by inappropriate persons--for example, does someone who
doesn't know anything about teaching writing get to tell them which
textbooks to use?
 
Rita Malenczyk
 
I am seeking information and rationale for responding to a proposal under
>consideration at my institution.
>
>Proposal: Eliminate 12-15 part-time composition staff (paid $1500 per
>3-credit course-2 course maximum) and replace same with three full-time
>"lecturers". The "proposed" job description for the lecturer
>positions--teach 27 hours of composition/year--4 writing courses one
>semester/5 writing courses the other! These teachers would staff about a
>third of the college's developmental, and regular first-year composition
>courses. The remaining composition courses would be taught by tenure-track
>English faculty and part-time faculty.
>
>Lecturers would be granted 10-month PROFESSIONAL STAFF status rather than
>FACULTY status. Their positions would be subject to renewal, contingent on
>composition course enrollments. Lecturers would not be eligible for tenure,
>but they would be eligible to receive the college's benefits--health
>insurance, retirement, professional development. THE MA degree would be
>required, with salaries ranging from low twenties to a maximum of
>midthirties for a 10-month appointment. They would also be required to
>report to the campus for a "regular" 40-hour week like other Professional
>staff on our campus. In addition to the extraordinarily heavy teaching
>load, they would be responsible for academic advising of first-year
>students, tutoring, attending English department meetings, etc.
>
>Is this proposal an improvement over our current status?
>
>
>Jane Frick      SS/C 208 C Missouri Western State College St. Joseph, MO 64507
>TEL. (816) 271-4315  FAX (816) 271-4543
>
>
>
>
>Jane Frick      SS/C 208 C Missouri Western State College St. Joseph, MO 64507
>TEL. (816) 271-4315  FAX (816) 271-4543
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Tue, 20 Feb 1996 14:05:35 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      Re: A dilemma
In-Reply-To:  <WPA-L%96022012072729@ASUVM.INRE.ASU.EDU>; from "Jane Frick" at
              Feb 20, 96 1:12 pm
 
Jane,
 
It's very difficult to tell if the proposed lectureships you describe would
improve the "current status"--perhaps I'm not sure what "current status" means,
other than in a very general way (i.e., the ethics of non-tenurable appointments).  Would the lectureships improve the quality of writing instruction
available to students?  Not likely.  Would it improve the lives of those
staffing the courses as lecturers?  Economically, probably.  Would it hurt
the lives of those who lose adjunct sections to lecturers?  Probably.  The
more specific answers to these questions should, I think, come out of your
local context.  Who tends to staff your adjunct sections?  How dependent do
they tend to be on the money they earn as adjuncts in order to maintain a
living income?  How many current adjuncts would qualify to apply for these
lectureships?  How many could afford the time commitment?  How would the
remaining adjunct sections be distributed (would there be enough to give
each of the remaining adjuncts at least one section a term)?
 
How do the adjuncts themselves feel about this proposal?
 
I think it's also important to consider the lectureships in light of what
professional responsibilities tenured and tenurable faculty have.  That is,
how does the 5/4 load compare to typical non-adjunct loads?  How does the
pay scale compare?  (Sadly enough, there's a large and growing number of
assistant professors who, aside from the crucial matter of tenure, might be
better off in one of these proposed lectureships than in their present
positions.)
 
In the long run, I believe that most plans premised on increasing the number
of "full-time" instructors and reducing the number of "part-time"
instructors are attractive for that reason.  But the kind of irrational
hierarchy created by the proposal you describe is extremely disturbing...
 
Good luck sorting through the muck,
 
Terence Brunk
Cameron University
=========================================================================
Date:         Tue, 20 Feb 1996 14:51:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: A dilemma
 
Jane,
 
I think your institution is asking for trouble.  The idea of
hiring full-time teachers for the writing courses is good, I
think, but the terms of employment beg for angry, burnt-out
lecturers within a few years of their being hired.
 
At my school we've hired 9 instructors to teach close to half
the first-year composition courses;  one of those positions has
been converted to a lecturer position, which is almost the same
as the instructorship, but with indefinitely renewable contracts
and a bit more money.
 
What distinguishes it from your school's proposal:  our people
are FACULTY, with full voting rights in the department.  They
sit on the Writing Programs Committee, among others, ensuring that'
they have a strong voice in the program in which they spend most
of their time.  They have opportunities to teach other courses,
including business writing, introduction to technical writing,
and our great books-literature course.  Their load is heavy--10
courses over 3 quarters--but 2 quarters out of 3, their load is
3 at a time, 75 students.  We'd like it to shrink to 9, but since
some colleges have their tenure-line people teaching 9 (AND doing
scholarship AND doing service), it's not going to happen.  Also,
instructors/lecturers have no advising responsibilities, no scholar-
ship expectations (though it's welcomed, funded, and done by most
if not all), and very limited service expectations (1 committee).
 
Still, the amount of work has contributed to some of the instructors
growing weary, burned out, and resentful by their 3rd or 4th year
(and part of that may have been the fact that it is a 4-year term
position).  You don't mention salary, but that was a real factor
until very recently;  instructors and lecturers were the lowest-paid
faculty in the whole university, by several thousand dollars.  My
chair and I appealed to the provost, with the result that they got
20% raises last month, retroactive to September.  Morale went up
dramatically.
 
Basically, our experience has been that instructors and lecturers
need to feel that they are valued as professionals (hence faculty
status and no clock-punching, and a voice in faculty and writing
program affairs) and as contributing members of the university (hence
a living wage, with full benefits).
 
Hope this helps,
 
Rich Bullock
Wright State University
=========================================================================
Date:         Tue, 20 Feb 1996 14:06:31 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: A dilemma
 
Jane--you might want to check with the University of Idaho in Moscow
(Jennie Nelson is the DOC)--they have this kind of arrangement now, that
is, lecturers who have de facto tenure via renewable contracts.  They
really are professionals, and the ones I know love what they do.  But some
of their satisfaction with their situation has to do with the local
situation, some factors of which I know nothing about.  Better to talk to
them!  Sue McLeod
>
>I am seeking information and rationale for responding to a proposal under
>>consideration at my institution.
>>
>>Proposal: Eliminate 12-15 part-time composition staff (paid $1500 per
>>3-credit course-2 course maximum) and replace same with three full-time
>>"lecturers". The "proposed" job description for the lecturer
>>positions--teach 27 hours of composition/year--4 writing courses one
>>semester/5 writing courses the other! These teachers would staff about a
>>third of the college's developmental, and regular first-year composition
>>courses. The remaining composition courses would be taught by tenure-track
>>English faculty and part-time faculty.
>>
>>Lecturers would be granted 10-month PROFESSIONAL STAFF status rather than
>>FACULTY status. Their positions would be subject to renewal, contingent on
>>composition course enrollments. Lecturers would not be eligible for tenure,
>>but they would be eligible to receive the college's benefits--health
>>insurance, retirement, professional development. THE MA degree would be
>>required, with salaries ranging from low twenties to a maximum of
>>midthirties for a 10-month appointment. They would also be required to
>>report to the campus for a "regular" 40-hour week like other Professional
>>staff on our campus. In addition to the extraordinarily heavy teaching
>>load, they would be responsible for academic advising of first-year
>>students, tutoring, attending English department meetings, etc.
>>
>>Is this proposal an improvement over our current status?
>>
>>
>>Jane Frick      SS/C 208 C Missouri Western State College St. Joseph, MO 64507
>>TEL. (816) 271-4315  FAX (816) 271-4543
>>
>>
>>
>>
>>Jane Frick      SS/C 208 C Missouri Western State College St. Joseph, MO 64507
>>TEL. (816) 271-4315  FAX (816) 271-4543
>
>Rita Malenczyk
>Writing Program Director
>English Department
>Eastern Connecticut State University
>Willimantic, CT 06226
>MALENCZYKR@ECSUC.CTSTATEU.EDU
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Tue, 20 Feb 1996 15:48:37 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Nick Tingle <tingle@HUMANITAS.UCSB.EDU>
Subject:      Re: A dilemma
 
Dear Jane:  boy, you have some work cut out for you.
 
As someone said earlier, a good deal depends on local conditions.  If I were
you I would go to the campus labor relations person--if you have such a
person--and find out EXACTLY what the designation Professional Staff means.
Who ultimately controls and sets employment conditions for such people and
what are the conditions of that employment, for renewal especially.  In some
situations, "staff" may have in some respects more job security than
"lecturers."
 
Also, I would try to negotiate.  The forty hour time-clock work week seems
to me onerous; most folks get into the academic life in part to enjoy the
pretense at least of flexible hours.  Also, burn out will come, I think, not
from the nine classes per year (I'm a lecturer in the UC system and we do
eight per year) but from those added on administrative tasks.  Perhaps, from
the very beginning, you could assert that certain administrative tasks
should equal one class of course relief.
 
Just more to think about.
 
Nick Tingle
 
At 01:12 PM 2/20/96 -0600, you wrote:
>I am seeking information and rationale for responding to a proposal under
>consideration at my institution.
>
>Proposal: Eliminate 12-15 part-time composition staff (paid $1500 per
>3-credit course-2 course maximum) and replace same with three full-time
>"lecturers". The "proposed" job description for the lecturer
>positions--teach 27 hours of composition/year--4 writing courses one
>semester/5 writing courses the other! These teachers would staff about a
>third of the college's developmental, and regular first-year composition
>courses. The remaining composition courses would be taught by tenure-track
>English faculty and part-time faculty.
>
>Lecturers would be granted 10-month PROFESSIONAL STAFF status rather than
>FACULTY status. Their positions would be subject to renewal, contingent on
>composition course enrollments. Lecturers would not be eligible for tenure,
>but they would be eligible to receive the college's benefits--health
>insurance, retirement, professional development. THE MA degree would be
>required, with salaries ranging from low twenties to a maximum of
>midthirties for a 10-month appointment. They would also be required to
>report to the campus for a "regular" 40-hour week like other Professional
>staff on our campus. In addition to the extraordinarily heavy teaching
>load, they would be responsible for academic advising of first-year
>students, tutoring, attending English department meetings, etc.
>
>Is this proposal an improvement over our current status?
>
>
>Jane Frick      SS/C 208 C Missouri Western State College St. Joseph, MO 64507
>TEL. (816) 271-4315  FAX (816) 271-4543
>
>
>
>
>Jane Frick      SS/C 208 C Missouri Western State College St. Joseph, MO 64507
>TEL. (816) 271-4315  FAX (816) 271-4543
>
>
=========================================================================
Date:         Tue, 20 Feb 1996 16:32:41 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: A dilemma
In-Reply-To:  <WPA-L%96022012072729@ASUVM.INRE.ASU.EDU> from "Jane Frick" at
              Feb 20, 96 01:12:42 pm
 
Jane, it looks to me like moving your writing program from the frying pan
into the fire.  While it's bad enough to rely on exploited p/t staff,
it's far worse to create a new class of second-class citizens on staff to
teach writing.  It demeans them and the field to act as if writing need
not be taught by faculty, but is a staff function like housekeeping in a
dorm.  The only logic behind such a move, aside from the economic one,
is that writing is not conceived as a college-level activity.  That is
like agreeing that women's place is in the home, or that homosexuality is
a sin--a wicked abasement of dignity.  In short, I would do all I could
to defeat such a move and to combat the insulting theory that lies behind
it.  --Ed White
=========================================================================
Date:         Tue, 20 Feb 1996 16:33:25 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: A dilemma
In-Reply-To:  <199602210032.QAA21448@wiley.csusb.edu>
 
Well I have kept silent but I have to chime in now.
In law schools, we have been up against this very problem for quite some
time.
Years ago, most writing was taught either by upper class law students or
by adjuncts (if it was taught at all).  Now, most law schools have
full-time, non-tenure-track legal writing instructors.
 
They are, indeed, permanent second-class citizens.
They are paid only a fraction of what tenure-track and tenured doctrinal
faculty are paid.
It does, indeed, foster morale problems.
They are at some schools very overworked indeed, since they are usually
expected to teach three or four times the number of students that each
adjunct would have handled.
 
Morale seems to be worst at schools, like my own, where the legal writing
professionals do not even have job security.  They must leave after their
one-year contracts have been renewed 3 times - 4 years and out.
I gather that, at schools allowing legal writing professionals to stay
indefinitely, they are less unhappy, though they still work very hard for
less money than other faculty.
 
Still, in terms of the field's progress, legal writing seems to have
gained more respect since its teachers are mainly full-time "somethings"
rather than only part-timers.
 
For one thing, they end up getting more of the school's resources
allocated to them.  They get to attend conferences, for example.  This
enables them to build more sense of professional identity and professional
(if not personal) self esteem.  This becomes empowering.  Sometimes a
writing professional is around so darmed long that the school actually
tenures him or her.
 
So - it sounds like the job would be hell;  but it might be an advance
for composition as a whole.
 
 
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
Legal Skills Professor and Program Director      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Tue, 20 Feb 1996, Edward White wrote:
 
> Jane, it looks to me like moving your writing program from the frying pan
> into the fire.  While it's bad enough to rely on exploited p/t staff,
> it's far worse to create a new class of second-class citizens on staff to
> teach writing.  It demeans them and the field to act as if writing need
> not be taught by faculty, but is a staff function like housekeeping in a
> dorm.  The only logic behind such a move, aside from the economic one,
> is that writing is not conceived as a college-level activity.  That is
> like agreeing that women's place is in the home, or that homosexuality is
> a sin--a wicked abasement of dignity.  In short, I would do all I could
> to defeat such a move and to combat the insulting theory that lies behind
> it.  --Ed White
>
=========================================================================
Date:         Tue, 20 Feb 1996 18:23:27 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: A dilemma
In-Reply-To:  note of 02/20/96 17:56
 
Where it is possible, we probably ought to hold out for tenure track lines for
composition faculty. But the realities of big public universities are such
that we could be holding out forever. ASU offers a couple hundred sections of
composition every semester, and if all were to be taught by tenure line
faculty teaching the same load as other tenure line faculty, we would have to
hire 100 new tenure line faculty to do the job. Won't happen. Simply won't
happen. If we want to have a composition requirement of some sort (and that is
an explorable proposition, as we know), then it will probably be served by a
complex mix of faculty--tenure line, lecturers/instuctors, adjuncts, TAs. I
may have netioned this before, but it is instructive to watch our colleagues
in Speech-Communication departments simply refuse to respond to institutional
requests to establish a required speech course. They see their future in us
and decline the challenge.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Tue, 20 Feb 1996 20:11:05 U
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SchangB <SchangB@MAC.RIPON.EDU>
Subject:      Article
 
I'm trying to find an article by, I believe, David Bartholomae.  I think it's
called "Inventing the University."  At any rate, it had to do with how
students have to shift their understanding of reading and writing as they
move from discipline to discipline.  If anyone knows where to locate this
piece, I'd appreciate the lead.
=========================================================================
Date:         Tue, 20 Feb 1996 22:18:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kim Brian Lovejoy <klovejoy@INDYVAX.IUPUI.EDU>
Subject:      Re: Article
In-Reply-To:  <WPA-L%96022019102604@ASUVM.INRE.ASU.EDU>
 
You'll find Bartholomae's "Inventing the University" in When a Writer
Can't Write: Studies in Writer's Block and Other Composing Process
Problems, edited by Mike Rose (NY: Guilford, 1985).  Pp. 134-67.
 
On Tue, 20 Feb 1996, SchangB wrote:
 
> I'm trying to find an article by, I believe, David Bartholomae.  I think it's
> called "Inventing the University."  At any rate, it had to do with how
> students have to shift their understanding of reading and writing as they
> move from discipline to discipline.  If anyone knows where to locate this
> piece, I'd appreciate the lead.
>
=========================================================================
Date:         Tue, 20 Feb 1996 22:01:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Grammar & TAs
In-Reply-To:  <199602152159.VAA28964@etsuodt.etsu.edu>
 
Regarding a couple of Dick Fulkerson's points on the Christensen &
combining sentences.
 
C. cites the cumulative sentence as characteristic of good modern
prose--evidence of Hemingway et al.  Therefore, we should encourage
that kind of writing (maybe by the combining sentence strategy).
When we think of what kind of writing we should encourage, we should
also look at models of the kind of writing that we see in business
& professional writing--where, I suspect, the cumulative sentence
would raise a few eyebrows.
 
I also remember reading, when the combining sentence research
first came out (yes, like a few of the rest of you, I was unfortunately
around then), that O'Hare's research was a wee bit suspect.  Mellon's,
which made less dramatic claims (and was, as I remember, ambiguous about
the effects of combining sentence pedagogy) was more respected.
 
There was some research demonstrating that c.s. trained students
weren't all that capable of fitting complex and simple sentences to
complex & simple needs.  And more that showed the c.s. effects wore
off like certain drugs.
 
In the high school where I taught (and we were generally conscientious
teachers) used them for a while (adapted from Strong's book), but the
impulse to use them as keep-'em-busy sheets was too overwhelming.
 
After a while, we went back to having the students write & read
each other's writing.
 
Irv
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 21 Feb 1996 04:42:03 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Article
 
At 08:11 PM 2/20/96 U, you wrote:
>I'm trying to find an article by, I believe, David Bartholomae.  I think it's
>called "Inventing the University."  At any rate, it had to do with how
>students have to shift their understanding of reading and writing as they
>move from discipline to discipline.  If anyone knows where to locate this
>piece, I'd appreciate the lead.
Bartholomae's well-known essay appeared in _When a Writer Can't Write_
edited by Mike Rose.  Guilford Press.  1985.
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Wed, 21 Feb 1996 05:04:33 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Sentence Combining and Christensen
 
Allene Cooper and Irv Peckham make good points about sentence combining.
Like Irv, I too have been around since the "original" research was done.
But as I understand the research history, O'Hare's study was generally well
regarded.  And it was a direct response to Mellon, even down to mimicking
the title, but stressing the difference that Mellon used formal study of
transformational grammar and O'Hare did it without the grammatical study.
 
The research on whether the results "lasted" is mixed.  In the Miami U
research, the non-experimental students caught up with the experimental
(sentence-combining) students after 28 months.  The sentence-combining
didn't "wear off," but other forces (maturation, reading, writing in
non-English classes, whatever) led the other students to achieve the same
levels of sophistication,--about two years later.
 
Ironically, sentence combining is about the only one of our procedures for
which we can even talk of whether effects "last" since when we discuss "peer
group work" or "freewriting" we lack persuasive empirical evidence that
there are even short-term effects. (I suspect some specialists in this group
may want to challenge that and direct me to some studies I'm unaware of.)  I
know that when I get my own fall students back in the spring (on occasion),
it seems clear that not even the notion of what a thesis is lasts very well.
When I teach Advanced Composition, I perceive little evidence that these
students--English majors all--ever had a full year of college writing.
 
And yes, as Allene says, sentence-combining does take up a good deal of
class time.  But, then, how many techniques of which we are reasonably
confident don't take up a good deal of class time?  Peer-group work
certainly requires a lot of class time.  Practice on serious invention
strategies does also.
 
BTW, it's interesting that we have mixed Christensen and Sentence Combining
together.  To Christensen, Sentence Combining was anathema.  It taught
students how to produce just the wrong sort of complex sentence.  (And of
course it really wasn't used to generate details.)
 
Finally, I don't want to mislead anyone.  I'm not interested in reviving
sentence combining.  I don't use it either.  But its lack of use seems to me
to say some interesting things about our field and our attitude toward
"knowledge."  I'll bet there is a lot more teaching of formal grammar in
composition today than there is sentence combining without formal grammar
instruction, even though the research traditions on the two are about as
clear, consistent, and convincing as it's possible for empirical work to be.
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Wed, 21 Feb 1996 07:42:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Re: Sentence Combining and Christensen
 
I was going to stay out of this debate--always pressing matters more
locally--but I have a sort of pet theory about the Comp business that
applies here. To wit: much of the "competition" concerning pedagogies
in the field and its classrooms are the essentially artificial product of
institutional time constraints. I have used not only these approaches to
teaching syntax, but others--Lanham, Williams, some stuff that I learned
at Carl Klaus' knee (alliterative if you'll grant me ka-nee)--in various
settings, and with good results. Heck, flat out imitation/parody can be good;
as Lanham argues in various places, lots of writing would benefit (a
term always in need of defining, we all acknowledge) from attention to
sentence architecture.
 
The reason we end up debating their merits so fiercely, and in such mustually
(mutually) exclusive ways is that we imagine ourselves parcelling out
15 - 30 weeks of 3hr/wk instructional time--what, 45 hours in class per
term? Maybe another 90 outside? Under those circumstances, invention seems
more important than arrangement, or editing than revising, or whatever. But
the "choices" are actually false--a function of the system's demands, not the
learner's needs.
 
Steve North
=========================================================================
Date:         Wed, 21 Feb 1996 07:59:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Russ Larson <ENG_LARSON@EMUVAX.EMICH.EDU>
Subject:      legal writing at the u. of mich.
 
From:   SMTP%"aaron@m-net.arbornet.org" 20-FEB-1996 22:41:36.53
To:     ENG_LARSON
CC:
Subj:   UM's Legal Writing Program
 
Return-Path: <aaron@m-net.arbornet.org>
Received: from m-net148.arbornet.org by laurel.emich.edu with SMTP;
          Tue, 20 Feb 1996 22:41:35 -0500 (EST)
Received: by m-net148.arbornet.org (Smail3.1.29.1 #4)
        id m0tp5Rr-0009PwC; Tue, 20 Feb 96 22:42 WET
Message-Id: <m0tp5Rr-0009PwC@m-net148.arbornet.org>
Date: Tue, 20 Feb 96 22:42 WET
From: aaron@m-net.arbornet.org (Aaron Larson)
To: eng_larson@emuvax.emich.edu
Subject: UM's Legal Writing Program
 
When I was at UM, their legal writing program was taught by students.
They have completely revised their program and are now hiring a set of
legal writing instructors -- most of whom will be graduates with only
a clerkship behind them -- on one-year contracts, as described in that
response to your list.  It is progress, but it isn't much.
=========================================================================
Date:         Wed, 21 Feb 1996 07:06:53 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: Article
 
In case you can't locate the Rose book (which I've just learned is out of
print), it's also been reprinted in Mayfield's new Comp Theory reader,
COmposition in Four Keys, eds. Wiley, Gleason and Phelps.
 
 
 
 
>You'll find Bartholomae's "Inventing the University" in When a Writer
>Can't Write: Studies in Writer's Block and Other Composing Process
>Problems, edited by Mike Rose (NY: Guilford, 1985).  Pp. 134-67.
>
>On Tue, 20 Feb 1996, SchangB wrote:
>
>> I'm trying to find an article by, I believe, David Bartholomae.  I think it's
>> called "Inventing the University."  At any rate, it had to do with how
>> students have to shift their understanding of reading and writing as they
>> move from discipline to discipline.  If anyone knows where to locate this
>> piece, I'd appreciate the lead.
>>
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Wed, 21 Feb 1996 08:41:49 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: a dilemma
 
Some small factors make us see things so differently.  Remember the
string about adjunct workload?  I didn't save the full set of
messages, but I seem to recall adjuncts having the same teaching load
as this proposal would impose on full-time teachers, but the adjuncts
had to put together a package of teaching at several schools and
received no benefits and no job security, with inadequate pay.
 
Most law school writing program directors with adjunct-based programs
would prefer full-time teachers, although a minority would not.  Our
field has progressed in status and recognition only because full-time
teachers have become the norm.  Granted, our adjuncts are usually
practicing lawyers with a full-time job who receive a pittance
to teach and don't depend on the teaching position to make a living.
Having full-time faculty makes all the difference in the way the
writing courses are viewed by law students and law faculty.  I just
convinced another school to change from an adjunct-based program to
one using full-time teachers; despite the competence of the adjuncts,
they're just not career writing teachers.  Perhaps you have adjuncts
who are writing teachers but who can't get "real" jobs -- which isn't
our situation, as I said above.
 
What kind of workload are you talking about?  A full-time legal
writing teacher with about 30-45 students probably reviews over
3,000 pages per year and spends at least 100 hours in scheduled
student conferences.  Or do you not calculate workload by any
objective measure?  ** I'd like to hear about this from anyone on the
list, actually, as I'm editing conference proceedings where legal
writing directors discussed workload norms.**
 
Or is the solution to your dilemma hiring two more full-time teachers?
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
 
email: <jlevine@mercury.uark.edu>
telephone:(501) 575-7643
fax: (501) 575-2053
=========================================================================
Date:         Wed, 21 Feb 1996 07:07:05 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: Article
In-Reply-To:  <WPA-L%96022019102604@ASUVM.INRE.ASU.EDU>
 
"Invneting the University" has been anthologized several times.  One
version was in the Journal of Basic Writing.  A longer version was
published in Mike Rose's _When a Writer Can't Write_ .  Rose also
republished the essay in his co-edited anthology _Perspectives on Literacy_.
Myself and two co-editors have alos just published it in an anthology
called _Composition in FOur Keys_ (Mayfield Press).
 
Mark Wiley
=========================================================================
Date:         Wed, 21 Feb 1996 08:29:07 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Sentence Combining and Christensen
In-Reply-To:  note of 02/20/96 22:06
 
Dick Fulkerson's note reminds us that one of the purposes of writing courses
in to ACCELERATE students' acquisition of the ability to write. And SC seemed
to contribute something to that project. It is likely that students will
acquire a larger syntactic inventory through reading increasing sophisticated
prose (not necessarily one another's), engaging in conversation with
sophisticated speakers of the langauge, and so on. SC tried, with some
success, to capture and focus this process. Signalled SC forced students to
work directly with complex sentence patterns in a systematic way, whereas in
reading they might hit those patterns only by accident of what they are
reading. I suspect that we have abandoned SC--partly for the reasons
mentioned--but also for the same reason that people continue to teach
grammar--our great faith in conscious cognitive strategies (despite evidence
to the contrary) for learning. This attitude has kept second language
instruction in the middle ages.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 21 Feb 1996 10:14:45 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: a dilemma
 
Has anybody suggested that you might just ask the lecturers/adjuncts who
would be affected to share their thoughts?  It's helpful to discuss these
issues abstractly, but every writing program (and certainly every person and
his/her particular job) is local and individual.
 
Joan Hawthorne
Univ of North Dakota
=========================================================================
Date:         Wed, 21 Feb 1996 11:11:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Don Bushman <BUSHMAND@UNCWIL.EDU>
Subject:      MA & MFA TA's
 
I'm wondering whether anyone else out there has a program similar to
the one at my school.  I'm stepping into the WPA position here next year where we
already have a small MA program and a half a dozen TA's teaching comp in any given
semester.  Starting in the fall, though, we will have an MFA program and another half a
dozen TA's.
 
During the first year of their program TA's have traditionally assisted faculty in
composition classes and tutored in the writing center.  They take a comp theory class in
the spring of their first year and start teaching comp in the fall of their second year.
 
Of schools with MFA programs within English departments, what sort of classes do your
MFA students teach beyond first-year comp?  We have a popular sequence of undergrad
creative writing classes, so the thinking is that the MFA students might teach those
eventually, at least the first in the sequence.  If they do should they have any extra
training beyond that they'll get before entering the composition classroom?
 
I guess I'm really wondering if there are any pitfalls I should anticipate with this
situation.  The potential for factionalism among TA's in the different programs?  Ways
of assuring a smooth fit between the concerns of the comp program and the concerns of
the creative writing program?  Any words of wisdom would be appreciated.
 
Don Bushman
Univ. of North Carolina at Wilmington
=========================================================================
Date:         Wed, 21 Feb 1996 08:38:48 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Lasting Effects of Comp
In-Reply-To:  <WPA-L%96022108291028@ASUVM.INRE.ASU.EDU> from "David E. Schwalm"
              at Feb 21, 96 08:29:07 am
 
Something Dick mentioned in his comments on sentence combining strikes me
as central: what really lasts in what we do? Anything at all? My sense,
after 35 years of comp teaching, is that techniques, whatever they may
be, rarely have long-term results.  But if we can change students' sense
of what writing IS, make them feel they are or can be capable writers,
enrich their lives with some powerful reading, they come back years later
to tell us we mattered.  --Ed White
=========================================================================
Date:         Wed, 21 Feb 1996 11:42:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill <WPROVOST@UGA.CC.UGA.EDU>
Subject:      Re: Lasting Effects of Comp
In-Reply-To:  Message of Wed, 21 Feb 1996 08:38:48 -0800 from
              <ewhite@WILEY.CSUSB.EDU>
 
On Wed, 21 Feb 1996 08:38:48 -0800 Edward White said: Something Dick
>mentioned in his comments on sentence combining strikes me as central:
>what really lasts in what we do? Anything at all? My sense, after 35
>years of comp teaching, is that techniques, whatever they may be,
>rarely have long-term results. But if we can change students' sense of
>what writing IS, make them feel they are or can be capable writers,
>enrich their lives with some powerful reading, they come back years
>later to tell us we mattered. --Ed White
 
 
Or even more basically, maybe just impinge once or twice on their
consciousnesses the ideas:
 
1. Language is something that can itself be thought about; and
 
2. It can be fun or at least mildly amusing to do so from time to time.
 
Bill Provost, Director of Freshman English
University of Georgia
=========================================================================
Date:         Wed, 21 Feb 1996 12:06:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ben Reynolds <ewt2@[128.220.2.5]>
Subject:      Re: Lasting Effects of Comp
 
I disagree, Ed.
Technique in writing doesn't necessarily fade. The ability to name the
technique you're using fades, and probably with it the ability to name the
place where or person from whom you learned the technique.
 
However, temper my Faith w/ the advice that you use it or lose it.
 
In message Wed, 21 Feb 1996 11:38:48 -0500,
  Edward White <ewhite@WILEY.CSUSB.EDU>  writes:
 
> Something Dick mentioned in his comments on sentence combining strikes me
> as central: what really lasts in what we do? Anything at all? My sense,
> after 35 years of comp teaching, is that techniques, whatever they may
> be, rarely have long-term results.  But if we can change students' sense
> of what writing IS, make them feel they are or can be capable writers,
> enrich their lives with some powerful reading, they come back years later
> to tell us we mattered.  --Ed White
>
 
Ben Reynolds                       Ben.Reynolds@Jhu.edu
Coordinator, Academic Programs     http://jhunix.hcf.jhu.edu/~ewt2/
Center for Talented Youth (CTY)    Voice: (410) 516-0161
Institute for the Academic Advancement of Youth (IAAY)
The Johns Hopkins University       Fax:   (410) 516-0804
3400 North Charles Street          Baltimore, MD 21218 USA
 
What's IAAY?! See --> http://www.jhu.edu/~gifted/announce.html
=========================================================================
Date:         Wed, 21 Feb 1996 10:27:44 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Lasting Effects of Comp
In-Reply-To:  note of 02/21/96 10:08
 
I'm curious. Once a syntactic schema is in your head, are you likely to lose
it (the schema)? Is this the old competence/performance gap? When I am writing
and revising and ransacking my remaining cells for syntactic alternatives, some
alternatives seems to pop up before others, but I've got a couple of doozies
in there derived from years of reading Pope's couplets and Johnson's prose.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 21 Feb 1996 12:43:42 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Ziff <linziff@JHUVMS.HCF.JHU.EDU>
Subject:      Re: Lasting Effects of Comp
In-Reply-To:  <199602211638.IAA20167@wiley.csusb.edu>
 
Ed:  Here, here,  what we need is confidence.  and a lot of good books.
I'm convinced your "enrich their lives with some powerful reading" is the
only way to go.  It also leaks over into their writing when they're not
looking.  But we're looking.  --Linda Ziff
 
On Wed, 21 Feb 1996, Edward White wrote:
 
> Something Dick mentioned in his comments on sentence combining strikes me
> as central: what really lasts in what we do? Anything at all? My sense,
> after 35 years of comp teaching, is that techniques, whatever they may
> be, rarely have long-term results.  But if we can change students' sense
> of what writing IS, make them feel they are or can be capable writers,
> enrich their lives with some powerful reading, they come back years later
> to tell us we mattered.  --Ed White
>
=========================================================================
Date:         Wed, 21 Feb 1996 11:18:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: A dilemma
In-Reply-To:  <WPA-L%96022012072729@ASUVM.INRE.ASU.EDU>
 
Let me play devil's advocate a little bit here.  The issues are
especially interesting to me because we have the same ones; we have a
current Dept.  committee (called "the exploitation committee" invidiously
enough) which is looking into the ways we can improve the lot of our
part-tie adjunct composition (and one or two other) faculty.  We tried in
past years to have some posts converted to full-time and were refused at
levels above the Dept.  We seem agreed not to give up, but can't agree
what to ask for.
If we simply create full-time equivalent positions for these people, some
lose what job they have; the others could arguably be asked to do the
following:
equivalent of a tenure faculty TEACHING load:  5 Comp classes per year
equivalent of a tenure faculty RESEARCH load:  5 Comp classes a year
equivalent of a tenre faculty SERVICE load:    2.5 Comp classes a year
 
that is, 12 courses one year and 13 the next.
This matches with the expectations of faculty: 40/40/20 load.
 
Clearly, asking anyone to teach 6 class a term is not only outside the
standards set by CCCC; it is outside the bounds of the imaginably
reasonable (though, there are in fact people who teach that many classes,
doing them at 2-3-4 different schools with no benefits etc).  But even if
we DID, these people would, at a rate of 12/13 x $1850 a course, which is
about the current rate, get $22,200 or $24,500 A YEAR.  This is far below
entry-level assistant prof.
 
But if these people are not to be asked to do research and service, which
they probably wouldn't be because they would be a "teaching track" and
will (based on who we have available now) not have doctorates and so
wouldn't be considered equivalent to tenure line faculty in
qualifications--what would the reasons be for arguing that they shouldn't
make up in teaching what they can't do in  R and S?  I suppose they could
do service--mentoring TAs, curric. devept, assessment design, etc., and
teach 10 courses a year.  It still sounds horrendous.  But when faculty
say, look, I have to teach 5 classes a year and be held to these strict
standards for research quality and productivity, why should these people
get off more lightly?  what answers can I/we offer?
 
Another point that needs to be made, is that some pqrt-time comp
instructors are part-time by choice, because of family and other
commitments, and would not want to become full-time whatever the [pay and
conditions.  these are NOT the uncommitted, they are often excellent
teachers and active colleagues: they just don't want full-time jobs.  So
creating all FT lines may not raise the quality level of a teaching body.
 
I think that this year WPA-L has been hitting all the tough issues that
aren't
going away.  this is really helpful.
Liz
 
Liz Hamp-Lyons
English Department
University of Colorado at Denver
Campus Box 175, P.O.Box 173364
Denver, Colorado 80217-3364
Voice: 303-556-2799
Fax:   303-556-2959
E-Mail lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Wed, 21 Feb 1996 13:46:50 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      writing and alzheimer's
X-To:         umcomp@maroon.tc.umn.edu, nshapiro@deans.umd.edu,
              crfarris@indiana.edu, djolliff@condor.depaul.edu,
              woodland@umich.edu, rhetnet-l@postoffice.cso.uiuc.edu
 
Today's NY Times reports on a study published in this month's Journal of
the AMA linking complexity of writing style to likelihood of getting
Alzheimer's disease later in life. The study looked at 1-page
autobiographical essays written 60 years ago by 93 young nuns who spent the
next 60 years in the same convent, and concluded that the ones who wrote
simply and with a low density of ideas were almost certain to get the
disease, while those exhibiting a complex style and a high idea density
remained disease-free well into their 80s.
 
I haven't seen the full JAMA study yet, but I can't wait.  It's the whole
Hemingway-Faulkner debate all over again.  Not to mention putting paid to
Simple and Direct.  All our years of trying to get students to say things
one at a time, and we've been preparing them for life in the home.  And
what about our own prognoses?  So far as I'm concerned, it's copy editors
be damned, I need a periodic sentence, and I need one fast.
 
Dennis
--
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 21 Feb 1996 14:38:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@SMTPGATE.MUC.EDU>
Subject:      Re: A dilemma -Reply
 
In response to Liz's post:
 
At the school I am at, a 4/4 load is normal (and at the community
college my wife is at, a 5/5 load is not uncommon).  While research
is not expected (although it's encouraged), MUCH service is
expected--committees, curricular development, assessment, advising,
etc.  Might I suggest that the paradigm of 40/40/20 is not
necessarily universial, and that a teaching track might make some nod
or acknowledge somehow the demands placed upon teachers of
composition.
I realize that Liz is playing devil's advocate, and so, to an extent,
am I--having just come from a research school, I know that different
tracks, or competing paradigms are difficult to sell to the larger
community.
 
Kelly Fisher Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
216.823.3153
lowekf@muc.edu
"Jesus!  Where will it end?  How low do you have to stoop in this
country to be president?"  Dr. Hunter S. Thompson.
=========================================================================
Date:         Wed, 21 Feb 1996 20:17:36 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Re: Sentence Combining and Christensen
 
Good point Steve.  Systemically, sentence-combining (etc), ought to fit
better into a public school classroom with five days a week, times 30 or so
weeks.  But I suppose high school teachers would point out similar
constraints on them, including the stress on literature.
 
Since I feel the pressure to teach invention techniques, some principles of
argument connecting to various sorts of thesis statements, some critical
reading skills, I almost never seem to have even a day of the semester to
discuss anything stylistic.
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
=========================================================================
Date:         Wed, 21 Feb 1996 13:23:26 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Sentence Combining and Christensen
In-Reply-To:  note of 02/21/96 13:19
 
Has anybody considered trying sentence combining on-line? This has some real
potential.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 21 Feb 1996 13:30:55 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
Subject:      writing and alzheimer's
In-Reply-To:  note of 02/21/96 12:47
 
Some time ago, I read an article in *Life* about those nuns Dennis mentions
who have willed their brains to science.  The article claimed that nuns who
had interesting jobs (as opposed to sweeping up the convent, etc.) and
varied interests were less likely to get alzheimer's and also recovered from
strokes faster.  The  phenomenon was explained by saying that the more
connections (I forget the scientific term) between nodes in the brain, the
better the brain functions and recovers.  More connections (sorry about
my limited vocabulary) are created by thinking.  The article recommended
that different kinds of thinking also increased the connective tissues.
So they recommended we continuously learn to do and think in new ways.  If
we read literature all our lives, we should do something physically and
strategically challenging, like tennis.  If we usually like science, we
should learn to mosh dance (ok that last one was mine).  Anyway, perhaps
writing simple sentences on an early autobiogrphy reflects a lack
of interesting experiences rather than simplistic thought patterns.
Experience Hemmingway didn't lack.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Wed, 21 Feb 1996 15:39:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Todd Taylor (ENG)" <taylor@CHUMA.CAS.USF.EDU>
Subject:      CFP: Instructional Notes
In-Reply-To:  <v01520d02ad4fac35d959@[198.116.46.17]>
 
   * * *  please distribute widely; sorry for x-postings  * * *
 
*Teaching English in the Two-Year College* (TETYC) is planning a special
issue on technology and the two-year college for October of 1996.  As
guest editor of that special issue, I'm looking for submissions to the
regular columns "Instructional Notes" and "What Works for Me."
 
If you are interested in submitting for publication a favorite, unique,
and/or effective activity for computer-mediated classrooms, you send them
directly to me off list (addresses and numbers below).  E-mail submissions
are preferred.
 
Submitted notes must be original work and should be no more than 300
words.  Notes should also briefly connect to contemporary
theories/principles of effective pedagogy.  Deadline for Instructional
Notes: March 15, 1996.
 
We are, of course, also seeking submissions for full-length articles (see
additional CFP below).
 
* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *
 
e-mail Instructional Notes directly to:
 
taylor@chuma.cas.usf.edu
 
or contact:
 
Todd Taylor
Department of English, CPR 358
University of South Florida
Tampa, FL 33620
(813)974.0782
 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
 
                  * * *  TETYC General CFP  * * *
 
TEACHING ENGLlSH IN THE TWO-YEAR COLLEGE is planning a special issue for
October 1996 on technology and the two-year college.
 
Manuscripts are sought on all facets of the subject from successful use of
new technologies in the classroom to the problems of funding and access.
Research that specifically explores how technology complicates and/or
enhances the particular contexts of two-year colleges will be especially
appropriate for this issue.
 
Essays can address but are not limited to computerized instruction in all
areas of writing, (especially creative writing and technical writing),
computer use in literature classes; technology and basic writers or ESL
students; CD-ROM technology; uses of the Internet; the cultural politics
of technologizing the classroom; issues of teacher training; distance
learning; e-mail and the two-year college; software design, development,
and evaluation; issues of authority in networked classrooms; design and
architecture for the technologized classroom; computer and writing program
administration and design; and the influence of word processing on student
writing.
 
Submissions are also sought on the theme for regular journal features such
as What Works for Me and reviews of books as well as software.
 
Inquiries about possible subjects should be addressed to the guest editor:
 
Todd Taylor
Department of English, CPR 358
4202 East Fowler Ave.
University of South Florida
Tampa, FL 33620-5550
 
e-mail: taylor@chuma.cas.usf.edu
FAX:    813.974.2270
Phone:  813.974.0782
 
Completed manuscripts should range from 8 to 15 typed, double-spaced pages
(2000-3750 words) and follow the documentation style of the _MLA Handbook_
(1995) to include a works-cited list in MLA style at the end of the
article.  Use end notes not footnotes.  Authors should use a large font
size, dark ink, and ample margins to provide an easily readable article.
When accepted and any revisions completed, information on disk submission
will be provided.  Initially, authors should submit an original and two
photocopies of their manuscripts.  Please include unaddressed manila
envelopes with sufficient unattached first-class postage (stamps only) for
mailing to two reviewers.  The author's name should be included on the
cover letter only along with address, work, home, and fax numbers and an
e-mail address.  This letter must include a statement that the article has
not been published or submitted elsewhere.
 
Completed manuscripts must be mailed by MARCH 1, 1996 to:
 
TETYC
P. O. Box
250 Brewton, AL 36427
 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
 
An additional copy of this CFP is available (when the server is working)
at:
 
           http://www.cas.usf.edu/JAC/tetyc.html
 
Slightly more detailed submission information is available at:
 
           http://www.cas.usf.edu/JAC/tetyc2.html
=========================================================================
Date:         Wed, 21 Feb 1996 16:32:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: writing and alzheimer's
In-Reply-To:  <199602211945.AA15537@ux1.cso.uiuc.edu>
 
The study in the NYT did not find a causal link between the writing
and the disease; instead it found that the writing was predictive.
There is one point the researchers did not report in the NYT
article--that the writing was autobiographical, and that Alzheomer's
is a disease in which one loses one's biography.  Perhaps the poorly
elaborated biographies of the future victims are a sign they are
already losing their biographies.
 
 
Last week the NYT reported that psychoanalytic approaches to
obsessive/compulsive disorder can affect physiological changes in the
analysand's brain.  If we tie these two studies together (which we can
because we're English teachers and not scientists), then perhaps we
can predict that teaching students to create elaborate and highly
embedded sentences will protect them from Alzheimer's.  We'd have to
take 60-80 years to prove it, however.
 
Finally, the NYT article said the researchers wish they could find
caches of essays by college students from the early part of the
century to explore the connection more completely.  Isn't Robert
Connors overseeing an archive of this type of material?
 
 
On Wed, 21 Feb 1996 debaron@UIUC.EDU wrote:
 
> Today's NY Times reports on a study published in this month's Journal of
> the AMA linking complexity of writing style to likelihood of getting
> Alzheimer's disease later in life. The study looked at 1-page
> autobiographical essays written 60 years ago by 93 young nuns who spent the
> next 60 years in the same convent, and concluded that the ones who wrote
> simply and with a low density of ideas were almost certain to get the
> disease, while those exhibiting a complex style and a high idea density
> remained disease-free well into their 80s.
>
> I haven't seen the full JAMA study yet, but I can't wait.  It's the whole
> Hemingway-Faulkner debate all over again.  Not to mention putting paid to
> Simple and Direct.  All our years of trying to get students to say things
> one at a time, and we've been preparing them for life in the home.  And
> what about our own prognoses?  So far as I'm concerned, it's copy editors
> be damned, I need a periodic sentence, and I need one fast.
>
> Dennis
> --
>
> Dennis Baron                                           debaron@uiuc.edu
>
> Department of English                         office: 217-333-2392
> University of Illinois                                fax: 217-333-4321
> 608 South Wright Street                       home: 217-384-1683
> Urbana, Illinois 61801
>
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Wed, 21 Feb 1996 16:39:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Sentence Combining and Christensen
 
>Has anybody considered trying sentence combining on-line? This has some real
>potential.
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
 
Do you mean like this:
Has anybody consedered trying sentence combining on-line, an activity which
has real potential?
=========================================================================
Date:         Wed, 21 Feb 1996 17:27:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Retaining grammar knowledge
 
>I know that when I get my own fall students back in the spring (on
occasion),
>it seems clear that not even the notion of what a thesis is lasts very well.
>When I teach Advanced Composition, I perceive little evidence that these
>students--English majors all--ever had a full year of college writing.
 
The language of grammar is like a foreign language - if you don't use it, you
lose most of it and retain vestiges.  Students do not study and restudy and
use grammatical analysis.
 
How much grammar and syntax do I know?  Lots, probably.  But how much of it
do I know by formal rules with obscure names?  A lot less.  I remember some
parts of speech, e.g., whatsits (nouns and pronouns), actions (verbs),
conjunctions, prepositions, articles, modifiers (adjectives and adverbs).
 Oh, I know there are a bunch more parts of speech, but who cares?  And I use
the stuff daily.
 
But I generally write with proper grammar, usage, syntax, diction, structure,
and the rest of the mechanical bag, even without knowing what to call what I
am doing.  Two stories:  the plumber who returned to school and joyously
discovered he had been speaking prose all his life.  There was a marvelous
centipede who created and performed "the dance of a thousand legs."  Then one
day, some ignorant beetle, a critic by trade, asked, "How do you know which
one to move next."  She stopped.  And she never could dance again.
 
 
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
 
"It often only takes one person to resolve [a] conflict, or to prevent it
from occurring altogether."  Joel Edelman & Mary Beth Crain in The Tao of
Negotiation
=========================================================================
Date:         Wed, 21 Feb 1996 19:18:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: writing and alzheimer's
In-Reply-To:  <WPA-L%96022113375117@ASUVM.INRE.ASU.EDU>
 
On Wed, 21 Feb 1996, Allene Cooper wrote:
 
> Some time ago, I read an article in *Life* about those nuns Dennis mentions
> who have willed their brains to science.  The article claimed that nuns who
> had interesting jobs (as opposed to sweeping up the convent, etc.) and
> varied interests were less likely to get alzheimer's and also recovered from
> strokes faster.  The  phenomenon was explained by saying that the more
> connections (I forget the scientific term) between nodes in the brain, the
> better the brain functions and recovers.
 
This was the original hypothesis.  The story this morning said the
researchers were surprised to disover that the evidence disproved this
hypothesis.  They discovered that many of the rich bios were by people
with ultimately simple lives.  A further hypothesis that proved
incorrect was that continued study and intellectual stimulation would
prove a factor deciding against eventually contracting the disease.
 
The NYT article implied that the autobiography correlation was
practically an accidental discovery.  It seemed to me the researchers
were simply using the biographies as a way to anchor initial
intellectual growth and found a 90% correlation (in a double-blind set
up) between the style of writing and the eventual onset of the disease.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Wed, 21 Feb 1996 18:36:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dennis Baron <debaron@UIUC.EDU>
Subject:      Re: Sentence Combining and Christensen
 
And of course sentence combining might help ward off Alzheimer's.
 
Dennis
--
 
Dennis Baron                                       debaron@uiuc.edu
Department of English                     office: 217-333-2392
University of Illinois                           fax:  217-333-4321
608 S. Wright Street                         home: 217-384-1683
Urbana, IL 61801
=========================================================================
Date:         Wed, 21 Feb 1996 18:33:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: writing and alzheimer's
In-Reply-To:  <Pine.HPP.3.91.960221191230.4179A-100000@msuacad.morehead-st.edu>
 
Having read with interest the posts of Dennis, Allene, and Robert
regarding Alzheimer's, I expect you all to sort this out for me and let
me know what you find out! ( My mother suffers from the disease, and we
all suffer because she suffers...) I'll be too busy looking around for
today's Times......
 
Seriously, folks, I'd be most interested to hear if anyone else knows
anything else about all this.....
 
Deb
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Wed, 21 Feb 1996 22:42:59 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dennis Baron <debaron@UIUC.EDU>
Subject:      writing and alzheimer's
 
My further comments on the subject:
 
 
An article in this month's issue of the Journal of the American Medical
Association reports that high school graduates whose writing exhibits a low
degree of grammatical complexity together with a low "density of ideas"
stand a good chance of coming down with Alzheimer's disease later in life.
This striking conclusion is based on a study of one-page autobiographies
written by 93 nuns sixty years ago, as they were about to be received into
a convent.  Idea density is defined as the average number of ideas
expressed every 10 words.  Grammatical complexity is measured by the number
of clauses per sentence.  Almost all of the nuns who wrote simple sentences
expressing single ideas that day have since been diagnosed with
Alzheimer's, while those who packed their prose with thoughts and clauses
remained free of the disease.
        The researchers conducting this study expected to find that higher
education and continuing mental activity might serve to delay or even
prevent the onset of Alzheimer's disease.  Instead their results suggested
that writing was an early and accurate predictor of the illness, and
subsequent mental activity had no effect on its pathology.  Nuns who wrote
complex sentences at 18 and stopped school after college remained healthy
into their 80s, while nuns exhibiting simple sentences in their early
writing succumbed even though they subsequently went on to graduate school
and maintained a high degree of intellectual activity.  The researchers are
not sure whether writing style can predict who will come down with
Alzheimer's, or if it is a sign that the writer is already afflicted.
Plans are afoot to extend the study to the prose of college freshmen.
        Medical experts around the country have called the study elegant
and convincing.  If the nun autobiography study is confirmed by further
research on college students, if simplicity of style is actually a signal
that something has gone seriously wrong with the brain, then I and my
fellow English teachers will have much to answer for.  For the better part
of this century, we have been pushing the simple and direct approach to
writing,  urging writers to shorten their sentences, simplify their
diction, and ration their ideas.  Common advice to writers holds that ten
words per sentence is plenty, certainly no more than twelve or thirteen,
and please, just one idea in every sentence.  Indeed, many influential
writing textbooks dilute the dose of ideas even further, recommending no
more than one idea per paragraph.
        When I went to college, our writing teachers told us to write like
Hemingway.  He brought the ideals of journalistic prose style to fiction,
and we were to bring them to the essay.  We were to avoid Faulkner, whose
long, looping sentences were baggy, disreputable and, well, Southern.  In
those days the plain style ruled, or at least it got you an A.  Periodic
sentences, full of phrases and clauses, conjunctions leading everywhere and
nowhere, showed sloppy thinking and little chance of future success in
life.
        After college I became a writing teacher, and my colleagues and I
have played a part in transmitting the ideals of simplicity to new
generations.  All these years we were convinced that we were preparing
freshmen writers for the world, when in fact we may have been preparing
them for the nursing home.  Even worse, we may have opened ourselves up to
the threat of malpractice suits.
        How the public will react to the connection between prose style and
Alzheimer's remains to be seen.  Since it may not be possible to know
whether simple sentences are the result of teaching or disease, people may
take to long sentences with the same zeal that they have embraced fish oil,
Melatonin, and the beta carotenes.  We will sacrifice writing in the name
of health.  Our politicians are already producing enough words to ensure
that they will live forever, though they sometimes fall short on density of
ideas.  I've noticed that my own sentences have been getting short of words
lately, so I've tried to pump them up.  Sure the JAMA study needs to be
replicated.  Sure further research needs to be done.  In the mean time, I'm
not taking any chances.  I need to find me a compound, complex sentence,
and fast.
_______________
 
Dennis Baron                                       debaron@uiuc.edu
Department of English                     office: 217-333-2392
University of Illinois                           fax:  217-333-4321
608 S. Wright Street                         home: 217-384-1683
Urbana, IL 61801
=========================================================================
Date:         Thu, 22 Feb 1996 05:13:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: writing and alzheimer's
In-Reply-To:  <v02130500ad519352c9ff@[128.174.23.86]>
 
On Wed, 21 Feb 1996, Dennis Baron wrote:
 
> My further comments on the subject:
[...]
>   The researchers are
> not sure whether writing style can predict who will come down with
> Alzheimer's, or if it is a sign that the writer is already afflicted.
> Plans are afoot to extend the study to the prose of college freshmen.
>         Medical experts around the country have called the study elegant
> and convincing.  If the nun autobiography study is confirmed by further
> research on college students, if simplicity of style is actually a signal
> that something has gone seriously wrong with the brain, then I and my
> fellow English teachers will have much to answer for.  For the better part
> of this century, we have been pushing the simple and direct approach to
> writing,  urging writers to shorten their sentences, simplify their
> diction, and ration their ideas.
 
I don't think the researchers argued that simple writing was a cause
of the disease.  They did seem to point to it as an effect.  Research
in Europe of adolescents who have genetic markers for the disease,
showed that their brains already had the fibrous lesions associated
with the disease in older people.  Those researchers postulated that
the disease may develop slowly and only be trigerred in its final
stages by other factors--such as the natural loss of cells in the
brain with age or perhaps external factors such as diseases or
environmental pollutants.
 
But I'd be interested more in the idea that elaborate narrative of
self may be the key.  I'd be interested to see whether this effect can
be seen with writing that is less dependent on memory for one's own
life--whether we'd find it with research papers and other more
traditional themes.
 
I never tell my students to simplify by writing simple sentences.  I
do ask them to combine and create complex imbedded structures.  My
graduate students write literacy narratives.  I've been impressed by
how complexly imbedded their writing is.
 
Say,  who did the actual analysis?  Did the researchers work with
discourse analysts?
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
  "Guns don't kill people, movies do"  -Senator Robert "OKForMeToBeOnThe" Dole
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Thu, 22 Feb 1996 09:22:53 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Ziff <linziff@JHUVMS.HCF.JHU.EDU>
Subject:      Re: Sentence Combining and Alzheimer's
X-To:         Dennis Baron <debaron@UIUC.EDU>
In-Reply-To:  <v02130500ad515ca9f4a2@[128.174.23.113]>
 
Thanks Dennis.  But seriously which is worse Alzheimer's or sentence
combining?  We forget one, the other forgets us.  cheers, linda
 
On Wed, 21 Feb 1996, Dennis Baron wrote:
 
> And of course sentence combining might help ward off Alzheimer's.
>
> Dennis
> --
>
> Dennis Baron                                       debaron@uiuc.edu
> Department of English                     office: 217-333-2392
> University of Illinois                           fax:  217-333-4321
> 608 S. Wright Street                         home: 217-384-1683
> Urbana, IL 61801
>
=========================================================================
Date:         Thu, 22 Feb 1996 09:32:36 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Ziff <linziff@JHUVMS.HCF.JHU.EDU>
Subject:      Re: writing and alzheimer's
X-To:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
In-Reply-To:  <Pine.3.89.9602211827.A21945-0100000@ecom3.ecn.bgu.edu>
 
Deb have you read The 36 hour day?  Read it.  Also, it is true that guilt
plays a leading role in the way we react.  It's foolish to say it hurts
you more than your kmother, but in some way you are reacting allthe time
to this, and trying to live a normal productive life yourself.  But
whoever is in charge gets frazzled, needs some break every day, WITHOUJT
GUILT.  Linda Ziff, johns hopkins  linziff@jhuvms.hcf.jhu.edu
 
On Wed, 21 Feb 1996, Deborah Holdstein wrote:
 
> Having read with interest the posts of Dennis, Allene, and Robert
> regarding Alzheimer's, I expect you all to sort this out for me and let
> me know what you find out! ( My mother suffers from the disease, and we
> all suffer because she suffers...) I'll be too busy looking around for
> today's Times......
>
> Seriously, folks, I'd be most interested to hear if anyone else knows
> anything else about all this.....
>
> Deb
>
> Deborah H. Holdstein
> Governors State University
> University Park, Illinois 60466
> gas54r0@uxa.ecn.bgu.edu
>
=========================================================================
Date:         Thu, 22 Feb 1996 08:47:28 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: writing and alzheimer's
In-Reply-To:  <Pine.PMDF.3.91.960222092417.568411394B-100000@JHUVMS.HCF.JHU.EDU>
 
Thanks, Linda, for your post.  I'll certainly look for the book, and I'll
attempt to make a digest of it (of sorts) for my dad, who is my mom's
primary caregiver. Frankly, he's too frazzled, worried, etc., to read it
himself (no kidding).
 
Again, many thanks...
 
Deb
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Thu, 22 Feb 1996 09:50:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kelly Lowe <lowekf@SMTPGATE.MUC.EDU>
Subject:      MA & MFA TA's -Reply
 
Don (good to see your name here, I've lost touch);
 
My current school doesn't have a grad program, but you might want to
get in touch with people at our alma mater--ISU has a very strong
MFA/MA in creative writing, courtesy of Curt White, David Foster
Wallace and Lucia Getsi.  I'm not sure they let MA's teach creative
writing (although many of the DA's do).  The majority of the MA's, no
matter what track they were on,  taught freshman comp--some more
willingly than others, some with more ability than others.
 
Hope to see you in Milwaukee.  Norris Says hi!
 
Kelly Fisher Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
216.823.3153
lowekf@muc.edu
"Jesus!  Where will it end?  How low do you have to stoop in this
country to be president?"  Dr. Hunter S. Thompson.
=========================================================================
Date:         Thu, 22 Feb 1996 07:03:23 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Wiley <mwiley@CSULB.EDU>
Subject:      Re: Lasting Effects of Comp
In-Reply-To:  <WPA-L%96022110274578@ASUVM.INRE.ASU.EDU>
 
I have to chime in here, too, Ed.  If techniques have no lasting effects,
why does the five-paragraph format seem to persist in student writing?
The students don't often call it the five-paragraph theme; they call it
an essay, and they can produce them regularly.
 
Mark Wiley
=========================================================================
Date:         Thu, 22 Feb 1996 07:25:14 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: writing and alzheimer's
In-Reply-To:  <v02130500ad519352c9ff@[128.174.23.86]>
 
Long sentences;  short sentences - who cares?
More ideas per sentence?  Bring 'em on.
I'd love to get more pieces of writing containing ANY ideas per sentence.
 
There's a terrible problem with the results of this study, IMHO - writing
style was different back when those nuns wrote their autobiographies.  I
have seen examples of the "simple" writing and the "complex" writing -
all of it was clear, coherent writing, which is more than I can say for
most of the writing of entering law students (of course by the time I get
through with them that's a different matter [she says humbly]).
 
By the way, last week CNN had a special one-hour profile of Alzheimer's.
It was a shattering hour to watch.  My heart goes out to anyone reading
these messages who is living with this disease in the family.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
Legal Skills Professor and Program Director      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
=========================================================================
Date:         Thu, 22 Feb 1996 08:42:12 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      writing and alzheimer's
In-Reply-To:  note of 02/21/96 21:41
 
It's coming! SSD: Short Sentence Disorder. Or maybe LIDD: Low Idea Density
Disorder.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 22 Feb 1996 09:47:22 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      a dilemma -- reply
 
The Univ. of Michigan School of Law had a student-taught writing
program for many years.  Student dissatisfaction with the program
peaked when a new dean was hired, and the dean invested significant
amounts of his discretionary monies into a new writing program based
on full-time teachers.
 
There have been no curricular changes or faculty turf fights over the
program, and some of us in the field wonder about the commitment to
what's happening, but the faculty hired a director last year (she's a
friend of mine).  She was able to get the faculty to remove the
notion of contract caps from the instructor model, so the positions
aren't one year terminal appointments.  There will be an assistant
director and several full-time teachers.  They're hiring right now.
 
The ads call for what are fairly typical credentials, but they are
willing to hire people without teaching experience, out of judicial
clerkships.  That's probably a hold-over from the normal law school
hiring model, and may not last.  I don't hire those people if I
have other options, but it is a buyer's market now, and I have
been able to get experience people here.  I've found that directors
tend to hire people with less experience than they have, and I
wouldn't be surprised if the program ends up being staffed with a
somewhat experienced assistant director, some experienced teachers,
and mostly inexperienced teachers (a mix).
 
The director has four years' experience at another school as a
director (but no supervision was involved, it was a system in which
the regular tenured faculty were advised by the "coordinator," who
was on contract, about what to do to teach writing), plus one at
Michigan working with their students in the transition year.  The
director position is not tenure-track, but the school holds out the
possibility of job security via long-term contracts and perpetual
renewal.
 
This is a major change for the school, and the first elite law school
to invest such resources in a writing program.  We're all waiting to
see what happens, and keeping our fingers crossed.
 
Jan
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
 
email: <jlevine@mercury.uark.edu>
telephone:(501) 575-7643
fax: (501) 575-2053
=========================================================================
Date:         Thu, 22 Feb 1996 09:58:34 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      Re: writing and alzheimer's
 
Actually what they said was:
 
"...it is not known whether such neuropathologic changes might manifest in
early life and produce low linguistic ability in early life or whether low
linguistic ability in early life accelerates the development of the
neuropathologic lesions of Alzheimer's disease later in life....Regardless
of the mechanism, our findings indicate that low linguistic ability in
early life is a potent marker of both Alzheimer's disease risk and the
extent of Alheimer's disease lesions present at death." [532]
 
David A. Snowdon, et al. "Linguistic Ability in Early Life and Cognitive
Function and Alzheimer's Disease in Late Life: Findings from the Nun
Study." JAMA 275 (Feb. 21, 1996): 528-32"
 
-----
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Thu, 22 Feb 1996 12:25:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      Re: writing and alzheimer's
In-Reply-To:  <Pine.HPP.3.91.960221162403.9273A-100000@msuacad.morehead-st.edu>
 
I wish that our National Archives of Composition and Rhetoric collection
here at UNH *did* have some early student papers in it.  Right now we have
only a few papers from the 1890s and the rest are from the 1970s and
1980s.  The best collection of really old student essays I know of is in
the Harvard archives, though Gary Sloan from Louisiana Tech has a bunch of
papers from the 1940s and 1950s.
 
Bob Connors
=========================================================================
Date:         Thu, 22 Feb 1996 11:35:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Sentence Combining and Christensen
In-Reply-To:  <199602210504.FAA04478@etsuodt.etsu.edu>
 
Thanks for correcting my mis-memories, Dick.  I can't even begin to
remember where I read that critique of O'Hare's research.  I do remember
that when it came out, I was impressed enough to take a weeklong workshop
with him--genial person--and came back to push the rest of my department
(high school) into sentence combining activities (we constructed
truckloads of exercises based on Charles Cooper's classification of the
different structures).
 
I guess the real problem was just the worksheet aspect of it.  It was as
much a problem (or more?) of how we taught it than what it was--same can
of course be said of peer response.
 
Irv
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Thu, 22 Feb 1996 11:42:18 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Sentence Combining and Christensen
In-Reply-To:  <v02130500ad515ca9f4a2@[128.174.23.113]>
 
Some of those nuns were in my class.
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Thu, 22 Feb 1996 09:33:47 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "John C. Bean" <jbean@SEATTLEU.EDU>
Subject:      Re: writing and alzheimer's
In-Reply-To:  <Pine.3.89.9602211827.A21945-0100000@ecom3.ecn.bgu.edu>
 
Here in the English Department at Seattle U. we have been wondering how we
will handle the new ethical dilemma posed by the alzheimers/writing
research: Sooner or later one of our writing students is going to ask:
"Does my writing show that I am going to get alzheimers?"  (Or worse:
"Does my writing show that I already have early symptoms of alzheimers?"
     Some recent postings have suggested (I assume humorously/ironically)
that the research argues for a return to sentence-combining as a way to ward
off the disease.  Suddenly writing courses become alternative medicine.
I think this research poses very complex ethical issues for our
profession.  I'd sure like to here some views on this issue.  Thanks.
 John Bean
 Seattle University
 206-296-5421
=========================================================================
Date:         Thu, 22 Feb 1996 11:38:30 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.IDBSU.EDU>
Subject:      Re: writing and alzheimer's
In-Reply-To:  note of 02/22/96 11:11
 
In response to John Bean: No one has claimed, have they, that writing
simple sentences CAUSES the disease?  If there is a correlation, that
by the way should be verified with further research, we just as easily
could say that the disease CAUSES the simple sentences.  Furthermore,
somebody has asked: who did the analysis of the sentences?  How were
they judged.  I don't think we have any ethical decisions to make just
yet.... except for the decision to help students write understandable
prose.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Thu, 22 Feb 1996 11:51:17 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: writing and alzheimer's
In-Reply-To:  <v02130500ad519352c9ff@[128.174.23.86]>
 
Denis,
We can test this ("rather elegant") theory by looking at the frequency of
occurrence of Alzheimer's in the US versus the UK.  We Brits were always
taught that (1) complex ideas are good (2) complex ideas require complex
sentences: we don't separate out ideas that we perceive as tightly woven
together by such drastic punctuation as the period.  Thus, since we write
complexly early we should be statisticaly less likely to suffer from
Alzheimer's.
This would be of great personal interest to me, since my mother suffers
from Alzheimer's and it's a horrible, horrible disease.  (She too is
British, but left school at 14 as did all working class kids in the 30's and
never had much opportunity (need?) to write afterwards: so there's
another study; Alzheimer's crossed design with school-leaving age).  Noone
seems
sure if there is a hereditary element; but since I'm confident in the
obnoxious complexity of my teenaged writing and thinking I'd be
greatly reassured if I could trust this research.
best
Liz
 
Liz Hamp-Lyons
English Department
University of Colorado at Denver
Campus Box 175, P.O.Box 173364
Denver, Colorado 80217-3364
Voice: 303-556-2799
Fax:   303-556-2959
E-Mail lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Thu, 22 Feb 1996 13:11:12 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         richard batteiger <BATTEIG@VM1.UCC.OKSTATE.EDU>
Organization: Oklahoma State University
Subject:      a dilemma
 
Several days ago Liz Hamp-Lyons asked ina  post what might be said to faculty t
o protest that non tenure track lecturers are getting off lightly if they teach
 less than 6 courses per term.  That response is disingenous at best.  I would
tell them that they are getting tenure and considerably more money, lower stude
nt loads, etc.  I might also point out that they are potentially undermining th
eir own positions.  When workloads are reviewed (as they will be in this climat
e), the administrators and trustees will see those workloads as an indication o
f what faculty think is reasonable (after all, they insisted on them).  Then, a
ction will be taken to bring everyone's workload closer to those levels.  OF co
urse, accountability, publication, and service demands will not diminish.  So,
by insisting on inhumane loads for lecturers who teach writing, they are ultima
tely sealing their own fates as well. Cheers.
Richard Batteiger, Oklahoma State University, Stillwater, OK
batteig@vm1.ucc.okstate.edu
=========================================================================
Date:         Thu, 22 Feb 1996 19:26:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lowell Frye <LowellF@TIGER.HSC.EDU>
Subject:      Re: Lasting Effects of Comp
 
Hear, hear!  What Ed White says about the teaching of writing makes sense
to me also re: education in literature, perhaps in most fields.  As I look
back on my undergraduate years, I remember very, very little of what took
place in individual courses.  I remember the attitudes of my teachers much
better; I remember the essays I wrote with some clarity.  What I learned in
college was that writing about ideas was a rewarding, if trying,
experience.
 
My own experience makes me doubt whether students in general remember much
about techniques. . . .
 
Lowell Frye
Hampden-Sydney College
 
>Something Dick mentioned in his comments on sentence combining strikes me
>as central: what really lasts in what we do? Anything at all? My sense,
>after 35 years of comp teaching, is that techniques, whatever they may
>be, rarely have long-term results.  But if we can change students' sense
>of what writing IS, make them feel they are or can be capable writers,
>enrich their lives with some powerful reading, they come back years later
>to tell us we mattered.  --Ed White
=========================================================================
Date:         Fri, 23 Feb 1996 10:34:10 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Ziff <linziff@JHUVMS.HCF.JHU.EDU>
Subject:      Re: a dilemma -- reply to Jan and anyone else who's still there
X-To:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
In-Reply-To:  <616FAB1F47@mercury.uark.edu>
 
What's good for the program may not be good for the teachers: part timers
get the chop when full timers get real jobs, but full timers work their
behinds off teaching masses of sections.  However, Katherine Gottschalk
1994 cccc paper now in ADE number 112 Winter 95, talks sensibly about
what we should all see as a threat: marginality, and warns about programs
that fray at the edges.  Sorry to say this, but part timers ought to be
avoided, even at the risk of full time teacher overload and burnout.  The
welfare of the program is far more important than the welfare of part timers.
Sounds cruel?  As administrators (as well as teachers) we should look to
the highest recognition we can get for our programs,and one marked way is
to require the univ/college administration to pay benefits to serious
full time workers.  Part timers may be terrific people but they don't put
the squeeze on and they, even less than untenured full timers, tend to be
humble folk.  I know I was there, humble but down deep resentful. Waddaya
think?   Linda      linziff@jhuvms.hcf.jhu.edu
=========================================================================
Date:         Fri, 23 Feb 1996 09:53:15 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: a dilemma -- reply to Jan and anyone else who's still t
X-To:         linziff@JHUVMS.HCF.JHU.EDU
 
Thanks, Linda.
 
Law school part-time adjuncts get about a thousand dollars, maybe
two, for their work.  No benefits at all.  But the national salary
range for full-time non-tenure-track legal writing teachers runs
from $25,000 to $65,000, with the average somewhere near $35,000.
Virtually every full-time teacher gets full faculty benefits
(insurance, TIAA/CREF, etc.) and lacks two things only: tenure
eligibility (or some other form of job security) and a vote (which
some have).  Many schools now allow summer teaching (for perhaps a
15% pay boost) or summer research grants.
 
LRW teachers' actual teaching loads (time spent on students) are
higher than those of other law faculty members, but far less than
those of comp teachers'.
 
Law schools -- and legal writing directors -- are increasingly in
favor of full-time teachers, despite all the arguments to the
contrary that I've read on this list.  The only way to full parity in
law schools is by incrementalism -- and that is happening more and
more.  A jump to tenure slots for everyone isn't going to happen from
an adjunct-based or student-taught program.  If we're honest,
exploitation is the name of the game in academia -- what do you call
graduate students? -- and the only thing to do is take a long-term
view of paths to equality and recognition.
 
Adjuncts are neither seen nor heard -- usually they're not even
counted.  Full-time teachers are both seen and heard, and their
students benefit tremendously from the increased professionalism and
availability of full-time teachers.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
 
email: <jlevine@mercury.uark.edu>
telephone:(501) 575-7643
fax: (501) 575-2053
=========================================================================
Date:         Fri, 23 Feb 1996 10:52:42 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         debaron@UIUC.EDU
Subject:      writing and alzheimer's (serious)
 
I hope I didn't offend Debbie and anyone else by seeming not to take
Alzheimer's seriously. I do take it seriously. But I fear that, like the
report a couple of years ago on the discovery of the so-called "grammar
gene," this research is also rather misleading.
 
What struck me about the newspaper reports, and my subsequent reading of
the JAMA article reporting the research, was that the conclusions the
researchers made about writing were not particularly reliable.  The idea
density scale, as reported in JAMA, is to say the least a little vague:
despite the fact that inter-rater reliability was high, the two raters were
free to make their own decisions about what counted as an "idea." The
researchers also assumed that syntactic complexity was somehow a direct
reflex of cognitive process, unfiltered by stylistic or other sorts of
decisions on the part of the writer. Admittedly, they did find lower
correlations with this second scale.
 
I had a great discussion with my class yesterday about the Nun Study
article.  They are undergraduate students of the History of the English
language, but most are preparing to be English and writing teachers, not
medievalists.  I gave them the Times report and asked for comments, without
telegraphing my own response. My students were skeptical initially, and
after they talked about it, they were more skeptical still.  Some of the
points that they brought up:
 
In the Times samples, the essay of the nun whose prose lacked "ideas" and
was syntactically "simple" was actually packed with facts. The essay rated
as idea-dense and syntactically complex was expressive but contained less
biographical information. Since the prompt called for such information,
wasn't the low-scoring nun just trying to give her audience what they
wanted?
 
Here is the prompt: Each sister was asked to "write a short sketch of her
own life. This account should notontain more than two to three hundred
words and should be written on a single sheet of paper . . . include the
place of birth, parentage, interesting and edifying events of one's
childhood, schools attended, influences that led to the convent, religious
life, and its outstanding events." [529]
 
That's a lot for 300 words. The low-scoring nun tried to supply it. The
high-scorer didn't, but wrote more about less instead. Should the
low-scoring nun be penalized for obeying instructions?
 
The one graduate student medievalist in the class quickly analyzed the text
of a conference paper he is going to give this Spring, fearing he would
find himself a candidate for dementia. He concluded, though, that his use
of simple sentences and his spacing of ideas was motivated by the genre he
was writing in: a text for oral delivery.
 
As the discussion went on, we noted that the researchers did not account
for the effects of teaching. Although many of you came down on the side of
complex sentences (I do too, actually--my comments on Hemingway are in
jest), it is true that much comp teaching in the US this century has
stressed cutting sentences and limiting the density of ideas to ensure
comprehensibility. In any case, it is clear that some plain styles are the
result of conscious decisions made by the writer.
 
Another point: The researchers did not account for the effects on writers
of being told to write.  How many students (how many writers) blow off an
assignment that does not seem to be a crucial one--ie, one that will not be
graded? This autobiography might have been perceived as just one more hoop
the nuns had to jump through before entering the convent. Their formal
probation period was over, and they were in a 3-week lull before the
convent-entering ceremony, so it really didn't count for anything. How
might this "senioritis" have affected their performance on the test
instrument?
 
Oh well, you say, they were nuns, or at least pre-nuns, they were honest
and always did their best. But the researchers used only handwritten
autobiographies, tossing out the few that had been typed, and they
interviewed the nuns to make sure that they hadn't been coached or had any
other kind of help in the writing. Even nuns, apparently, are suspected
plagiarists.
 
One final note. Despite the elegance of the Nun Study (as it is officially
called, by the way), it turns out that there were only 14 nun brains
analyzed for pathological evidence of disease (that's the only way
Alzheimer's can be confirmed). Of these, five had confirmed Alzheimer's.
Of those 5, all had low scores on the writing scales.  None of the 9
without disease had low scores on idea density.  The probability of this
happening is P < .001 -- but it is still only 14 brains.  The researchers
then extended their investigation to another set of 11 nuns who had died
and who had written autobiographies.  Here the evidence was less clear.
80% of confirmed Alzheimer's cases had low scores.  33% of confirmed
disease free cases had low scores.  This gives a combined total of 90% of
confirmed Alzhzeimer's  victims with low scores, and 13% low scoring
without evidence of disease.  Grammatical complexity did not correlate as
clearly as low idea density.  67% of the 14 dead nuns had low grammatical
complexity but were disease free. So what it boils down to is the
reliability of the idea density scale.  This is all the info that is
provided in the JAMA article:
 
"Idea density was defined as the average number of ideas expressed per 10
words. Ideas corresponded to elementary propositions, typically a verb,
adjective, adverb, or prepositional phrase. Complex propositions that
stated or inferred causal, temporal, or other relationships between ideas
alse were counted." [529]
 
I still have to follow the footnote trail to figure out how they are using
this concept. And to see that I am looking at this professionally as well
as jocularly. But I have to admit I'm still looking at my own sentences for
warning signs.
 
Dennis
 
____
 
 
 
 
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Fri, 23 Feb 1996 11:10:13 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      visually-impaired teachers
X-To:         legwri-l@chicagokent.kentlaw.edu
 
This message is being cross-posted to legwri-l and wpa-l.  I apologize
for any duplication.
 
I have been asked by a friend at another school who is not on these
lists to post these questions: Is anyone aware of any visually-
impaired or blind (or please insert the politically-correct term)
legal writing teacher or college composition teacher?  If so, what
accommodations were instituted to permit individual critiques of
student papers?
 
Thanks.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
 
email: <jlevine@mercury.uark.edu>
telephone:(501) 575-7643
fax: (501) 575-2053
=========================================================================
Date:         Fri, 23 Feb 1996 11:24:09 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      visually-impaired teachers
In-Reply-To:  note of 02/23/96 10:12
 
Jan, the real expert on this is probably John Slatin, one of the Daedalus
group at UT Austin.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 23 Feb 1996 15:40:40 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Sentence Combining and Alzheimer's
In-Reply-To:  <Pine.PMDF.3.91.960222091839.568411394A-100000@JHUVMS.HCF.JHU.EDU> from "Linda Ziff" at Feb 22,
              96 09:22:53 am
 
Some other names for A's disease, from my friends in the medical field
who know that you must beat the monster by laughing at him: Old-timer's
disease or (my favorite) what's-his-name's disease.  --Ed White
=========================================================================
Date:         Sat, 24 Feb 1996 06:54:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: writing and alzheimer's
In-Reply-To:  <Pine.OSF.3.91a.960222122047.29305A-100000@hopper.unh.edu>
 
The recent research is not the first that could benefit from a varied
selection of student compositions.  Wasn't there an effort earlier to
set up a clearing service (or a storage facility) for keeping
compositions, keeping track of them, etc.?  I guess there's no chance
that grants could be found to find and preserve student
writing--perhaps to convert it to microfiche.
 
r royar
 
On Thu, 22 Feb 1996, Robert J Connors wrote:
 
> I wish that our National Archives of Composition and Rhetoric collection
> here at UNH *did* have some early student papers in it.  Right now we have
> only a few papers from the 1890s and the rest are from the 1970s and
> 1980s.  The best collection of really old student essays I know of is in
> the Harvard archives, though Gary Sloan from Louisiana Tech has a bunch of
> papers from the 1940s and 1950s.
>
> Bob Connors
>
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
 "Extremism in the pursuit of bigotry is no vice" --Pat "MePointyHead" Buchanon
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Sat, 24 Feb 1996 09:27:07 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia La Coste <plc@CSD.UWM.EDU>
Subject:      Re: visually-impaired teachers
In-Reply-To:  <7AD1771C70@mercury.uark.edu>
 
Dr. Virgil Cook at Virginia Tech, who is blind, taught a multitude of
courses, including first-year composition (I didn't take composition with
him, but I took several sophomore-level lit courses with him).  I know
that he had graders and a computer program which could read papers to him,
but I don't know much more that.  I do know that he still shows up in
their directory, so I presume that he is still teaching.
 
Patricia LaCoste
plc@alpha2.csd.uwm.edu
University of Wisconsin-Milwaukee
=========================================================================
Date:         Sat, 24 Feb 1996 10:11:11 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: writing and alzheimer's
In-Reply-To:  <Pine.OSF.3.91.960222114407.4783K-100000@carbon.cudenver.edu>
              from "Liz Hamp-lyons" at Feb 22, 96 11:51:17 am
 
Thanks for the actual numbers, Dennis, and for the care of your postings
on this subject.  Whatever the meaning of the correlations, we must be
clear on one point--correlation does not mean causation.  As
statisticians like to point out, for some fifty years this century there
was a perfect inverse correlation between the price of gas at the pump
and the distance from the earth of Halley's comet.  Northrop Frye pointed
out in his essay on Lycidas the perfect correlation between the number of
legs of a spider and a string quartet. The discovery of a correlation is
the beginning of research, not the end of it.  --Ed White
=========================================================================
Date:         Sun, 25 Feb 1996 21:50:49 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Hamp-lyons <lhamplyo@CARBON.CUDENVER.EDU>
Subject:      Re: a dilemma
In-Reply-To:  <WPA-L%96022212221832@ASUVM.INRE.ASU.EDU>
 
Richard,
 
Good response: hit 'em where their self-interest is!! thanks
Liz
 
On Thu, 22 Feb 1996,
richard batteiger wrote:
 
> Several days ago Liz Hamp-Lyons asked ina  post what might be said to faculty t
> o protest that non tenure track lecturers are getting off lightly if they teach
>  less than 6 courses per term.  That response is disingenous at best.  I would
> tell them that they are getting tenure and considerably more money, lower stude
> nt loads, etc.  I might also point out that they are potentially undermining th
> eir own positions.  When workloads are reviewed (as they will be in this climat
> e), the administrators and trustees will see those workloads as an indication o
> f what faculty think is reasonable (after all, they insisted on them).  Then, a
> ction will be taken to bring everyone's workload closer to those levels.  OF co
> urse, accountability, publication, and service demands will not diminish.  So,
> by insisting on inhumane loads for lecturers who teach writing, they are ultima
> tely sealing their own fates as well. Cheers.
> Richard Batteiger, Oklahoma State University, Stillwater, OK
> batteig@vm1.ucc.okstate.edu
>
 
Liz Hamp-Lyons
English Department
University of Colorado at Denver
Campus Box 175, P.O.Box 173364
Denver, Colorado 80217-3364
Voice: 303-556-2799
Fax:   303-556-2959
E-Mail lhamplyo@carbon.cudenver.edu
=========================================================================
Date:         Mon, 26 Feb 1996 00:36:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      senior faculty and shame
In-Reply-To:  <Pine.HPP.3.91.960224064918.1439B-100000@msuacad.morehead-st.edu>
              from "Robert D. Royar" at Feb 24, 96 06:54:32 am
 
A few of us in my dep't had gathered to discuss some articles on shame and
guilt
(Julie Ellison, "A Short History of Liberal Guilt" Laurie Berlant, "The Female
Complaint" Homi Bhabha, "Postcolonial Authority and Postmodern Guilt"),
and the talk came around to the reaction of the senior faculty to the
decree from on high that all of us--gasp--must
teach one writing course a year from now on--budget cuts, etc.  (As one
said, "having us teach writing is like asking executives to clean
toilets."  Really.  I have urged all of our TAs and PTF to come to the
next dep't meeting in order to witness shameful shamelessness.)
 
I have always recognized my colleague's laziness, their arrogance, and even their fear,
but to return to our mini seminar on shame:
rethinking the problem in this context got very interesting:
we thought about how shame and
guilt is so much a part of the coming-into-literacy narrative, and how
teachers faced with freshpersons might revisit their own primal scenes,
dredging up their own shame and guilt (which is very like the
coming-into-sexual-experience narrative, we thought . . .).
 
So, what does a WPA do, given that part of the decree includes mandatory
workshops for senior faculty?  Therapy?  EST training? ("I'm not letting
anyone out of the room until we all love teaching writing").  Seriously,
as I think about gathering some readings for these people, I wonder what
we could read that would allow us to talk about the anxieties of
teaching (especially those particular to profs who have been teaching
anywhere from 4 to 20 years already) in order for us to work out some
feelings and
emotions (dangerous words for academics) so that we can get down to
teaching?  Maybe this is the wrong approach.
So I ask my colleagues:  any ideas?  any experience with
retreading/retraining recalcitrant older lit faculty?
thanks, Kathleen Kelly, Northeastern Univ
=========================================================================
Date:         Sun, 25 Feb 1996 23:29:00 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      shame and dilemmas
In-Reply-To:  note of 02/25/96 22:37
 
Kathleen Kelly's entry poses a very interesting challenge for WPAs. But it
also ties into the discussion about developing a caste system of faculty. It's
pretty easy to blame the evolution of the caste system on "the institution" or
on "the administration. " But there is no question about the complicity of the
tenure line faculty. Generally, we do not find the English Department faculty
proposing anything that will improve the lot of adjunct faculty. Such
initiatives tend to come from deans who are dealing with the ethical issue of
part-time faculty in their national discussions. And when those initiatives
come forward, the main concern from the faculty is whether these "lecturers"
will have a vote in departmental meetings. The dean did not create the
composition requirement, either. In any case, "the institution" is not an
agent, and we should be careful about demonizing "the administration" when the
demons may be closer to home. In the 4 years I have been hanging out with
administrative types, I have seen more concern about adjunct faculty and more
effective action to help them than in my 25 years in English Departments.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
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Date:         Mon, 26 Feb 1996 08:19:39 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peter Sands <sands@POLARIS.UMPI.MAINE.EDU>
Organization: University of Maine at PI
Subject:      Re: shame
 
Kathleen,
 
One strategy that comes to mind is to remind your faculty that we
*all* teach writing in *all* our classes--through our own language
use, through our assessment of the language-use of others, and
through our interaction w/students *through* language. So why not
make a conscious effort to do what we do *better*?
 
If they want better writers in their "advanced" classes, then they
just might have a moral responsibility to contribute to a climate
that rewards *all* students for writing well, and frowns on
instruction which rewards those student who already write well, but
does not attempt to teach *everyone* to reach higher standards.
 
I don't know that it is a matter of laziness so much as ignorance.
Toby Fulwiler, in _Teaching With Writing_, and Greg (?) Clark, in
_Dialogue, Dialectic, and Conversation_, offer, respectively, good
exercises and theoretical background for strengthening faculty
commitment to the teaching of writing...
 
As an aside, I am starting to wonder whether an invisible shift has
occurred in faculty attitudes toward the teaching of writing. At one
time, many faculty in all disciplines were surprised to learn that
there was a body of *actual scholarship* devoted to writing
instruction. Now, w/more than three decades of rocking good
research, writing and thinking--often in the very center of the
public eye--we must surely assume that other faculty know there
is/are a discipline(s) out there organized around the teaching of
writing. Maybe it is not so much scorn for what we do as it is
painful suspicion of their own ignorance that motivates their
resistance to becoming more involved in writing instruction.
 
Any thought, anybody?
 
 
 
Peter Sands
University of Maine at Presque Isle
181 Main Street
Presque Isle, ME 04769
(207) 768-9459
sands@polaris.umpi.maine.edu
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Date:         Mon, 26 Feb 1996 09:19:32 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      email writing
 
Has anything formal been written about the informality of email
communication?  As someone who always sees the typos and errors in
his messages after they've been sent, I wondered if there had yet
been any scholarly attention to the looseness of this kind of written
communication.
 
Thanks.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
 
email: <jlevine@mercury.uark.edu>
telephone:(501) 575-7643
fax: (501) 575-2053
=========================================================================
Date:         Mon, 26 Feb 1996 11:32:33 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Michael Marx <mmarx@SKIDMORE.EDU>
Subject:      Re: email writing
 
Although it is not a "professional research" product, one of our seniors at
Skidmore doing a self determined major in Linguistics and Rhetoric is doing
her senior thesis on e-mail discourse.  In particular, she is focusing on
the informality or formality of introductions.  Her name is Stacie Alimenti
(saliment@skidmore.edu), if any of you would like to contact her directly
about her project.
 
Michael Marx
 
>Has anything formal been written about the informality of email
>communication?  As someone who always sees the typos and errors in
>his messages after they've been sent, I wondered if there had yet
>been any scholarly attention to the looseness of this kind of written
>communication.
>
>Thanks.
>
>Jan M. Levine
>Associate Professor
>Director, Legal Research and Writing Program
>University of Arkansas School of Law
>Fayetteville, AR  72701
>
>email: <jlevine@mercury.uark.edu>
>telephone:(501) 575-7643
>fax: (501) 575-2053
>
>
 
 
 
************************************************
Michael Steven Marx
mmarx@skidmore.edu
(518) 584-5000 ext. 2324
Director, The Expository Writing Program
Associate Chair, English Department
Skidmore College
Saratoga Springs, NY 12866-1632
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Date:         Mon, 26 Feb 1996 16:14:51 +0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         RICHARD BULLOCK <RBULLOCK@CORVUS.WRIGHT.EDU>
Organization: Wright State University
Subject:      WAC Coordinator Position
X-To:         wac-l@postoffice.cso.uiuc.edu
 
The following position description is being posted to both the WAC-L
and WPA-L lists.
 
 
COORDINATOR OF WRITING ACROSS THE CURRICULUM
Wright State University
 
Wright State University invites applicants and nominations for the position of
 Coordinator of Writing Across the Curriculum, to lead the university's newly-
approved writing across the curriculum program.  Faculty rank of
assistant/associate professor in the appropriate department will be available.
 
Duties will include:  coordinating and promoting faculty development
 and development of undergraduate and graduate Writing-Intensive and
other WAC courses and programs across the university;  developing and
 teaching courses in writing across the curriculum, rhetoric of
the disciplines, and other courses in the candidate's academic discipline;
 coordinating faculty and program development with the Center for Teaching
and Learning, the General Education Oversight and Assessment Committee,
the WAC Committee, the Director of Writing Programs in the Dept. of English,
 the University Writing Center, and other offices and programs;  assuming
 responsibility for WAC program assessment;  pursuing outside funding;
creating and maintaining resources in WAC for faculty;  publicizing the
WAC program;  serving on committees and performing other departmental,
 college, and university service; developing guidelines for and supervising
 evaluation of the GE Writing Portfolio; encouraging faculty writing groups.
 
Candidates must have a Ph.D. and exhibit a strong record of effective
teaching and research in writing across the curriculum and/or writing in
 the disciplines, with credentials appropriate to the rank of assistant/associate
 professor.  Preference will be given to candidates with experience in
 leading workshops for faculty and experience in consulting with faculty across
the curriculum.  The starting date is negotiable, but July 1, 1996 is preferred.
 
Persons wishing to be considered for this position should send a letter
of application, curriculum vitae, samples of scholarly work, and names
 and phone numbers of three references to:  Dr. Richard Bullock, Chair,
 WAC Coordinator Search Committee, Department of English Language
and Literatures, Wright State University, Dayton, Ohio 45435.  Informal
 interviews and information sessions will be held at the Conference on
Composition and Communication Conference in Milwaukee, March 28-30.
 Committee review of applications will begin April 15 and will continue until
 the position is filled.  Wright State University is an Affirmative Action and
 Equal Opportunity Employer.
 
For further information, contact Richard Bullock
at RBULLOCK@DESIRE.WRIGHT.EDU.
 
(Please note: this position replaces the position described in the
February 16 and February 23 issues of the _Chronicle of Higher
Education_.)
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Date:         Mon, 26 Feb 1996 14:15:17 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sue Hallett <shallett@WSU.EDU>
Subject:      Re: writing and alzheimer's
 
>Here in the English Department at Seattle U. we have been wondering how we
>will handle the new ethical dilemma posed by the alzheimers/writing
>research: Sooner or later one of our writing students is going to ask:
>"Does my writing show that I am going to get alzheimers?"  (Or worse:
>"Does my writing show that I already have early symptoms of alzheimers?"
>     Some recent postings have suggested (I assume humorously/ironically)
>that the research argues for a return to sentence-combining as a way to ward
>off the disease.  Suddenly writing courses become alternative medicine.
>I think this research poses very complex ethical issues for our
>profession.  I'd sure like to here some views on this issue.  Thanks.
> John Bean
> Seattle University
> 206-296-5421
 
 
Well, first of all, we're in no position to assess a student's medical
condition.  Helping with their writing is a sufficient task.  If two
characteristics occur simultaneously, that doesn't imply that one caused
the other.  More likely, a third or fourth as yet undiscovered factor
explains the research finding.  It would help a lot if we knew what caused
Alzheimer's as we think about the nun study.  But, then of course, it would
help a lot if we knew what caused Alzheimer's for even more important
purposes such as prevention and treatment.
=========================================================================
Date:         Mon, 26 Feb 1996 17:30:51 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peters <PETERS@GAMMA.IS.TCU.EDU>
Subject:      Re: senior faculty and shame
 
Kathleen,
        Joking and Freudian quirks aside, have you thought of bringing senior
faculty and TAs/PTF together for a sort of initial, open discussion of
"teaching writing, then and now"?  You could stipulate that the session must be
strictly an historical overview (personal histories as writing teachers,
personal histories as teachers integrating writing into courses other than
composition).  Start from the premise, perhaps, that everyone has already
assumed the role of writing teacher in various situations, and therefore
everyone has a perspective to contribute?  You could declare a ban on grudges
or complaints, competing ideologies, lectures on the way writing should be
taught.  It might provide a wonderful opportunity for everyone to take a look
at how far teaching composition has/hasn't come along in the last twenty years,
two generations speaking to another, examining changes in attitude toward
composition, new resources, more rewarding pedagogies, and so forth.  Getting
people to talk about why they hate or love teaching writing may not launch a
war, but prevent one.  Perhaps you could even steer senior faculty toward
negotiating the kind of workshops on writing they think would work best for
them, based on what TAs & PTF say works best for them.  Or is this scenario far
too idealized a notion to imagine, in the harsh light of an unpopular edict?
 
                                                Brad Peters
 
                                                ************************
                                                peters@gamma.is.tcu.edu
                                                Texas Christian University
                                                *************************
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Date:         Mon, 26 Feb 1996 18:04:43 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Peters <PETERS@GAMMA.IS.TCU.EDU>
Subject:      Re: visually-impaired teachers
 
Jan,
        About a decade ago at the institution where I got my PhD, there was a
blind writing instructor who asked his students to compose their work and keep
it in a folder, but he also required them to provide him with audio tapes.  He
listened to their drafts and final revisions and then recorded his responses
and grades.  As far as I know, the accommodations were acceptable (especially
because he then turned over the written documents, the recorded documents, and
his evaluations on the tapes to his advisor in the Writing Program).
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Date:         Mon, 26 Feb 1996 18:15:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BMMAID@UALR.EDU
Subject:      Re: shame and dilemmas
 
Folks--
 
While pondering the issue of voting rights for non-tenure track faculty, you
might want to consider that "who gets to vote for Dept. Chair?" was the
flashpoint that led to the creation of the Dept. of Rhetoric and Writing.
 
As Chair of English at the time, I was asked by our Provost to check with our
System Counsel about this matter.  The university attorney (after laughing and
telling me that who serves as Chair was a Dean's decision and faculty should
realize they were only making a recommendation) told me that Board policy was
what was in the published Faculty Handbook which clearly stated that ALL
faculty, tenure and non-tenure track, had voting rights.  The tenured English
faculty went beserk, and the rest is history.
 
Given all of that, I wonder about stirring things up a bit more.  If you'll
allow me to wonder publically, I'd like to throw out the idea that we might
have an easier time dealing with some of these issues if we admitted that our
profession and the university as an institution are both hierarchical.  IN
most instances we support that hierarchy in practice if not in theory. We
believe in credentials and insist on gate-keeping not only for our students but
for our colleagues as well.
 
Barry Maid
bmmaid@ualr.edu
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Date:         Mon, 26 Feb 1996 22:08:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      CCCC/96 Online interactivity
 
                                 CCCCC/96 Online |
                 http://www.missouri.edu/~cccc96 |
                 --------------------------------*
 
The web has the bad (and sometimes deserved) reputation of being a
one-way kind  of information system.
 
But the overriding goal of CCCC Online is to extend access to the annual
CCCC convention, not to the event itself necessarily, but to the ideas and
voices that come together for it.
 
To that end, we're trying to make things as interactive as we can. At
convention sessions you can ask presenters questions, stop them in the
hall for a chat, that sort of thing.
 
Now the CCCC/96 Online web pages have analogous possibilities. Each text
provided by a presenter includes a form that lets readers respond. Each
response will be added to the web of texts. A couple of people have
already discovered this feature and have added their 2-cents worth to
presentation abstracts.
 
  [If anybody's interested in seeing this sort of
   thing as it can work, see RhetNet's Snapshots:
   http://www.missouri.edu/~rhetnet/snapshots.html]
 
Presenters may want to check their texts periodically and reply to
comments posted there.
 
In a way, this process has the advantage over convention sessions in that
conversation isn't relegated to a 75-minute session (or the last 5
minutes of a 75 minute session, as is often the case), but can continue
as long as there is interest in continuing.
 
On the other hand, you can't meet presenters in a nearby cafe and have a
long talk over coffee. But we do what we can...
 
                               -*-*-*-*-*-
 
Speaking of interactivity,
 
Don't forget the next C-Fest is Tuesday, Feb 27, 8 p.m. EST at
LinguaMOO (telnet lingua.utdallas.edu 8888). Joan Richmond will serve as
facilitator. Hope to see lots of folks there!
 
--Eric Crump
  CCCC Online
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Date:         Tue, 27 Feb 1996 00:09:20 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: shame and dilemmas
 
Kathleen's and David's post fill me with fear and loathing for that group of
my colleagues, alas, who have no sense of what teaching writing or even
teaching is all about.  I remember the very first meeting of the ADE, when I
was a department chair, when Michael Shugrue, then exec sec of MLA, warned
that English departments were the classics departments of the future.  I
have in fact seen that future: a large midwestern university with an English
department of seven, count 'em, seven; the writing department had just
eight.  We have met the enemy and he is us.  --Ed White
=========================================================================
Date:         Tue, 27 Feb 1996 09:00:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joseph Harris <jharris@POP.PITT.EDU>
Subject:      Re: shame and dilemmas
 
I usually just lurk on this list, but I wanted to strongly second David's
posting here.  The real culprits in the expoitation of part-timers and TAs
are tenure-stream faculty in English.  Having an army of adjunct faculty
around not only enables tenured faculty to teach the advanced seminars that
they so enjoy, it also, in the case of TAs, insures that there will be a
demand for such seminars.  English faculty should be ashamed indeed.
 
However, shame is never a very effective rhetorical or pedagogical
strategy.  And since I like undergraduates, and want to serve them well, I
frankly don't want to force many of my senior colleagues into teaching
first-year writing--that only seems to punish everybody involved.  What
we've done at Pitt, then, is to require only newly-hired tenure stream
faculty to teach one section of introductory writing per year.  (Older
faculty are "encouraged" to do so, and some take up the invitation.)  While
this does create something of a two-tier system, in that almost all junior
faculty teach writing while only some senior faculty do, we make this
requirement an open part of our recruiting, and we try to hire only people
who show some real enthusiasm and expertise for teaching under.  So that's
our our imperfect solution.
 
Joe Harris
University of Pittsburgh
 
>Kathleen Kelly's entry poses a very interesting challenge for WPAs. But it
>also ties into the discussion about developing a caste system of faculty. It's
>pretty easy to blame the evolution of the caste system on "the institution" or
>on "the administration. " But there is no question about the complicity of the
>tenure line faculty. Generally, we do not find the English Department faculty
>proposing anything that will improve the lot of adjunct faculty. Such
>initiatives tend to come from deans who are dealing with the ethical issue of
>part-time faculty in their national discussions. And when those initiatives
>come forward, the main concern from the faculty is whether these "lecturers"
>will have a vote in departmental meetings. The dean did not create the
>composition requirement, either. In any case, "the institution" is not an
>agent, and we should be careful about demonizing "the administration" when the
>demons may be closer to home. In the 4 years I have been hanging out with
>administrative types, I have seen more concern about adjunct faculty and more
>effective action to help them than in my 25 years in English Departments.
>
>-- David E. Schwalm, Dir. of Acad. Planning, ASU East
>___Vice Provost for Acad. Programs, ASU West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
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Date:         Tue, 27 Feb 1996 09:27:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,DAYTON 45435"
              <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: senior faculty and shame
 
Ah, Kathleen,
The wonders you have seen.  Anyway.  Having just sat through my 7th
or 8th workshop for potentially recalcitrant older (some as old as
30!) faculty run by Toby Fulwiler, and having shamelessly used his
methods in running my own similar workshops, I think his is a useful
model to emulate:  start by having faculty do something related to
what you want them to ask students to do.  After they've done it
(and done it successfully), you ask them to talk about it in a struc-
tured way.  Slowly, over two or three hours, they begin to see--having
experienced it themselves--the subject or the technique in a new way.
Then they're ready for some brief, targeted readings that can lead to
another workshop, and so forth.
 
The other thing I try to remember is a piece of advice offered by a
corporate consultant:  don't try to change the most resistant people
(e.g., your toilet-cleaning executive [hasn't he heard of downsizing?])
--work on those _most_ amenable to your ideas.  They, in turn, can
help you work on the next group, those who aren't allied with either
"camp," and eventually you build up a critical mass.  As my consultant
friend said, the idea is to isolate the resisters, until they either
give in and do what you want (however grumpily) or leave.
 
Meanwhile, lay in a stock of brushes and Tid-i-bol.  Good luck.
 
Rich
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Date:         Tue, 27 Feb 1996 10:37:28 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      21st Century
In-Reply-To:  <01I1PB91K30I94Q4BO@nova.wright.edu>
 
FYI,
        I am sharing with all of you the letter I have just mailed to
Curtis Clark of SIU Press.  I hope I am not violating any protocols here,
but I figured I owed everyone on the list the courtesy of a response.
 
Charles I. Schuster
 
---------------------------------------------------------------------------
 
February 27, 1996
 
Mr. Curtis Clark, Editor
Southern Illinois University Press
P.O. Box 3697
Carbondale, IL  62902-3697
 
Dear Curtis,
 
     Let me say first off what a stunningly impressive and
beautiful book Composition in the Twenty-First Century has
turned out to be.  Those of us involved in the 21st Century
Conference have been awaiting the publication of the book with
great eagerness, and the quality of the written work along
with the quality of production more than fulfill our
expectations.
 
     I am  concerned, however, about the book's cost.  At
$39.00, it is beyond the reach of many faculty and virtually
all graduate students in Composition Studies.  With library
purchasing power increasingly diminished, much of the sale of
this book will inevitably derive from graduate seminars:  that
is, it will be bought by grad students because faculty will
make it required reading in their graduate courses.  Given its
prohibitive cost, I can tell you with certainty that few
faculty will be able to do this; instead, at best, it will be
placed on library reserve.
 
     I believe that Composition in the Twenty-First Century is
a book that many Composition Studies faculty and students will
want to own.  I therefore wish to encourage you to publish the
book in paperback at a considerably reduced price.  And I
would hope that you would do this soon, so that graduate
students in upcoming fall-semester classes would be able to
own this book.
 
     My plea, as you may already know, is not entirely
disinterested.  Lynn Bloom, Don Daiker, and Ed White have
generously donated all profits from Composition in the Twenty-
First Century to The Council of Writing Program
Administrators.  As WPA President, I am extremely grateful:
we will use this additional money to further strengthen the
organization and to support WPA research grants and other
Council activities including the publication and dissemination
of our position statements.  We have also talked of sponsoring
a future national conference.  Thus the potential revenues
from this book are very important to us.
 
     We hope that Southern Illinois U. Press--which has long
been a leader in the field of Composition Studies--will
publish this book in paperback at an affordable price. Thanks
in advance for any and all help that you can provide.
 
                                   Sincerely,
 
 
 
                                   Charles I. Schuster
                                   President, Council of Writing Program
                                        Administrators
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Date:         Tue, 27 Feb 1996 10:45:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      update on 21st Century Book
In-Reply-To:  <6E87C67EDF@polaris.umpi.maine.edu>
 
Dear Colleagues,
        At the moment I sent off this post, my email went dead; thus
please excuse me if this is the second posting of this letter.
 
        What I have done, following the wishes of this listserv, is write
to Curtis Clark of SIU Press about the 21st Cent. book.  My letter
follows.  I hope that I am not violating any protocol by publishing this
letter here; I figured that I owed all of you the courtesy of a response.
 
____________________________________________________________________________
 
 
February 27, 1996
 
Mr. Curtis Clark, Editor
Southern Illinois University Press
P.O. Box 3697
Carbondale, IL  62902-3697
 
Dear Curtis,
 
     Let me say first off what a stunningly impressive and
beautiful book Composition in the Twenty-First Century has
turned out to be.  Those of us involved in the 21st Century
Conference have been awaiting the publication of the book with
great eagerness, and the quality of the written work along
with the quality of production more than fulfill our
expectations.
 
     I am  concerned, however, about the book's cost.  At
$39.00, it is beyond the reach of many faculty and virtually
all graduate students in Composition Studies.  With library
purchasing power increasingly diminished, much of the sale of
this book will inevitably derive from graduate seminars:  that
is, it will be bought by grad students because faculty will
make it required reading in their graduate courses.  Given its
prohibitive cost, I can tell you with certainty that few
faculty will be able to do this; instead, at best, it will be
placed on library reserve.
 
     I believe that Composition in the Twenty-First Century is
a book that many Composition Studies faculty and students will
want to own.  I therefore wish to encourage you to publish the
book in paperback at a considerably reduced price.  And I
would hope that you would do this soon, so that graduate
students in upcoming fall-semester classes would be able to
own this book.
 
     My plea, as you may already know, is not entirely
disinterested.  Lynn Bloom, Don Daiker, and Ed White have
generously donated all profits from Composition in the Twenty-
First Century to The Council of Writing Program
Administrators.  As WPA President, I am extremely grateful:
we will use this additional money to further strengthen the
organization and to support WPA research grants and other
Council activities including the publication and dissemination
of our position statements.  We have also talked of sponsoring
a future national conference.  Thus the potential revenues
from this book are very important to us.
 
     We hope that Southern Illinois U. Press--which has long
been a leader in the field of Composition Studies--will
publish this book in paperback at an affordable price. Thanks
in advance for any and all help that you can provide.
 
                                   Sincerely,
 
 
 
                                   Charles I. Schuster
                                   President, Council of Writing Program
                                        Administrators
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Date:         Tue, 27 Feb 1996 12:05:31 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: email writing
In-Reply-To:  <18D208349F@mercury.uark.edu>
 
Jan,
I've long threatened to write just such an article (and am secretly
delighted at the prospect of formalizing informality ;)  but haven't
gotten it done.
 
My thesis, if I ever get to it, would be that in new writing environments
we see more clearly *functional correctness* and can, in the light
provided, see anew the function of conventional correctness.
 
That is, we tend to assume that correctness is a fairly rigid and
established set of conventions. But the same set that we insist everyone
adhere to in particular print writing situations doesn't migrate neatly
or comfortably to email lists or newsgroups or MOOs. In fact, each of
those tools tends to foster new sets of conventions particular to
themselves.
 
If there's a rule at all it might be that the faster we interact the less
consistent adherence to standard correctness matters because the
situation provides the opportunity to fix (fast) any breakdowns in
meaning and communication that result.
 
If I'm in a MOO and my fingers get entangled, I may say: "what towe7 is
9t?"
 
I'll see that mess appear and will quickly add: "I mean, what time is it?"
 
But if I mistype: "what tome is it?"
 
people will know from the context whether I'm talking about a temporal
marker or a bound text. I don't need to bother with the correction. In
fact, it's not even incorrrect in the same sense it would be if I made
the same typographical notation in print.
 
--Eric Crump
=========================================================================
Date:         Tue, 27 Feb 1996 10:51:18 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: shame
In-Reply-To:  <6E87C67EDF@polaris.umpi.maine.edu>
 
Of course I work with law profs, not English profs, but the law
professors still believe there is no body of writing scholarship -
therefore, I always get well meaning advice
 
"gee, a fine mind like yours should move out of writing because you msut
be getting bored..."
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
Legal Skills Professor and Program Director      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Mon, 26 Feb 1996, Peter Sands wrote:
 
> Kathleen,
>
> One strategy that comes to mind is to remind your faculty that we
> *all* teach writing in *all* our classes--through our own language
> use, through our assessment of the language-use of others, and
> through our interaction w/students *through* language. So why not
> make a conscious effort to do what we do *better*?
>
> If they want better writers in their "advanced" classes, then they
> just might have a moral responsibility to contribute to a climate
> that rewards *all* students for writing well, and frowns on
> instruction which rewards those student who already write well, but
> does not attempt to teach *everyone* to reach higher standards.
>
> I don't know that it is a matter of laziness so much as ignorance.
> Toby Fulwiler, in _Teaching With Writing_, and Greg (?) Clark, in
> _Dialogue, Dialectic, and Conversation_, offer, respectively, good
> exercises and theoretical background for strengthening faculty
> commitment to the teaching of writing...
>
> As an aside, I am starting to wonder whether an invisible shift has
> occurred in faculty attitudes toward the teaching of writing. At one
> time, many faculty in all disciplines were surprised to learn that
> there was a body of *actual scholarship* devoted to writing
> instruction. Now, w/more than three decades of rocking good
> research, writing and thinking--often in the very center of the
> public eye--we must surely assume that other faculty know there
> is/are a discipline(s) out there organized around the teaching of
> writing. Maybe it is not so much scorn for what we do as it is
> painful suspicion of their own ignorance that motivates their
> resistance to becoming more involved in writing instruction.
>
> Any thought, anybody?
>
>
>
> Peter Sands
> University of Maine at Presque Isle
> 181 Main Street
> Presque Isle, ME 04769
> (207) 768-9459
> sands@polaris.umpi.maine.edu
>
=========================================================================
Date:         Tue, 27 Feb 1996 14:42:32 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Terence Brunk - English Dept." <terenceb@CUOK.CAMERON.EDU>
Subject:      Re: shame and dilemmas
In-Reply-To:  <199602271400.JAA09280@post-ofc02.srv.cis.pitt.edu>; from "Joseph
              Harris" at Feb 27, 96 9:00 am
 
I agree that tenure-track English faculty have much to answer for in the
use/abuse of adjunct faculty, especially adjunct faculty hired piecemeal
to staff writing courses.  And I agree that it can be counterproductive
to look at abstractions like "the institution" as agents of oppression
when there are "real people" making real decisions about the treatment
of adjunct faculty.
 
Yet I'm uncomfortable with what appear to be efforts to demonize non-adjunct
English faculty as those "real people" most at fault.  The history of
complicity of non-adjunct English faculty in the ideas and practices that
abuse adjunct faculty is appalling, but it also is just that--complicity.
I have colleagues who share the perception that having to teach writing
is a personal insult and indignity.  But those colleagues are *not* the
real agents in the academic institution who routinely reject the comp
program's requests for more tenure-track lines which would enable the
English departments (in which most comp programs are housed) to be less
dependent on the exploitation of adjunct faculty.
 
I'm not looking to make excuses for complicity.  In the absence of any
likelihood of additional tenure-track lines, I think we have to work
within the parameters of what is possible, and that includes facing up
to the complicity of non-adjunct English faculty and developing what
strategies we can to reduce such complicity and increase the investment
of "lit" faculty in writing instruction.  But I don't think we should
forget that the absence of additional tenure-track lines is a hefty chunk
of the problem.  I worry that isolating guilt/shame in conflicts between
English departments and Composition programs might erase the very real
agency of other, frequently more powerful players in the game.
 
I think the suggestions for encouraging "lit" faculty to get on board
with writing instruction are a good way for English folks and Comp
folks (and of course, we're often the same people in different
disguises) to establish common ground to work from.  If we can agree
that, by and large, no other departments are as frequently expected
by "the institution" to staff 30%-50% or more of their courses
with adjunct faculty, then we can clarify the bigger picture in which
conflicts between English and Comp over the treatment of adjunct
faculty and the power dynamics of internal hierarchies (non-adjunct
v. adjunct, comp v. lit, etc.) take place.
 
Just my two cents....
 
Terence Brunk
Cameron University
=========================================================================
Date:         Tue, 27 Feb 1996 21:08:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Amy Devitt <devitt@KUHUB.CC.UKANS.EDU>
Subject:      query about ACT scores
 
Several people on this list have mentioned at times the evidence
that ACT scores do not correlate with writing ability.  Since I
now need that evidence, can anyone point me to the published
research?  (I understand why ACT scores would not likely indicate
writing ability, but I could use some supportive data.)
 
Thanks.
Amy Devitt
University of Kansas
devitt@kuhub.cc.ukans.edu
=========================================================================
Date:         Wed, 28 Feb 1996 06:07:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Robert D. Royar" <r.royar@MOREHEAD-ST.EDU>
Organization: MSU Writing Center Coordinator Morehead KY
Subject:      Re: email writing
In-Reply-To:  <9602261632.AA28077@scott.skidmore.edu>
 
I was a reader for an IEEE edition edited by Joe Chew at Livermore
Berkeley Labs.  There was (if I recall) at least one piece that looked
at this issue.  There were also bibliographic references that looked as
though they might fit.  This topic has been covered in business,
ergonomic, and human factors journals.  But I'd begin with a search in
IEEE publications.  Joe Chew might be able to help on this, but I
haven't seem him on the net groups he used to frequent for some time.
 
I could not try these links the Alta search engine
(http://www.altavista.digital.com) returned because lbl was too busy,
but you're likely to find some help from one of these:
 
                                  Alta Vista: Simple Query "Joe Chew" (p1 of 2)
 
   [ALTA VISTA] [SIMPLE QUERY] [Advanced Search] [Surprise] [Help with Query]
 
   Search [the Web] and Display the Results [in Standard Form]
   "Joe Chew"_____________________________________________ Submit
   To use all these apples: +apple pie tart cookie torte muffin
Word count: Joe Chew: about 100
 
 
 
   Documents 1-10 (5 duplicates removed) of 155 matching some of the
   query terms, best matches first.
 
   Joe Chew's STC page
          About the Society for Technical Communication. The STC, a
          leading scholarly and professional organization in technical
          writing and allied fields, may be known best for...
          http://www-itg.lbl.gov/ITG/staff_pages/jtchew/STC.pointer.pg.sh
          tml - size 6K - 31 Jan 96
 
   Joe Chew staff page
          Joseph Thompson Chew, Jr. Imaging and Distributed Computing
          Group and Accelerator and Fusion Research Division, Ernest
          Orlando Lawrence Berkeley National Laboratory....
          http://www-itg.lbl.gov/ITG/staff_pages/jtchew/JTC-vita.shtml -
          size 7K - 20 Jan 96
 
   No Title
          Guest Editor's Introduction (HTML), Joe Chew, Special Issue on
          Electronic Interaction, IEEE Transactions on Professional
          Communication, December 1994. "An Electronic...
          http://www-itg.lbl.gov/ITG.hm.pg.docs/staff_pages/jtchew/paperp
          ointer.html.backup - size 737 bytes - 28 Feb 95
 
 
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                   Writing & Writing Center Coordinator
 "Extremism in the pursuit of bigotry is no vice" --Pat "MePointyHead" Buchanon
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
=========================================================================
Date:         Wed, 28 Feb 1996 06:47:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <SN282@CNSVAX.ALBANY.EDU>
Subject:      Re: update on 21st Century Book
 
Chuck: Nice job. Hope it has the desired effect.
 
Steve North
=========================================================================
Date:         Wed, 28 Feb 1996 06:28:37 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: senior faculty and shame
 
>Kathleen,
>        Joking and Freudian quirks aside, have you thought of bringing senior
>faculty and TAs/PTF together for a sort of initial, open discussion of
>"teaching writing, then and now"?  You could stipulate that the session must be
>strictly an historical overview (personal histories as writing teachers,
>personal histories as teachers integrating writing into courses other than
>composition).  Start from the premise, perhaps, that everyone has already
>assumed the role of writing teacher in various situations, and therefore
>everyone has a perspective to contribute?  You could declare a ban on grudges
>or complaints, competing ideologies, lectures on the way writing should be
>taught.  It might provide a wonderful opportunity for everyone to take a look
>at how far teaching composition has/hasn't come along in the last twenty years,
>two generations speaking to another, examining changes in attitude toward
>composition, new resources, more rewarding pedagogies, and so forth.  Getting
>people to talk about why they hate or love teaching writing may not launch a
>war, but prevent one.  Perhaps you could even steer senior faculty toward
>negotiating the kind of workshops on writing they think would work best for
>them, based on what TAs & PTF say works best for them.  Or is this scenario far
>too idealized a notion to imagine, in the harsh light of an unpopular edict?
>
>                                                Brad Peters
>
>                                                ************************
>                                                peters@gamma.is.tcu.edu
>                                                Texas Christian University
>                                                *************************
 
This sounds like a really good idea, I think.  I wonder how many on this
list, like me, were given a handbook and a one-day orientation to grad
school and tossed into the classroom when we were beginning TA's?  And my
institution  had a pretty humane program--it was just so huge that the
supervisior was doing all she could manage just to visit each of our
classrooms once during our first semester.  Then, if we were good that
first semester (that is, didn't cause serious difficulties), we got to
graduate to teaching Intro to Lit.  No wonder some of our senior colleagues
look down on teaching comp.--they were taught to.
 
Sue
 
Susan McLeod, Associate Dean
College of Liberal Arts
Washington State University
Pullman, WA 99164-2630
(509)335-4581
=========================================================================
Date:         Wed, 28 Feb 1996 08:03:55 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: senior faculty and shame
 
I'd like to second Sue McLeod's observation that Brad's idea sounds like a
good one.  Recently I was actually ASKED by some of my senior colleagues in
English to talk with her and the rest of the department about recent
developments in comp. pedagogy, but the one thing they did say was, you
know, we feel as if we do know something about this already.  So the "talk"
took the form of a give-and-take, which was I think a lot less threatening
for them (and, to be honest, for me) than my getting up and delivering The
Word would have been. And, ultimately, more effective.  Though these things
always take time, as we know.
 
Rita
 
Rita Malenczyk
Writing Program Director
English Department
Eastern Connecticut State University
Willimantic, CT 06226
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Wed, 28 Feb 1996 11:08:54 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Fight Against the CDA! (fwd)
 
>Date: Wed, 28 Feb 1996 08:31:22 -0500 (EST)
>From: Zilia Estrada <zestrada@umich.edu>
>X-Sender: zestrada@zaxxon.rs.itd.umich.edu
>To: ecb.department@umich.edu
>Subject: Fight Against the CDA! (fwd)
>MIME-Version: 1.0
>
>FYI
>
>-----------------------------------------------
>
>"The price of freedom is eternal vigilance"  - Thomas Jefferson
>To whoever may read this, This is not a typical chain letter, in that by
>passing it on to as many people as you can, you are taking part in what
>may yet become the world's biggest practical joke. The U.S. Government has
>recently passed an act which enforces censorship on the internet. A group
>of internet users has now come together to kick back at this oppression,
>and have a bit of fun at the same time. The aim of this exercise is to
>re-establish the United States as "The land of the Free", not a fascist
>state where freedom of speech and thought are curtailed. Communist Russia
>fell as a result of such limits being placed upon the minds of the general
>populus. On receiving this letter, please pass it on to as many friends or
>E-mail lists as you can. We predict that if everybody copies the letter to
>5 other addresses, by February 29th 1996, this letter should have reached
>in excess of 2 million people. That's when the fun begins........ On
>February 29th, please send the message:
>
>Dear Mr. President,
>Do you remember this:
>
>And afterwards enclose the pre-typed copy of the Bill of rights. By
>sending the letter on the date above, you will contribute to either
>one huge petition for freedom, or else lead to a crash of the
>whitehouse server.Send all letters to:
>President@Whitehouse.gov
>
>Remember that solidarity is the key to success
>
><-----Snip here-------->
>Dear Mr. President,
>Do you remember this:
>
>
>                               THE BILL OF RIGHTS
>
>
>
>
>
>   Amendment I
>
>
>
>   Congress shall make no law respecting an establishment of religion, or
>   prohibiting the free exercise thereof; or abridging the freedom of
>   speech, or of the press; or the right of the people peaceably to
>   assemble, and to petition the government for a redress of
>   grievances.
>
>
>
>   Amendment II
>
>
>
>    A well regulated militia, being necessary to the security of a free
>    state, the right of the people to keep and bear arms, shall not be
>    infringed.
>
>
>
>   Amendment III
>
>
>
>    No soldier shall, in time of peace be quartered in any house, without
>    the consent of the owner, nor in time of war, but in a manner to be
>    prescribed by law.
>
>
>
>   Amendment IV
>
>
>
>    The right of the people to be secure in their persons, houses, papers,
>    and effects, against unreasonable searches and seizures, shall not be
>    violated, and no warrants shall issue, but upon probable cause,
>    supported by oath or affirmation, and particularly describing the place
>    to be searched, and the persons or things to be seized.
>
>
>
>   Amendment V
>
>
>
>    No person shall be held to answer for a capital, or otherwise infamous
>    crime, unless on a presentment or indictment of a grand jury, except
>    in cases arising in the land or naval forces, or in the militia, when
>    in actual service in time of war or public danger; nor shall any
>    person be subject for the same offense to be twice put in jeopardy of
>    life or limb; nor shall be compelled in any criminal case to be a
>    witness against himself, nor be deprived of life, liberty, or
>    property, without due process of law; nor shall private property be
>    taken for public use, without just compensation.
>
>
>
>   Amendment VI
>
>
>
>    In all criminal prosecutions, the accused shall enjoy the right to a
>    speedy and public trial, by an impartial jury of the state and
>    district wherein the crime shall have been committed, which district
>    shall have been previously ascertained by law, and to be informed of
>    the nature and cause of the accusation; to be confronted with the
>    witnesses against him; to have compulsory process for obtaining
>    witnesses in his favor, and to have the assistance of counsel for his
>    defense.
>
>
>
>   Amendment VII
>
>
>
>    In suits at common law, where the value in controversy shall exceed
>    twenty dollars, the right of trial by jury shall be preserved, and no
>    fact tried by a jury, shall be otherwise reexamined in any court of
>    the United States, than according to the rules of the common law.
>
>
>
>   Amendment VIII
>
>
>
>    Excessive bail shall not be required, nor excessive fines imposed,  nor
>
>    cruel and unusual punishments inflicted.
>
>
>
>   Amendment IX
>
>
>
>    The enumeration in the Constitution, of certain rights, shall not be
>    construed to deny or disparage others retained by the people.
>
>
>
>   Amendment X
>
>
>
>    The powers not delegated to the United States by the Constitution, nor
>    prohibited by it to the states, are reserved to the states
>    respectively, or to the people.
>
>
>
>
>
>
>
>
>
>
><----  End Forwarded Message  ---->
>
>____________________________________________
>
>Information Technology and Internet Caucus
>
>
>
=========================================================================
Date:         Wed, 28 Feb 1996 10:11:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Speaking across the curriculum
 
For those of you on the WAC-l, this will be a rerun.  I'm looking for
information about speaking across the curriculum requirements or programs.
I know that there are "communication across the curriculum" programs out
there, but how is speaking incorporated?  Are there "speaking intensive"
courses on the WI model?  If so, what kinds of criteria are used to identify
them?
 
Thanks for your help.
 
Joan Hawthorne
University of North Dakota
=========================================================================
Date:         Wed, 28 Feb 1996 08:26:11 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: query about ACT scores
In-Reply-To:  <Pine.PMDF.3.91.960227210423.539926735A-100000@KUHUB.CC.UKANS.EDU> from "Amy Devitt" at Feb 27,
              96 09:08:11 pm
 
Amy, the answer to your query about the correlation of ACT scores to
"writing ability" is not as easy as it appears on the face of it.  In the
first place, last time I looked, the ACT correlates very highly with the
SAT, so you can use the many SAT studies to stand in for the ACT.
Depending on your audience, you may need to demonstrate that, but in most
cases you can take it as a given.  In the second place, you need to
define what you (or whoever) means by "writing ability."  Most of the
correlation studies take that to be one or more impromptu writing samples
scored under more or less complicated conditions.  There are obvious
problems in using that definition, but more complex definitions have even
worse problems for correlation studies.  The two standard studies
comparing SAT or other m/c versions of it to writing sample scores were
both published by the College Board, in part to justify m/c testing, in
1963 and 1987 (Breland, H., et al, Assessing Writing Skill); nonetheless,
both of them wind up concluding that a combination of writing samples and
m/c tests give the best results.  I give a rather different view of the
matter in Teaching and Assessing Writing, 1994, and in a CCC article
published just about a year ago.  --Ed White
=========================================================================
Date:         Wed, 28 Feb 1996 12:54:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Stine <Stine@LU.LINCOLN.EDU>
Subject:      Re: Speaking across the curriculum
In-Reply-To:  <199602281611.KAA56686@badlands.NoDak.edu>
 
Joan--
        Lincoln U (PA) has WAC, Speaking Across the Curriculum (SAC) and
Critical Thinking across the Curriculum CTAC) requirements.  Students have to
take two writing-, two speaking- and two CT-intensive courses to fulfill core
curriculum requirements.  (We're about to add TAC, technology across the
curriculum, but that's another story...) Goals of the speaking courses are to
promote self confidence, raise the level of oral language awareness and fluency,
help students learn to use standard English at the appropriate time, help
students improve their understanding of course materials through oral language,
and extend students' competence in handling the language.  To be designated an
SE course, professors must document that they (a) place emphasis on discussion
and student presentations; (b) require a minimum number of speaking assignments
during the semester, and (c) base a percentage of the final grade on the number
and quality of the speaking assignments presented.
 
That being said, current discussion is on whether we should scrap the core
curriculum and assume that ALL courses are writing, speaking and thinking
intensive.--Linda Stine
---------------------------------------------------------------
Linda J. Stine
Master of Human Services Program
Lincoln University, PA 19352
 
phone: 610-932-8300, ext. 250
fax: 610-932-5511
e-mail: Stine@lu.lincoln.edu
----------------------------------------------------------------
***Angels can fly because they take themselves lightly.***
________________________________________________________________
=========================================================================
Date:         Wed, 28 Feb 1996 20:04:40 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dick Fulkerson <Dick_Fulkerson@ETSU.EDU>
Subject:      Senior faculty, then-and-now exchange
 
--=====================_825543625==_
Content-Type: text/plain; charset="us-ascii"
 
A response about Brad's suggestion.
 
--=====================_825543625==_
Content-Type: text/plain; charset="us-ascii"
Content-Disposition: attachment; filename="FAC"
 
        I was going to stay out of this discussion, especially since I haven't a single constructive suggestion to make for Kathleen myself.  She has a genuine dilemma--Faculty Development activities in general don't work on faculty who aren't motivated for them to work; and forced ones are even less likely.  (At least that's what I have been told by the Faculty Development Experts I have worked with on my campus over the years.)
 
But since both Brad and Susan suggested getting the senior faculty (a euphemism) together with the composition folk for a "then and now" sharing session, I thought I would sound a cautionary note.  Even though Brad was careful to rule out any pontificating or complaining or ideological defense, I would be scared to try this sort of meeting.
 
My guess is that the older faculty have indeed taught comp at some point, even if they didn't much want to.  I also assume that many of them didn't do it well by what most of us would regard as the appropriate current standards of effective comp teaching (assuming that we know what at least some of them are).  But I also suspect that they aren't very likely to want to expose themselves for having done a rotten job; they probably don't even believe that they did a rotten job, and if they aren't familiar with contemporary discussions in composition, they wouldn't even be aware of how they might be judged.  On the other hand if they have some distant familiarity with comp, they may well regard what we do as trivial and touchy-feely, lacking in intellectual rigor.
 
In any of those situations, despite an injunction against special pleading, the chances are good that an older professor discussing "how we used to do it" will in fact want to defend that procedure.  E.g., making students look up every error in a paper in the _Harbrace_  handbook, copy the rule violated five times, and correct the error.  (I'm not making this up.)  Or having students read some really good literature, in order to see how language should be used.  Or building the course around the essays of Montaigne as models.  Or requiring that all writing be done in class on impromptu topics, because that's the only way to be sure the student is doing his/her own work.  Or failing a paper for one comma-splice or five misspelled words.  "That made them take their writing seriously!  None of this 'holistic' crap!  Mark every mistake and hold them responsible."
 
For this "exchange" to work, it would almost have to be held in a spirit of "different but equal," yet down the line we want to make clear that "different" isn't equal.
 
Kathleen, if you do indeed try this, be sure to tell us how it worked out.
 
                                    Dick F.
 
Obviously anyone on this list could go on with more illustrations of this
 
--=====================_825543625==_
Content-Type: text/plain; charset="us-ascii"
 
Richard Fulkerson                               Home Phone      (903) 886 3397
Director of English Graduate Studies            Office Phone    (903) 886 5271
East Texas State University                     E-mail          dick_fulkerson@
Department of Literature and Languages                          etsu.edu
 
Commerce, TX 75429
 
--=====================_825543625==_--
=========================================================================
Date:         Wed, 28 Feb 1996 15:31:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         john clark <jclark2@BGNET.BGSU.EDU>
Subject:      Scheduling Program
 
I apologize for broadcasting a message which might concern a limited
number of folks on this list, but...I'll be very brief.
 
A week or so ago, I asked for info. concerning scheduling software
someone/s might be using. I received a number of replies, for which I am
grateful, and an equal number of requests that _I_ forward knowledge, for
which I am slightly embarrassed.
 
To make a long story short, my search did not net a magical, do-all
software package ideally designed for collegiate departmental scheduling.
Nearly every respondent suggested either an "organizer"-type program such
as Datebook Pro or a database program like FileMaker Pro. For now, we
have designed a layout in Microsoft Works which suits our purposes. I
will be glad to detail that layout, as well as what it can do, for anyone
interested observers--off-list, of course.
 
John M. Clark                    "A way of seeing is...a way of not seeing."
Bowling Green State U, Ohio                     [Kenneth Burke]
=========================================================================
Date:         Wed, 28 Feb 1996 16:49:10 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lowell Frye <LowellF@TIGER.HSC.EDU>
Subject:      subscribing
 
Sorry to bother the list on this issue.  I am subscribed to WPA-L, but I
don't know the necessary commands for someone else to subscribe.  I'll
appreciate the help.
 
Lowell Frye
lowellf@tiger.hsc.edu
=========================================================================
Date:         Wed, 28 Feb 1996 16:43:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Senior faculty, then-and-now exchange
 
This message below showed up on my email list this afternoon. A fairly long
message of 2 or 3 paragraphs from Dick showed up in a simple text document
on mly screen up there where the icon is for my hard drive. Did this happen
with eveyone or am I the only person Dick sent this message to? and how did
he do it? Dick, I was going to reply just to you, but coulnt' figure out
how to do it. EVeryone else, if this makes no sense, then just ignore it.
The wonders of email .  Beth Daniell
 
 
I >A response about Brad's suggestion.
>
>Attachment converted: Beth's Hard Drive:FAC (TEXT/ttxt) (00000CF1)
>Richard Fulkerson                               Home Phone      (903) 886 3397
>Director of English Graduate Studies            Office Phone    (903) 886 5271
>East Texas State University                     E-mail          dick_fulkerson@
>Department of Literature and Languages                          etsu.edu
>
>Commerce, TX 75429
=========================================================================
Date:         Wed, 28 Feb 1996 16:45:24 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Re: Senior faculty, then-and-now exchange
In-Reply-To:  <v02120d07ad5a358088bb@[130.127.230.16]>
 
I got Dick's message in the normal channels--that is, on my account on the
big computer.
 
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Wed, 28 Feb 1996 19:36:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Scheduling Program
 
To those who do not understand how complicated scheduling is and how stupid
computers are, it is surprising that there are no readily available
scheduling programs out there.
 
Actually, scheduling, in its myriad variations, including, e.g., planning an
efficient business trip to several cities, is an intractably difficult
problem which has been worked on for years - and no truly provably optimal
solution can be generated.  And that is just as an efficiency matter - not
taking into all the variables of prereqs, typical year courses (2d year
courses ought not conflict with each other, etc.), faculty preferences, room
demands, technological equipment needs, etc.
 
So if you indeed find such a program, or spur someone to write one, let the
world know - and academic deans and schedulers the world over will rush to
get their hands on it.
 
Cheers,
Steven D. Jamar
Assoc. Prof. & Dir. LRW Program
Howard University School of Law
 
"If you want to please everyone, it is not possible.  If you act honestly,
people will be pleased."  Tibetan Proverb
=========================================================================
Date:         Wed, 28 Feb 1996 20:32:36 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@FELIX.VCU.EDU>
Subject:      A query
In-Reply-To:  <Pine.3.05.9602281622.B5394-8100000@cwis.unomaha.edu>; from "Joan
              Livingston-Webber" at Feb 28, 96 4:45 pm
 
     I have a very bright MA student who will be finished this semester and
who is moving to Europe to marry and live happily.  She and her fiance are
going to be spending 4-5 years in England, and she has asked me if there are
universities in England which have doctoral programs in composition and
rhetoric.   Any information or routes to information would be most
appreciated.  Thanks in advance.
 
Elizabeth Hodges
ehodges@felix.vcu.edu
=========================================================================
Date:         Wed, 28 Feb 1996 19:00:21 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Scheduling Program
In-Reply-To:  note of 02/28/96 17:37
 
I just did the fall schedule for a new campus, working out times, room
assignments, and all that good stuff. I hate to tell you this, but I made a
big sheet for each classroom blocked out in a days x times grid. Then I
entered each class in a classroom in pencil so that I could visualize our our
demand for classrooms worked out in the available space. I had some file cards
and some tables and some other stuff, as well. Anyway, the output of these
19th century tools was transferred to class maintenance forms, the data from
which were entered in the computer which then produced a printout of the class
schedule. Henceforth, we will do the class schedule by editing the printout
(or skeleton). Truly zany operation, but I think you will often find that
class scheduling proceeds in somne such cobby manner most places, using
standard productivity software (spreadsheets, databases, wordprocessing
tables, and whatnot) and really bizarro things like my classroom sheets
(easier to manipulate than computer screens). Good luck.
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 28 Feb 1996 19:01:50 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      test-ignore
 
test-ignore
 
-- David E. Schwalm, Dir. of Acad. Planning, ASU East
___Vice Provost for Acad. Programs, ASU West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 28 Feb 1996 18:25:29 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: Scheduling Program
In-Reply-To:  <WPA-L%96022819002253@ASUVM.INRE.ASU.EDU>
 
Here at the law school we have a woman who has no other job but to
schedule classes.  She used to be a full-time employee.  Now she is hired
every trimester for as long as it takes to do the schedule - and it takes
a LONG time!  She told me the other day that someone in administration is
thinking about "bringing the scheduling back in house."  I chortled and
told her I was CERTAIN that if anybody else had the job for half a day,
they would be dying to bring her back.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward J.D.                   INTERNET:  marrigo@cwsl.edu
Legal Skills Professor and Program Director      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Wed, 28 Feb 1996, David E. Schwalm wrote:
 
> I just did the fall schedule for a new campus, working out times, room
> assignments, and all that good stuff. I hate to tell you this, but I made a
> big sheet for each classroom blocked out in a days x times grid. Then I
> entered each class in a classroom in pencil so that I could visualize our our
> demand for classrooms worked out in the available space. I had some file cards
> and some tables and some other stuff, as well. Anyway, the output of these
> 19th century tools was transferred to class maintenance forms, the data from
> which were entered in the computer which then produced a printout of the class
> schedule. Henceforth, we will do the class schedule by editing the printout
> (or skeleton). Truly zany operation, but I think you will often find that
> class scheduling proceeds in somne such cobby manner most places, using
> standard productivity software (spreadsheets, databases, wordprocessing
> tables, and whatnot) and really bizarro things like my classroom sheets
> (easier to manipulate than computer screens). Good luck.
>
> -- David E. Schwalm, Dir. of Acad. Planning, ASU East
> ___Vice Provost for Acad. Programs, ASU West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100_(602) 543-4500 david.schwalm@asu.edu
>
=========================================================================
Date:         Wed, 28 Feb 1996 23:08:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Scheduling Program
 
Some further thoughts . . .
 
Complicated work, like scheduling in a university or college or high school
or even for a lowly conference :-) has developed just like any complicated
system - it is done once, then that forms the basis for the next step (year)
and the next and the next and so on.  And the schedule stays as constant as
practicable because of expectations of teachers and students and because many
of the conflicts have been resolved or, over time, reduced to an optimal, or
at least acceptable level.  One could design a computer program which could
make sure that rooms are available and that enough sections are offered and
that teachers are assigned, etc.  But as the number of variables increases,
the problem of weighting them properly and the number of possible solutions
quickly approaches numbers a computer can't even comfortably work with.
 
Years ago, not long after the invention of calculus and the application of
math and logical analysis to businesses, someone decided to calculate the
optimal size of an oak barrel for storing alcohol - optimal being constrained
by manageable size and volume.  They discovered that oak barrels already, as
they had for centuries, used the least amount of oak wood to contain the
greatest volume, given the  nature of the material, etc.  That is, a longer
thinner barrel or shorter wider barrel was a less efficient use of lumber.
 
And so it has been learned with respect to scheduling.  I've long since lost
the  study in which someone tried to get a computer to do better than deans
and other scheduling staff - and kept coming up with solutions which either
were very similar to the human ones, or which failed to take into account
some "forgotten" variable - like profs who won't teach in the am, etc.  In
any event, it was determined that the problem was mathematically intractable
- too complex to be able to prove that the solution was optimal.
 
Airlines have spent tons of money on this sort of problem - as one can
imagine.  I met  a programmer once who did this sort of computer programming
for the airlines and he confirmed that what I had read was still true - and
that the computer programs they wrote and that the airline used really
functioned as a "first draft" or as a means of checking for conflicts which
were not immediately apparent.  That is, the computer could check the input
for things which would not be allowed because of lack of equipment or flight
crews or whatever, but it was not good at doing the actual scheduling.  Those
of you at universities with good computer departments should be able to have
some grad student do this sort of checking program for you - indeed, your
registration program already may do some of this.  But that is an
after-the-fact sort of check which works best for determinate, physical
limitations like rooms and class size and number of sections required, etc.
 
So the solutions which allow one to move things around and visually see it -
in a way easier than erasing with pen and pencil - seems about the best we
can do at this point.
 
Cheers,
Steve Jamar
=========================================================================
Date:         Thu, 29 Feb 1996 00:22:04 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dona J. Hickey" <hickey@URVAX.URICH.EDU>
Subject:      Re: Beth's message from Dick
 
Beth,
 
What you say below is true for me too.  He sent the message as an attachment.
Eudora allows you to do that--either attached to C:/ or B:/ A:/ whichever.
 
Dona Hickey
 
>This message below showed up on my email list this afternoon. A fairly long
>message of 2 or 3 paragraphs from Dick showed up in a simple text document
>on mly screen up there where the icon is for my hard drive. Did this happen
>with eveyone or am I the only person Dick sent this message to? and how did
>he do it? Dick, I was going to reply just to you, but coulnt' figure out
>how to do it. EVeryone else, if this makes no sense, then just ignore it.
>The wonders of email .  Beth Daniell
>
>
>I >A response about Brad's suggestion.
>>
>>Attachment converted: Beth's Hard Drive:FAC (TEXT/ttxt) (00000CF1)
>>Richard Fulkerson                               Home Phone      (903) 886 3397
>>Director of English Graduate Studies            Office Phone    (903) 886 5271
>>East Texas State University                     E-mail
dick_fulkerson@
>>Department of Literature and Languages                          etsu.edu
>>
>>Commerce, TX 75429
>
 
 
 
________________________________________________________________
Dona J. Hickey                          Department of English
Associate Professor of English          University of Richmond
Director of Composition and WAC         Richmond, VA 23173
                                        Phone: 804-289-8302
hickey@urvax.urich.edu
http://www.urich.edu/~writing/dona.html
 
"Keep Passing the Open Windows"--John Irving, Hotel New Hampshire
=========================================================================
Date:         Thu, 29 Feb 1996 00:57:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: shame
In-Reply-To:  <6E87C67EDF@polaris.umpi.maine.edu> from "Peter Sands" at Feb 26,
              96 08:19:39 am
 
Thanks all, for your input.  I thought we might hear from Richard
B., my predecessor at NU!  Maybe we'll just bring in Toby F. in
person.  That's a good idea, to have faculty work through a writing
assignment.   And good strategy regarding heavy resistance.
 
As for an exchange between TAs, PTF, and Lecturers and Sr. faculty,
Brad's idea, seconded by Susan, would work--keeping Dick's caveats in
mind.  I tend to agree with Dick, but I am probably too cynical.
Anyhow, I can imagine a scene in which TAs, etc., actually get listened
to, especially if professorial writing faculty stayed out of the
dialogue and let TAs lead.
 
Sr. nonwriting fac. would mind their manners more if faced
with students in their own classes, I think.
 
I must say that I grinned (cynically) to myself at the suggestion that
sr. fac. use writing in their lit classes.  Hell, no.  A good half
assign take-homes only.  As one colleague said, "asking students to write
in lit classes only encourages them to go to the journals and rip out
pages of articles."  Really.  So, back to Rich: guess who the resister
are . . .  I will keep you all posted.  Kathleen
=========================================================================
Date:         Thu, 29 Feb 1996 09:39:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         john clark <jclark2@BGNET.BGSU.EDU>
Subject:      Re: Scheduling Program (lengthy reply)
In-Reply-To:  <Pine.PCN.3.91.960228182403.10387A-100000@[206.216.154.70]>
 
Okay, I didn't want to do it, but there are too many people on this list
interested in the difficulties of scheduling procedure for me to resist.
I was going to send this info to separate respondents off-list, but there
are simply too many interested parties.... If you're happy with your
current scheduling system or not involved, please hit "D" now.
 
Here's the nutshell view:
 
In Microsoft Works, you open a new database document. This automatically
brings up a dialogue box in "Data View," which asks you to name all the
fields (columns) you want to use in your schedule. Because our office
secretary and myself can use the same form for different purposes, we
have columns for section, course #, course title, instructor, meeting
time, days, credit hrs., instructor classification (GA,PT, etc.), room,
enrollment status, and so forth. Our secretary adds columns for people
having turned in a course syllabus, their student evaluations, etc. As
you'll see in a moment, any user of the database can rearrange the
viewing parameters of the database at any time, and can also print
whichever columns he/she wants to print. Very handy.
 
After you've named all your fields/columns, you click "Done." Next you go
to "List View," where you set up formatting decisions such as font. In
"list view" you can simply drag the delimiting lines between fields to
size them as you see fit--type in some sample data and see how they
appear. No guessing as to whether the course name will fit into 1.875
inches or not! The default size for fields is 12 spaces.
 
In either "List view" or "Report View," you can simply "grab" the title
of any field (the Works pointer turns into a little hand when it rests
over a field title) and drag-n-drop that entire field wherever you want
to see it in your database. It'll simply crowd out (displace) whatever
field is currently in that spot, moving the original field over to the
next slot. Nifty. Because my terminal screen won't always display all the
fields in my database at one time, I can move whatever field I'm working
on at a given time to the left, where it is most visible, or anywhere
else I want it. The process of moving takes maybe 3 seconds, on my 68030 Mac.
 
In "Report View," you do your printing, but before you print you can
rearrange fields, sort by any or every field category (I normally sort in
List View), and drag your right margin triangle so that only those fields
you want to see on a particular report are printed. That's right, even if
I have 15 fields in my database, I can drag the 5 I want to print at a
given time into the leftmost 5 columns, drag my margin marker to "crop"
those 5 columns, and print what I want to see. This process also allows
the fields I currently want to see to be spread as wide as possible. Nifty.
 
Sorting, which I have described only in a fly-by, also takes just
seconds, even with the 140 sections I'm scheduling in comp. and the 117
sections in the rest of the Department. If I want to do my "standard"
report, for example, but have been making a lot of changes, I'll make
sure I see things arranged as I want them by first sorting by section,
then by course. We always find a faculty-sort report to be handy to have
around; when an instructor calls to cancel class, we can look up in a
flash all the courses that person is teaching, where, and at what
time--all the courses for "Smith,J." will appear together in the sort.
 
Other useful functions include a "fill down" feature--I type in the first
course name for my 111 sections of English 111, drag downward through
that column to highlight the next 110 cells, then select "fill" (command
+ D) to fill in the same data in all the marked cells. In addition, Works
has a very simple and usable "data merge" function, plus its "insert"
function can automatically place the current date, time, page, and/or
document title in either header or footer, set up as you see fit.
 
Microsoft Works 3.0 is what we've designed this schedule database in, and
its about a 5-year-old version of the program. Works 4.0, I'm sure, is
even more sophisticated and helpful, and it costs about $40. Any
reasonably computer-competent person can design the scheduling program I
just described and learn to use it proficiently in about the time it took
me to type this message. If you have questions or suggestions, feel free
to contact me. If I can't answer them, I'll ask Connie, our invaluable
office assistant.
 
John M. Clark                    "A way of seeing is...a way of not seeing."
Bowling Green State U, Ohio                     [Kenneth Burke]
=========================================================================
Date:         Thu, 29 Feb 1996 08:42:34 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Thanks
 
Thank you to all who responded to my queries about e-mail
(in)formalities and visually-impaired teachers.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
 
email: <jlevine@mercury.uark.edu>
telephone:(501) 575-7643
fax: (501) 575-2053
=========================================================================
Date:         Thu, 29 Feb 1996 08:57:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Roberts <dhrobert@MAILBOX.SAMFORD.EDU>
Subject:      Re: Scheduling Program
 
At 07:36 PM 2/28/96 -0500, Steve Jamar sent the following:
 
>So if you indeed find such a program, or spur someone to write one, let the
>world know - and academic deans and schedulers the world over will rush to
>get their hands on it.
>
>Cheers,
>Steven D. Jamar
>Assoc. Prof. & Dir. LRW Program
>Howard University School of Law
>
 
Anyone on the list can send me specifications, requirements, and extras they
would be willing to pay for in a Windows-based scheduling program and I will
try to incorporate them into an affordable product.  I am having lunch today
with a contract programmer I've been working with for several years, and I
think we can have a beta out by summer, final by early fall.
 
Any suggestions for function?  Reply privately if you don't want to clog the
list, or publicly if you want to discuss such a program's features.
 
 
dhrobert@mailbox.samford.edu
 
-------------
David Roberts
Professor of English
Samford University
Birmingham, AL 35229-2207 USA
(205) 870-2964
<<http://writing.samford.edu>>
=========================================================================
Date:         Thu, 29 Feb 1996 08:02:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Christine Hult <FAHULT@CC.USU.EDU>
Subject:      Re: Scheduling Program
 
Our university scheduling coordinator has just implemented a program
that maximizes use of classroom space.  We've used it now for 2
quarters and it works very well.  It is some kind of logarithm that
matches available classrooms in the university classroom pool to
the requested number of students in each class.  That way you don't
have classes of 20 meeting in rooms that hold 85.  It can also factor
in special rooms like classroom labs and put the right classes in the
right rooms.  This program has made my job of scheduling much easier
because I no longer have to factor room size into the equation.  I
don't recall the name of the program, but I can find out if anyone
is interested.   CHristine Hult
=========================================================================
Date:         Thu, 29 Feb 1996 08:15:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Geoff Chase <Geoffrey.Chase@NAU.EDU>
Subject:      Re: Scheduling Program
 
>Our university scheduling coordinator has just implemented a program
>that maximizes use of classroom space.  We've used it now for 2
>quarters and it works very well.  It is some kind of logarithm that
>matches available classrooms in the university classroom pool to
>the requested number of students in each class.  That way you don't
>have classes of 20 meeting in rooms that hold 85.  It can also factor
>in special rooms like classroom labs and put the right classes in the
>right rooms.  This program has made my job of scheduling much easier
>because I no longer have to factor room size into the equation.  I
>don't recall the name of the program, but I can find out if anyone
>is interested.   CHristine Hult
 
 
Christine,
 
I would be very interested in the name of this program.
 
Geoff Chase
 
Geoff Chase
Director of English Composition
Northern Arizona University
GWC@NAUVAX.UCC.NAU.EDU
=========================================================================
Date:         Thu, 29 Feb 1996 20:11:50 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Steve Jamar <SJamar@AOL.COM>
Subject:      Re: Scheduling Program
 
I was led astray by my own current work involving logic and math and optimal
solutions and such as applied to legal reasoning.   As several have pointed
out, devising a program that can give you a solution or even a good solution
with respect to room utilization and a few other variables is not too hard.
 It is hard to find a optimal solution which accounts for everyone's
preferences, availability, etc.
 
Cheers
Steve Jamar
=========================================================================
Date:         Thu, 29 Feb 1996 14:16:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bob Whipple <whippl@CREIGHTON.EDU>
Subject:      Position announcement
X-To:         MBU <mbu-l@unicorn.acs.ttu.edu>
 
Creighton University's English Department seeks a teacher to fill a 3/4
time position in rhetoric and composition beginning in August 1996.
Non-tenure-track, renewable based on performance and department need.
Usual course load 3 courses, primarily first-year composition, but
possibly also advanced composition.  Position carries 3/4 benefits,
competitive salary.  Required: Ph.D. in hand by August 1, significant
evidence of excellent college composition teaching.  Desirable:
proficiency with computer-assisted teaching, networked classrooms, WWW in
teaching; scholarly emphasis and publications in rhetoric and
composition.  Send letter of application (including email address if
available), vita, all college transcripts, three letters of
recommendation, statement of teaching philosophy, and support materials,
if any, to Dr. Robert Whipple, Chair, Composition Search Committee,
English Department, Creighton University, Omaha, NE 68178.  Review of
applications will begin April 1 and continue until the position is
filled.  All applications will be acknowledged.  Creighton University is
a Jesuit, Catholic institution that encourages applications from
qualified individuals of all backgrounds who believe they can contribute
to the distinctive educational traditions of the University.  Creighton
is an EO/AA employer and seeks a wide range of applicants for this position.
 
 
Bob Whipple * Creighton University * 2500 California Plaza * Omaha, NE 68178
whippl@creighton.edu *
http://loon.creighton.edu/
=========================================================================
Date:         Thu, 29 Feb 1996 14:58:07 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Amy Slack <AmyS@UWYO.EDU>
Subject:      wyoming conference
X-To:         wac-l <wac-l@postoffice.cso.uiuc.edu>,
              wcenter <wcenter@unicorn.acs.ttu.edu>
 
Hey, all, it's time to consider submitting proposals to the Wyoming
Conference on English. I am posting the flyer to several lists.  This flyer
will also be available at the C's.  The deadline in the flyer is listed as
March 15, but it has been extended.
 
Jane Nelson (jnelson@uwyo.edu)
 
Here's the flyer:
 
The 24th Wyoming Conference on English invites professors, lecturers,
instructors, graduate students, and administrators in colleges, universities
and schools to participate in a program of workshops, panels, and social
gatherings. The purpose of the conference is to address critical issues in
English and related fields. The conference begins at 3:30 pm on June 18 and
ends the evening of June 21.  We encourage multicultural and minority
participation.
 
CALL FOR PAPERS  We invite proposals for individual papers, sessions,
workshops, and panels in composition, literature, rhetoric, computers,
cultural studies, creative writing, linguistics, ESL, women's studies, and
administration.  Each 90-minute session typically has three papers or one
workshop.  Send abstract by March 15, 1996 to:
Kathy Evertz, Conference Director
English Department
Box 3353 University Station
Laramie, WY  82071-3353
(307) 766-6311 or 766-6486
You may email proposals to:  KEVERTZ@UWYO.EDU
(Acceptances will be mailed on April 10)
 
INVITED SPEAKERS/WORKSHOP LEADERS
 
MICHAEL BERENBAUM, Director of the United States Holocaust Research
Institute of the U.S. Holocaust Memorial Museum and the Hymen Goldman
adjunct Professor of Theology at Georgetown University in Washington, D.C.
 His books include A Mosaic of Victims:  Non-Jews Persecuted and Murdered by
the Nazis (NY Univ Press) and Witness to the Holocaust (Harper/Collins).
 
MICHAEL BERUBE, Associate Professor of English (with an appointment in the
Unit for Criticism and Interpretive Theory) at the University of Illinois at
Urbana-Champaign.  His most recent books are Public Access:  Literary Theory
and American Cultural Politics (Verso, 1994) and Higher Education Under
Fire:  Politics, Economics, and the Crisis of the Humanities (Routledge,
1995), co-edited with Cary Nelson.
 
LINDA BRODKEY, Associate Professor in the Department of Literature and the
Director of the Warren College Writing Program at the University of
California, San Diego.  She is the author of Academic Writing as Social
Practice (Temple U Press, 1987) and Writing Permitted in Designated Areas
Only (forthcoming from U of Minnesota Press).
SPECIAL FEATURES
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WWW SITE  You can access conference information and updates via the
Internet.  Visit us at http://www.uwyo.edu/a&s/engl.  Click on: 1996 Wyoming
Conference on English.
 
DAILY MORNING COFFEE RECEPTIONS  We'll start the mornings with coffee and
tea at Conference Headquarters.
 
MORNING OF WORKSHOPS  Guest speakers will lead three-hour workshops Friday,
June 21, from 8:30 am to 11:30 am.  The workshops will be limited to 20
participants on a first-come, first-served basis.  The cost is $15.  (See
registration form for list of workshops.)
 
PUBLISHERS' DISPLAY TABLES  In Conference Headquarters, publishers will
display recent literature in composition, rhetoric, and related fields.
 
ADVANCE REGISTRATION is $125 for faculty and $100 for graduate students.
 On-site conference registration is $20 extra.  Registration fee includes
picnic, cocktail party, and BBQ.
 
ACCOMMODATIONS are in the UW residence halls.  A housing and meal form will
be sent with your confirmation.  Housing is available at $10 per night for
double rooms or $15 per night for singles.  A meal ticket will be available
for purchase, or conferees may take advantage of the UW Union and our many
local restaurants.  More information will be sent with your housing and meal
registration form.  Please direct any questions to Shelley Straley,
Conference Coordinator, at (307)766-6486 or straley@uwyo.edu.
 
TRANSPORTATION by airline, bus, train, and Colorado's Airport Express is
available into Laramie.  Call Travel Time (800-545-8785), the exclusive
travel agent for the conference, for airfares with a 5% discount off the
lowest economy fare. The conference provides transportation to and from
Laramie's airport, bus, and train stations.
 
 
 
 
Persons seeking admission, employment or access to programs of the
University of Wyoming shall be considered without regard to race, color,
national origin, sex, age, religion, political belief, handicap, or veteran
status.
